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Gender hierarchical socialisation practices in India have resulted in the emergence of attitudes and practices 
espousing male entitlement and female submissiveness, which are evident even among girls and boys in early 
adolescence (Santhya et al., 2013). By the time they reach later adolescence and young adulthood, these 
hierarchical and gender stratified attitudes to gender roles are firmly established, and this is indicated, in particular, 
by the large proportions of young women and men who express attitudes justifying violence against women and girls 
(International Institute for Population Sciences [IIPS] and Population Council, 2010; Jejeebhoy and Acharya, 2014). 
While programmes that focus on empowering women and girls are necessary, they are not sufficient in themselves 
to prevent violence; men and boys are key players, and violence prevention programmes must include them. The 
importance of starting young to change the attitudes and behaviours of the young—and especially young boys— has 
been widely acknowledged, but a key challenge has been the limited evidence on the kinds of programmes that have 
succeeded in changing the attitudes and practices of boys. 
In order to fill this gap, the Population Council, together with partners, the Centre for Catalysing Change (C3) and the 
London School of Hygiene and Tropical Medicine, and with support from UKaid, implemented the Do Kadam Barabari 
Ki Ore (Two Steps Towards Equality) project among boys. Implemented in rural areas of Patna district, this project 
sought to promote, among adolescent boys and young men who were members of youth clubs supported by the 
NYKS programme of the Ministry of Youth Affairs and Sports, egalitarian gender attitudes and abhorrence of violence 
against women and girls (VAWG). This report describes the Do Kadam Barabari Ki Ore project and its implementation 
and examines the extent to which it transformed gender role attitudes of boys and, particularly, instilled in them an 
abhorrence of violence against women and girls. 
The intervention
The Do Kadam intervention comprised gender transformative life skills education combined with cricket-coaching. 
The programme was implemented among 13–21 year old boys who were members of 15 youth clubs. Each 
club contained 30–40 members, on average, in ages 13–21, and all members were invited to participate. The 
intervention was delivered over 42 weekly sessions, with one hour each week devoted to the gender transformative 
life skills education component and one hour to cricket-coaching. The intervention was delivered over 18 months, 
with sessions suspended during examinations and festivals. Gender transformative life skills sessions addressed 
such issues as gender roles and attitudes, forms of violence against women and girls, respectful behaviour towards 
women, and positive masculinities. Participatory methodologies were used, with role playing and discussion on 
case studies. Two members with leadership skills from each club were identified and trained to serve as peer 
mentors. They were responsible for imparting the gender transformative life skills education programme and 
engaging members in weekly cricket-coaching sessions. A team of core trainers and cricket coaches oversaw the 
programme implemented by these peer mentors. Over the course of the intervention, boys held periodic community 
events intended to build gender egalitarian attitudes at community level.
Evaluation design
A mixed method design was used to evaluate the Do Kadam programme. It included a cluster randomised trial (CRT) 
with panel surveys of study participants at baseline (before the intervention was initiated) and endline (after the 
intervention was completed). The baseline survey was conducted during May–July 2013. A total of 1,149 unmarried 
boys in the ages 13–21 who were listed as members of the selected clubs were successfully interviewed. Our 
endline assessment consisted of a follow-up survey of boys who had participated in the baseline survey and was 
conducted in January–March 2015, following the completion of the 18-month intervention (completed in December 
2014). At the time of the endline survey, 90 percent of baseline respondents were successfully interviewed. 
The evaluation also included a longitudinal qualitative component using in-depth interviews with selected club 
members in the intervention arm at three points in the intervention—before beginning the intervention, about 6–7 
months after rolling out the intervention, and after the intervention was over. We interviewed 32 boys on the basis 
of their responses in the baseline survey and made efforts to follow them up and re-interview them midway through 
the intervention (midline) and at the time of the endline survey. In all, we were able to follow up 28 of the 32 boys at 
midline, and 24 at the endline survey.
xii
Pre-intervention context
The baseline assessment underscores the extent to which the life of boys in our programme was characterised by 
traditional notions of masculinity, gender stereotypes and the acceptability of violence against women and girls. For 
example, as evident from Figure 1 below, gender role attitudes and notions of masculinity were far from egalitarian 
on many indicators: just 62–65 percent of boys rejected the view that childcare was the responsibility only of 
females, and even fewer, 9–12 percent agreed that a woman need not take the permission of her husband for most 
things. Many boys adhered to attitudes justifying a boy’s or a man’s right to control his sister, wife, and girlfriend (for 
example, just 26–30 percent reject the right of a man to exercise controlling behaviour over his wife, 38–39 percent 
rejected the right of a man or boy to exercise control over his sister, and 60–61 percent rejected the right of a boys 
to exercise control over his girlfriend. Likewise (not shown in figure) just 16–20 percent of boys believed they would 
be respected by their peers for acting in gender equitable ways, and just 31–36 percent rejected the right of a man 
or boy to beat a girl if she does not obey her elders or a woman if she disobeys her husband. In addition, many boys 
suggested that their peers also held norms condoning the perpetration of violence. 
Many boys had witnessed gender-based violence, several had experienced violence while growing up, and a 
considerable proportion had perpetrated one or more acts of verbal, physical or sexual violence. For example, many 
had witnessed their father beating their mother (26–29%), and many had themselves been the victim of violence 
perpetrated by a parent (49–59%). Large proportions had moreover witnessed their peers and other community 
members perpetrating violence on a woman or girl: over half had witnessed someone making dirty comments to 
girls, 15–18 percent had witnessed someone pushing, grabbing or shoving a girl or woman, and 9–11 percent had 
observed someone assaulting a girl sexually.
Most boys who witnessed their peers or others committing violence on a woman or girl took no action to prevent 
the violence. Just one in three boys in the intervention arm and about one-fourth of those in the control arm had 
intervened to stop the violence.
Finally, boys had themselves perpetrated various acts of violence on a girl or woman: one-third or more boys. For 
example, 38–43 percent admitted that they had looked or at or started at a girl in a “bad” or threatening way,  
31–32 percent that they had verbally abused a girl, that is, passed comments about, made dirty gestures at or used 
abusive language to a girl, 15 percent that they had physically abused a girl in the last six months, and 5–6 percent 
that they had touched a girl or woman inappropriately and without her consent in the six months preceding the 
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Figure 1: Gender role attitudes and notions of masculinity and perceptions about the right of boys and men to 
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The baseline findings also confirm that the intervention and control arms were well balanced in relation to the 
background characteristics of boys who were enrolled in the study as well as in the outcomes that the intervention 
sought to influence.
The acceptability and effectiveness of the intervention
Acceptability
Most boys in the intervention arm had participated in Do 
Kadam activities (Figure 2). Almost four in five had attended 
gender transformative life skills sessions, three in four had 
attended cricket sessions, and half (49%) had participated 
in community-level events organised by the club. Regular 
attendance in gender transformative life skills sessions 
and cricket sessions was, however, reported by fewer: 64 
percent and 57 percent, respectively. Most boys exposed to 
the gender transformative life skills sessions had attended 
sessions covering, on average, 10 of the 14 broad topics 
covered and reported that they had both liked the sessions 
on each topic and learned something new from them. 
Boys were largely positive about the quality of the 
programme. Almost all (89%) reported that they looked 
forward to sessions, and almost half believed the duration 
of the programme was too short. They reported, moreover, 
that the peer mentor was always approachable (72%), 
always explained issues clearly (80%), and could always 
answer their questions (70%). More were positive about 
the core trainer’s and the coach’s ability to explain issues 
clearly (93% each in life skills and cricket programme). 
Effectiveness: Attitudes 
The project achieved its primary objective. Findings relating 
to the effect of the Do Kadam project on a range of attitudes 
are consistently positive. Exposure to the intervention 
succeeded in making the attitudes of boys more gender 
egalitarian and changing norms with regard to notions of 
masculinity. For example, more boys from intervention than 
control clubs disagreed that childcare was the responsibility 
only of the mother (77% versus 68%) and that a woman 
should obtain her husband’s permission for most things 
(24% versus 14%) (Figure 3). In all, boys in the intervention 
arm expressed egalitarian gender role attitudes and notions 
of masculinity in 6.6 of 9 attitudes about which we probed, 
compared to 6.2 reported by those in the control arm (effect 
estimate 0.40, p<=0.05).1
There was strong evidence, in addition, to suggest that 
perceptions about peer reactions to boys acting in gender 
equitable ways had been affected by their participation in 
the intervention (Figure 4). For example, 21 percent of boys 
Figure 2: Participation of the boys in life skills 
sessions and cricket sessions conducted as part 
of the Do Kadam Barabari Ki Ore programme, 




















1 Gender role attitudes index: the number of the following attitudes for which boys provided an egalitarian response: disagreed that giving the kids 
a bath and feeding the kids are only the mother’s responsibility; a woman should obtain her husband’s permission of most things, it is better for 
girls to marry early than complete at least Class 12, educating girls is more important than educating boys, girls cannot do well in Mathematics 
and Science, it is wrong for a girl to have male friends, it is necessary to give dowry, the husband mainly should decide how to spend money; and 
agreed that girls should be allowed to decide when they want to marry.
Figure 3: Percentage of boys who disagreed with 
selected statements reflecting traditional gender role 
attitudes and notions of masculinity by treatment 
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Note: **indicates that the difference between the intervention and 
control arms was significant at p<0.01.
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in the intervention arm, compared to 13 percent of 
those in the control arm believed that their peers 
would respect a man who refused to beat his wife 
even if she disobeys him, and 13 percent compared 
to seven percent believed that peers would respect a 
boy who walks away from a fight. Overall, 20 percent 
of boys in the intervention arm compared with 13 
percent of those in the control armbelieved that 
their peers would respect them for demonstrating 
non-traditional behaviours in at least three of four 
situations probed (effect estimate 7.2, p=0.0426, 
p<=0.05).2
The intervention also succeeded in enabling boys 
to reject men’s and boys’ right to exercise control 
over women and girls (Figure 5). For example, 
a significantly larger proportion of boys in the 
intervention than control arm rejected a man’s or 
boy’s right to dictate what clothes his sister, wife or 
girlfriend, respectively, may wear, and to control her 
freedom of movement. Overall, of nine situations 
probed, boys in the intervention arm rejected men’s 
and boys’ right to exercise control over women in 
4.9 situations, compared to 4.2 situations reported 
by those in the control arm (effect estimate 0.7, 
p<=0.01).3 
Finally, exposure to the intervention had a significant 
effect on enabling boys to reject men’s and boys’ right 
to perpetrate violence on women and girls (Figure 6). 
Significantly more boys from the intervention than 
control arm disagreed that there are times when a 
boy is justified in beating his girlfriend (62% versus 
53%), and rejected a man’s right to beat his wife 
in various situations, for example, if she goes out 
without telling him (72% versus 60%), if she disobeys 
him (53% versus 43%), or if she makes a mistake 
(70% versus 59%). Overall, of some 17 situations 
probed, boys from the intervention arm rejected the 
right of men and boys to exercise violence against 
women and girls in 11.7, compared to 10.3 among 
those in the control arm (effect estimate 1.3, 
P<=0.001).4 
Findings from in-depth interviews confirm, moreover, 
that notions of masculinity and men’s right to 
perpetrate violence had been considerably tempered 
over the three interviews, with more boys at the 
endline than baseline in-depth interview expressing 
the view that violence is unacceptable in any situation 
and describing various legal and other options for 
women who experience marital violence. 
2 Percentage agreeing with at least three of the four situations: boys will not lose respect if they talk about their problems with their friends; if a 
boy helps his mother with housework, his friends will respect him; if a man refuses to beat his wife even if she disobeys him, his friends would 
respect him; if a boy walks away from a fight, his friends would respect him.
3 Controlling behaviour index: the number of situations in which a boy rejected a boy’s/man’s right to control a woman/girl: a boy/man is not 
justified in doing the following to his sister, wife, girlfriend: telling her which friends she can or cannot talk to or see; in forbidding her to go out 
alone; telling her what clothes she can or cannot wear.
Figure 4: Percentage of boys reporting that they would be 
respected by their peers for behaving in non-traditional 
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Note: *indicates that the difference between intervention and 
control arm is significant at p≤0.05.
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Figure 5: Percentage of boys who rejected the right of 
men and boys to control selected behaviours of their 
sister, girlfriend, and wife by treatment arms, endline 
survey, 2015  
Note: * and ** indicate that the difference between intervention and 
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Effectiveness: Action taken to stop the perpetration of violence by others 
There is strong evidence moreover that the intervention succeeded in empowering boys take action when they 
observed incidents in which boys or men were teasing or otherwise verbally abusing a girl or woman, were spreading 
sexual rumours about a woman or girl, or were perpetrating unwanted touch on a woman or girl. Indeed, 40 percent 
of boys in the intervention arm, compared to 27 percent of those in the control arm had taken action – intervened 
to stop the incident, informed someone in a position of authority, or taken other action to stop the violence—in such 
situations. Narratives of boys in in-depth interviews also suggest that by the time of the endline in-depth interview, 
many more boys than at the time of the baseline in-depth interview reported that they had intervened to stop a boy 
from harassing or perpetrating violence on a girl over the year preceding the interview. Many attributed the change 
they had experienced directly to what was conveyed in the Do Kadam programme.
4 Violence against women and girls index: The number of situations for which boys gave an egalitarian response: Disagreed that girls like to be 
teased by boys, it is a girl’s fault if she gets sexually harassed, rape against girls is perpetrate only by persons not related to her, a woman should 
tolerate violence to keep her family together, if a girl says no, it actually means yes, there are times when a boy needs to beat his girlfriend, 
there are times when a wife deserves to be beaten by her husband; perceived that a boy/man was not justified in perpetrating against a girl 
if she talks to a boy, goes out to play, stays out late, does not help with housework, does not obey her elders and has an affair with a boy; and 
perceived that a man was not justified in perpetrating against his wife if he suspects her of being unfaithful, if she goes out without informing 
him, if she disobeys him and if she makes a mistake.
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Figure 6: Percentage of boys who rejected the right of men and boys to perpetrate violence against women and girls 






Effectiveness: Perpetration of violence
With regard to reduction in the perpetration of various forms of gender-based violence, there was weak evidence that 
non-contact forms of violence, such as stalking a girl, had declined because of the intervention. However, there was 
no evidence of an effect on the perpetration of other forms of non-contact violence or physical and sexual violence. 
In in-depth interviews, several boys whose narratives suggested at the baseline and/or midline interview that they 
had participated in teasing girls in different ways reported at the endline interview that they no longer did so. Some 
of these boys specifically attributed the change they had experienced directly to what was conveyed in the Do Kadam 
programme.
Effectiveness: Regularity of exposure 
Findings highlight that the effects of exposure to the programme were most pronounced for those who had regularly 
participated in the programme and had relatively little effect on those whose attendance was irregular. These 
findings confirm that a minimum of attendance in at least half of all sessions of both gender transformative life skills 
and cricket was essential to effect a change in boys’ attitudes and practices.
Effectiveness: Self-perceived changes
Boys in both intervention and control arms perceived that over the year preceding the interview, they had 
experienced changes in themselves. However, on each issue explored, more boys in the intervention than control 
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arm reported improvements. For example, boys from the intervention were more likely than those from the control 
arm to perceive that they had become better informed (90% versus 70%) and more gender sensitive (66% versus 
35%), that they exhibited greater self-efficacy than earlier (78% versus 54% were more likely to speak up when they 
disagreed with somebody), that they had gained sports skills (70% versus 53%), and that they had a larger peer 
network than earlier (68% versus 57%). Many boys (58%) in the intervention arm reported, moreover, that their 
family and friends had noticed the changes that had taken place in them over the course of the year.
In in-depth interviews, moreover, boys described other ways in which the intervention had changed their behaviour. 
For example, while large numbers of boys reported at the baseline in-depth interview that they rarely helped in 
household chores, many more described by the time of the endline in-depth interview that they were doing so or 
doing so more regularly. 
Potential for models relying on peer mentors
Findings also add to the evidence about the feasibility and effectiveness of programmes for youth employing the peer 
mentor approach. While many studies report mixed and inconsistent results, the Do Kadam programme experience 
was positive. It showed that peer mentors did take on leadership roles, and that club members did indeed accept 
their leadership, perceive them as mentors and take the messages they transmitted seriously. Even so, we 
recognised that peer mentors often lacked confidence and communication skills, and were uncomfortable conveying 
sensitive messages (such as, for example, sexual violence). Our model incorporated two activities to overcome these 
challenges: repeated capacity building workshops for peer mentors on the one hand, and the inclusion of an adult 
mentor (in the form of the core trainer and the coach) who attended sessions and supported the peer mentor in 
delivering the gender transformative life skills education programme, and the spirit of fair play.
Lessons for scaling up
The Do Kadam Barabari Ki Ore project has proven to be feasible to implement, acceptable to young people and 
effective in engendering boys’ attitudes and commitment to reducing violence against women and girls. This success 
was achieved notwithstanding many potentially insurmountable challenges. These included, most notably a setting 
characterised by deeply entrenched inegalitarian gender norms, a sense of entitlement among boys to control the 
women in their life and to perpetrate violence on them, as well as a weak and poorly-resourced platform, namely 
NYKS clubs on which to layer the Do Kadam programme. The success of the model, given these challenges, is all 
the more encouraging, and the programme holds great promise for replication in and upscaling to other parts of the 
district or state. 
While the NYKS offered an appropriate platform for the Do Kadam programme, it represents, by no means, the 
only platform for housing an upscaled programme. Indeed, the Do Kadam programme is flexible enough to be 
incorporated within any programme that has potential for the formation of boys’ group. The RKSK platform, with its 
emphasis on peer mentors, offers one such opportunity.
Several questions arise from our experience that must be addressed while replicating or up-scaling the Do Kadam 
programme. For one, efforts are needed to determine the ideal length of an upscaled intervention: 42 sessions may 
be too short to change behaviours in a sustainable way, and many boys themselves suggested the need for a longer 
duration intervention. 
Second, our findings have confirmed that the intervention had little effect on those who attended irregularly, that is, 
those who attended fewer than half of the gender transformative life skills sessions and cricket sessions. Findings 
reiterate the importance of regular attendance, and they call for measures that accommodate work- and education-
related time commitments of boys, are responsive to their own preferences about intervention activities during each 
session, and ensure that sessions are interactive and fun.
Third, programme designs are needed that offer gender transformative life skills exposure that take into 
consideration boys’ own preferences with regard to other components. Our programme was designed keeping in 
mind the interest that boys had expressed in a cricket-coaching component. However, in other settings, boys may 
express interest in other sports and even components other than sports, such as livelihood skill building or training 
in English language and/or computer skills. It is important therefore to engage with club leadership at the district 
level to arrive at a mutually acceptable intervention design prior to initiating the intervention.
Fourth, our findings have suggested the need to invest in peer mentor capacity-building on a regular basis. While 
the peer mentor model is ideal in many ways to encourage behaviour change, in our programme, it required 
extensive efforts to change the norms held by peer mentors and build their capacity and confidence about imparting 
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the programme. An upscaled programme would need to invest in pre-intervention and regular refresher training 
programmes for peer leaders as well as supportive supervision of intervention progress.
Fifth, the NYKS membership in general tends to include young adults rather than adolescents, and it is critical that 
membership drives are undertaken prior to the introduction of programmes, such as the Do Kadam Barabari Ki Ore 
programme, that will encourage young people to become members of NYKS clubs.
Finally, we note that while the NYKS structure is an ideal home for an upscaled Do Kadam programme, activities 
will require committed human and financial resources that the NYKS structure, in its current form, may not possess. 
Other platforms need to be identified, and their potential for housing the Do Kadam programme investigated. 
The RKSK platform, with its emphasis on peer mentors whose role is to raise awareness, build gender egalitarian 
norms and attitudes, and enable informed and empowered decision making among adolescents, offers one such 
opportunity.
The NYKS youth club structure is ideal for engaging boys to foster social change at scale; the goal of the NYKS is 
to build leadership skills and citizenship values among the young, and the Do Kadam intervention works directly 
to achieve these goals. Our model has demonstrated a considerable impact on changing traditional norms and 
attitudes, building leadership skills and citizenship values, and laying the groundwork for a reduction in the 
perpetration of violence against women and girls. Findings point to the promise of the Do Kadam approach of 
combining gender transformative life skills education and sports coaching as a pathway toward engendering norms 
and behaviours among boys and young men in disadvantaged rural settings in Bihar. They also suggest that the 
programme is flexible and may be implemented successfully within programmes aside from NYKS clubs, such as, for 





Gender hierarchical socialisation practices in India have resulted in the emergence of attitudes and practices 
espousing male entitlement and female submissiveness, which are evident even among girls and boys in early 
adolescence (Santhya et al., 2013). By the time they reach later adolescence and young adulthood, these 
hierarchical and gender stratified attitudes to gender roles are firmly established, and this is indicated, in particular, 
by the large proportions of young women and men who express attitudes justifying violence against women and girls 
(International Institute for Population Sciences [IIPS] and Population Council, 2010; Jejeebhoy and Acharya, 2014). 
Bihar is amongst the states having the widest gender-based disparities in the country (IIPS and Population Council, 
2009; 2010). Indeed, among those in the ages 15–24 in Bihar, 44 percent of young men and 58 percent of young 
women justified marital violence in at least one situation. Moreover, among married young women in rural areas 
of Bihar, 26 percent had experienced physical violence and 35 percent had experienced sexual violence, and 26 
percent of married young men reported perpetrating physical violence on their wife (just 10% reported perpetrating 
sexual violence on her). Further, among young women who had engaged in premarital sex, about one-fourth reported 
a forced sexual encounter (IIPS and Population Council, 2009). 
The importance of changing the attitudes and behaviours of the young—especially young boys—from an early age has 
been widely acknowledged (Fulu, et al., 2013). Several programmes have been launched by the government, such 
as the Adolescence Education Programme (AEP), the Sabla programme for adolescent girls (Rajiv Gandhi Scheme 
for Empowerment of Adolescent Girls), and, more recently, the Rashtriya Kishor Swasthya Karyakram (RKSK, the 
National Adolescent Health Programme) (Ministry of Health and Family Welfare [MOHFW], 2014), that aim to build 
young people’s life skills, empower girls, and enable the young to access health-promoting information and services. 
Non-governmental organisations (NGOs) also conduct programmes for adolescents and young people that aim 
to build life skills and change gender role attitudes. Laws and policies have been made that focus on eliminating 
violence against women and girls, such as the Protection of Women from Domestic Violence Act (DV), 2005, and 
the Protection of Children from Sexual Offences Act (POCSO), 2012. However, evidence on what is effective or not in 
changing notions of masculinity among the young and in reducing the perpetration of gender-based violence by boys 
remains limited in India. 
In order to fill this gap, the Population Council, together with partners, the Centre for Catalysing Change (C3) and 
the London School of Hygiene and Tropical Medicine, and with support from UKaid, implemented the Do Kadam 
Barabari Ki Ore project (Two Steps Towards Equality) in rural areas of Patna district. The project sought to promote 
among adolescent boys and young men, who were members of youth clubs falling under the Nehru Yuvak Kendra 
Sangathan (NYKS), egalitarian gender attitudes and abhorrence of violence against women and girls (VAWG).5 The 
Population Council then evaluated the acceptability and effectiveness of the intervention. This report describes the 
Do Kadam Barabari Ki Ore project and its implementation and examines the extent to which it transformed gender 
role attitudes of boys and, particularly, instilled in them an abhorrence of violence against women and girls. 
Objective
The objective of the evaluation was to measure the impact of the Do Kadam Barabari Ki Ore project in changing, 
among boys in ages 13–21 years, gender role attitudes, attitudes toward violence against women and girls, and 
controlling behaviours over sisters, girlfriends, and wives and, secondarily, in reducing the perpetration of various 
forms of violence against women and girls. In addition, it sought to assess the feasibility and acceptability of the 
intervention.
Background and rationale
The importance of working with men and boys to transform traditional gender norms and notions of masculinity and 
femininity has been expressed repeatedly in the global literature (World Health Organisation [WHO], 2007; Men 
Engage Global Symposium, 2014; United Nations Population Fund [UNFPA], 2016). There is also evidence of an 
association between men’s espousal of equitable gender norms and rejection of social expectations of hierarchical 
5 The Do Kadam Barabari Ki Ore programme entailed, aside from this project, the development and evaluation of a number of other interventions 
for the prevention of violence against women and girls in Bihar and incorporated evidence-based best practices from India and globally. The 
projects that were included focused on changing attitudes and practices at the community level through targeting women of self-help groups 
(SHGs) and their husbands, locally elected representatives (Panchayati Raj Institution [PRI] members), and frontline health workers.
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relations between men and women and rejection of the use of violence against women (Pulerwitz and Barker, 2008). 
The need to engage boys and young men in and introduce them from an early age to gender transformative 
programmes is evident from the findings of the recent multi-country study of men and violence, which observed that 
violent men had begun to perpetrate violence in adolescence: indeed, half of those who had perpetrated sexual 
violence on a woman had committed such acts while in adolescence (Fulu, et al., 2013). 
There are a number of well-documented recent interventions that have aimed to change gendered norms among 
boys and young men. These interventions have been implemented in varying settings, including schools, clubs 
and other institutions, sports teams, and workplaces. Many were pioneered abroad but have been adapted and 
replicated in India. Among the best known are the Stepping Stones intervention implemented in South Africa as well 
as in Karnataka in India and Programme H implemented in Brazil as well as in India and Tanzania. Both interventions 
used participatory learning approaches, were group-based, encouraged boys and young men to question traditional 
views on masculinity, and aimed to change traditional notions of masculinity and femininity as well as such 
behaviours as men’s perpetration of violence against women. Findings of both interventions suggested that exposure 
to these gender transformative programmes did indeed result in a change in attitudes, improved relationships 
with friends and partners, and a reduction in the perpetration of physical and sexual violence (Jewkes et al., 2006; 
Jewkes et al., 2008). The Gender Equity Movement in Schools in South Asia and Vietnam was implemented in India 
(Achyut, et al., 2011), and, particularly noteworthy from the perspective of our intervention, the Parivartan progamme 
(Coaching Boys Into Men) was also implemented. The Parivartan programme was conducted among school-going 
boys in Mumbai and incorporates a gender transformative curriculum in a format that has appeal for adolescent 
boys generally, namely, sports-coaching. The intervention programme aimed to reduce violence against women and 
girls and foster norms espousing gender equality, using coaches and mentors as change agents; results suggest 
that the year-long intervention significantly reduced the perpetration of violence against girls by boys and resulted in 
adherence to gender egalitarian attitudes and attitudes denouncing gender-based violence (Das et al., 2012).
Another opportunity that can be used to reach boys is through the platform of youth clubs established widely across 
India under the Nehru Yuvak Kendra Sangathan (NYKS) and sponsored by the Ministry of Youth Affairs and Sports. 
Under this programme, youth clubs are established at the village level and are open to all those in the ages 13–35. 
The objective of youth clubs is to offer young people leadership development opportunities through a range of 
activities intended to raise awareness among youth, encourage participation in sports, build leadership skills and 
a sense of citizenship, and engage youth in community development activities. Youth clubs can be found in every 
state of the country and receive nominal financial support from the NYKS (www.nyks.org). According to its most 
recent annual report (2010–11), there was a total of more than one lakh functional clubs located in more than half 
of the villages of India; a 2010 survey reported a total of 37 lakh club members. Although not so mandated, the 
large majority of youth club members are boys and young men: the 2010 survey suggests that there was a total 
of 27 lakh male members and just 10 lakh female members (Government of India, Ministry of Youth Affairs and 
Sports, NYKS, n.d.). 
Study setting
Our study was conducted in the state of Bihar. Bihar is the third largest state in the country and has a population of 
104.1 million, constituting nine percent of India’s population (in 2011). In Bihar, 17 percent of the population belong 
to the socially disadvantaged scheduled castes (SC) and scheduled tribes (STs) (Office of the Registrar General and 
Census Commissioner, India, 2013). It is one of the most poorly developed states in the country: 34 percent of the 
state’s population was estimated to be living below the poverty line (Planning Commission, 2013), and a significant 
proportion of the population remains illiterate (for example, 52 percent of women were illiterate) (Office of Registrar 
General and Census Commissioner, 2013). Child marriage is more widespread in Bihar than in any other state in 
the country: 69 percent of 20–24 year old women were married before age 18, with 33 percent married below age 
15, and 10 percent below age 13 in 2005–06 (IIPS and Macro International, 2007). Moreover, Bihar ranks highest 
among all states in India with regard to women’s experience of violence within marriage: 56 percent of women 
reported the experience of marital violence (IIPS and Macro International, 2007). Norms justifying partner violence 
are strongly held by both men and women in Bihar—57 percent of women and men alike justified wife beating (IIPS 
and Macro International, 2007).6 
Young people in Bihar hold norms that condone violence against women and girls, and the perpetration and 
experience of violence is also evident among them. As many as 20 percent of young men and women in Bihar had 
6 Findings from the NFHS-4 suggest that the percentage of women reporting marriage prior to age 18 had declined to 39 percent, and the 
experience of spousal violence had declined to 45 percent by 2015 (IIPS, 2016), steep declines that require further investigation.
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Scheduled castes and tribes1 17.2 15.9
Hindu2 82.7 91.7
Muslim2 16.9 7.5
Male literacy1 71.2 78.5
Female literacy1 51.5 62.0
Overall sex ratio (F/M)1 918 897
Child sex ratio (0–6 years) (F/M)1 935 909
Total fertility rate, 2012–133 3.5 2.6
Infant mortality rate, 2012–133 48 31
15–21-year-old boys who were ever married4 11.8 11.2
15–17-year-old girls who were ever married4 11.6 11.2
15–19-year-old married girls who were already mothers5 29.7 35.8
Sources: 1Directorate of Census Operations, Bihar, 2014; 2Office of the Registrar General and Census Commissioner, 2015a, 3Ibid., 
n.d, 4Ibid., 2015b, 5Ibid., 2015c.
Intervention
The Do Kadam intervention focused on promoting egalitarian gender attitudes and abhorrence of violence against 
women and girls through gender transformative life skills education combined with cricket-coaching. The intervention 
drew on previous successful programmes conducted among boys, notably, the Parivartan programme among school-
going boys in Mumbai implemented by the International Center for Research on Women (ICRW) (ICRW, n.d. http://
www.icrw.org/where-we-work/parivartan-coaching-boys-men). This programme demonstrated that an intervention 
that combined gender transformative education sessions with cricket-coaching among school-going boys was 
effective in changing gender role attitudes of boys and that combining cricket-coaching with classroom sessions 
succeeded in sustaining their interest in the programme. We adapted key ideas from this intervention to suit the 
implementation of Do Kadam at the community level among boys in youth clubs in rural Bihar.
The Do Kadam programme was implemented among 13–21 year old boys who were members of 15 youth clubs 
supported by the NYKS programme of the Ministry of Youth Affairs and Sports. As mentioned earlier, although both 
witnessed their father beating their mother, and 55 percent and 11 percent, respectively, had experienced violence 
perpetrated by a parent. Attitudes of the young continue to justify violence against women and girls: indeed, 44 
percent of young men and 58 percent of young women agreed that women should be beaten in some circumstances. 
As described earlier, large proportions of young women reported marital violence, both physical and sexual, and a 
forced sexual encounter was reported by one-fourth of women who had engaged in premarital sex.
Our intervention was based in Patna district, the district housing the state capital, and in which there exists a total 
of 102 NYKS clubs. Table 1.1 presents a comparative profile of socio-demographic indicators in Patna district as 
compared with Bihar state as a whole. Patna district has six percent of the state’s population, and given that it 
houses the state capital, it is far less rural than the state as a whole. A somewhat larger proportion of the population 
of Patna compared with Bihar as a whole is Hindu (92% versus 83%), although percentages belonging to socially 
disadvantaged castes and religions are similar (16–17%). With regard to socio-demographic indicators, Patna district 
is clearly better off than the state as a whole. Literacy rates are higher among both men and women in Patna district 
than in the state as a whole. Fertility and infant mortality rates are far lower in Patna than in Bihar. Of note, however, 
is that, the sex ratio of the population and the child sex ratio are somewhat more adverse in Patna district than in 
the state as a whole. Marriage continues to take place in childhood for considerable percentages of girls and boys 
in both Patna district and Bihar state: 11–12 percent of girls in both were married and as many as 36 percent of 
married girls in ages 15–19 in Patna were already mothers, a somewhat larger proportion than in Bihar as a whole 
(30%) in 2011.
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boys and girls are eligible for membership in youth clubs, few girls are members of youth clubs, and in the selected 
clubs, not a single girl was a member. Each club contained 30–40 members, on average, in ages 13–21, and all 
members were invited to participate. The intervention was delivered over 42 weekly sessions, with one hour each 
week devoted to the gender transformative life skills education component and one hour to cricket-coaching. The 
intervention was delivered over 18 months, with sessions suspended during examinations and festivals. Gender 
transformative life skills sessions addressed such issues as gender roles and attitudes, forms of violence against 
women and girls, respectful behaviour towards women, and positive masculinities. Participatory methodologies were 
used, with role playing and discussion on case studies. Two members with leadership skills from each club were 
identified and trained to serve as peer mentors. They were responsible for imparting the gender transformative life 
skills education programme and engaging members in weekly cricket-coaching sessions. A team of core trainers and 
cricket coaches oversaw the programme implemented by these peer mentors. Over the course of the intervention, 
boys held periodic community events intended to build gender egalitarian attitudes at community level. The 
programme was conducted with inputs from the NYKS authorities, Department of Youth Affairs, Sports and Culture in 
the Government of Bihar. The intervention is discussed in greater length in Chapter 3. 
Progress of the intervention was monitored through regular field visits and process documentation reports made 
by C3 and Population Council project implementers. There were also monthly monitoring reports that recorded 
attendance of the boys at gender transformative life skills sessions, at cricket sessions, and at community events.
Study design
A mixed method design was used to evaluate the Do Kadam programme. It included a cluster randomised trial (CRT) 
with panel surveys of study participants at baseline (before the intervention was initiated) and endline (after the 
intervention was completed). It included in-depth interviews with selected club members in the intervention arm at 
three points in the intervention—before, during, and at the conclusion of the intervention. The endline survey was 
initiated after an average of two months following the conclusion of the intervention, with the shortest gap of one 
month for one club in which activities had been delayed. 
Randomised trials are preferred over non-randomised trials for evaluating the impact of the intervention, because a 
true randomisation of subjects into treatment groups takes care of any biases and nullifies any association between 
the intervention and outcomes that are due to any factors other than the intervention and thus makes it possible to 
separate out the true effect of the programme on the intervention group. Two types of randomisation are available—
randomising individuals within a community into different treatment arms or randomising communities into different 
treatment arms. Since the Do Kadam intervention was targeted at the club level rather than at the individual level, 
it made more sense to randomise at the cluster level (club level) rather than at the individual level. The intervention 
was targeted at club level also because it was logistically easier to implement a programme at the club level than at 
the individual level.
Determining number of study clubs 
In our cluster randomised trial to evaluate the Do Kadam programme for boys, a cluster was defined as a functional 
youth club organised by NYKS (typically there is only one youth club in a village irrespective of its size).
The main outcome of the intervention was the attitudes of boys about violence against women and girls, and, 
more specifically, the proportion of boys in the ages 13–21 who condoned violence against women and girls. In 
calculating the required number of clubs per treatment arm, we made a set of assumptions. First, we assumed that 
the intervention would reduce the proportion of boys in the ages 13–21 who condoned violence against women and 
girls by at least 20 percent; we used estimates available from the National Family Health Survey-3 on boys in the 
ages 15–19 who condoned violence against women and girls, which stood at 52 percent in 2005–06, for calculating 
the required number of clubs (IIPS and Macro International, 2007). Second, we assumed an intra-cluster correlation 
of 0.05 (or between-cluster coefficient of variation, k, 0.21 given the baseline value of the outcome—52%) and 
an average cluster size of 10 boys per club. Based on these assumptions, calculation of the number of clubs per 



















where c is the required number of clubs per arm; π0 and π1 are the levels of the outcome indicators, namely, the 
proportion condoning violence against women and girls before and after exposure to the intervention, respectively; 
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m is the average club size and k is the between-club coefficient of variation. Further, we assumed 80 percent power 
and a 95 percent confidence interval for our main outcome indicator. Thus, using the formula above, we estimated 
that we would require a minimum of 15 clubs and a sample of 150 member boys in the ages 13–21 per treatment 
arm. We further assumed a 15 percent non-response and 30 percent loss to follow-up at the endline survey, giving 
us the minimum of 225 target boys per treatment arm. However, while in the field for data collection, we found that 
there were far more members in each club than we had assumed, and, as a result, we ended up interviewing 1,149 
boys in ages 13–21 from 30 clubs. This increased sample size will allow us to measure programme impact with 
greater statistical power than the assumed 80 percent and, at the same time, to measure impact even if the change 
in attitudes over time is less than the assumed 20 percent.
Choosing study clubs
In Patna district, at the time we were designing the study, there were 102 NYKS clubs distributed across nine blocks, 
of which 42 were considered eligible for selection into the study. Reasons for excluding the remaining 60 clubs were 
varied: the club was non-functional, all members were aged above our study age group of 13–21 years, there were 
too few members to form a cluster, the club contained only female members, the club was located in an urban area, 
or the village in which the club was located shared a boundary with another village containing an eligible club. After 
this initial selection of 42 clubs, further selection of 30 clubs was made in such a way that each club was at least 
1.5–2.0 kilometres away from any other club. This further minimised the possibility of spillover. 
Randomisation of clubs 
The next step was to randomly allocate each of these 30 selected clubs into one of two treatment groups. As such, 
there were 30C15 or 155,117,520 possible “allocations” (that is, combinations of the 30 clubs into two equal groups), 
of which one would be selected randomly. In cluster randomised trials that have small numbers of clusters, it is also 
important to achieve a balance between the two treatment arms in terms of the outcome of the trial or factors that 
affect the outcome. A way to achieve such balance is a scheme known as “restricted randomization”, which entails 
restricting the number of possible allocations to a smaller set fulfilling certain pre-determined criteria (Hayes and 
Moulton, 2009). Typically, restricted randomisation uses cluster-level baseline data or any other available data to 
achieve balance between the treatment arms. 
The village-level female literacy rate, as reported in the 2011 census (Directorate of Census Operations, Bihar, 2014) 
and baseline survey data from all 30 clubs were used for restricted randomisation. Post-baseline, analysis was 
conducted to identify the most important factors that explained the variation in club members’ attitudes towards 
violence against women and girls. From the baseline survey data, the following variables were used for restricted 
randomisation—the number of members in the ages 13–21 in the club, their mean number of years of education, 
mean standard of living index, percent who had witnessed violence at home during childhood, percent reporting 
that men in their community justify wife beating in at least one situation, percent reporting that their friends 
condone violence against women and girls in at least one situation, and percent who watch pornography. As such, 
we stipulated that a particular allocation of clubs between intervention and control arms would be balanced if the 
conditions described in Table 1.2 were met.
Table 1.2: Balancing conditions for allocating clubs between intervention and control arms
Indicators Difference between  
the two arms does  
not exceed
Percent females literate at the village level 2
Total number of NYKS club members 2
Mean number of years of schooling of the club members 1 
Mean score on standard of living index of the club members (point) 1
Percent of club members who had witnessed violence at home during childhood 1
Percent of club members reporting that men in their community justify wife beating in at least 
one situation 1
Percent of club members reporting that their friends condone violence against women and girls 
in at least one situation 1
Percent of club members exposed to pornography 1
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We used a computer program to randomly select 100,000 allocations from the 155,117,520 possible allocations 
discussed above. Each of these 100,000 allocations was then assessed against the above-mentioned criteria 
for balance between the two treatment arms. We excluded 72,260 allocations that did not meet all of the above-
mentioned criteria and retained the remaining 27,740 acceptable allocations for possible selection. We then 
confirmed the validity of the design by means of a validity matrix whose elements were the number of times each 
pair of clusters (clubs) was allocated to the same arm (intervention or control). The restricted randomisation process 
would be invalid if any of the pairs was “always” or “never” allocated to one particular arm (Moulton, 2004). In our 
restricted randomisation scheme, we found that each of the possible pairs of clubs had about 50 percent probability 
of being allocated in the intervention or control group, confirming the validity of the randomisation scheme adopted. 
Next, from the remaining 27,740 allocations, we randomly selected 1,000 allocations (serially numbered from 000 to 
999) for the purpose of the public randomisation event. 
A public randomisation event was held in Patna, in which representatives of each of the 30 clubs, the zonal director 
of the NYKS programme, and the programme implementation teams were present. The study team explained the 
purpose of the randomisation event and acknowledged that as a result of the proceedings, some clubs would receive 
the intervention and some would not. 
The final selection was a two-step procedure. In the first step, a three-digit number was selected, which indicated the 
serial number of the selected allocation from the list of 1,000 allocations. For this, we invited three club members 
from the audience to draw a random number between 0 and 9 each, which together gave us the serial number of the 
selected allocation. In the second step, a random selection was made to determine which of the two treatment arms 
would receive the intervention. For this, we labelled the two groups, each with 15 clubs, of the selected allocation as 
A and B and invited one club member to make the selection: to do so, he picked one of two cards placed in a bowl; 
if he picked a card marked A, the group designated “A” would be assigned to the intervention arm (and the group 
designated “B” would become the control arm) and vice-versa. 
As will be seen in later chapters, the randomisation scheme we used was successful in achieving overall balance 
between the intervention and control arms in terms of most covariates and outcomes of interest to our study.
Baseline and endline surveys
As mentioned earlier, a panel design was employed, with surveys conducted before launching the intervention 
(baseline) and at its completion (endline) in intervention and control arms. In the baseline survey conducted during 
May–July 2013, we interviewed 1,149 boys in ages 13–21 from 30 clubs. While the baseline respondents in the 
intervention clubs participated in the intervention (Do Kadam) after the baseline survey, those in control clubs had 
no such exposure. In order to minimise loss to follow-up at the time of the endline survey, we undertook a tracking 
exercise in the control arm during the period between the baseline and endline surveys to follow-up baseline 
respondents and obtain the whereabouts of those who may have moved away.
Our endline assessment consisted of a follow-up survey of boys who had participated in the baseline survey (now 
in ages 14–23) and was conducted in January–March 2015, following the completion of the 18-month intervention 
(completed in December 2014). During the endline survey, research assistants visited each household containing 
a baseline respondent. They used addresses collected at the time of baseline survey and during the tracking 
exercise of boys in control clubs in order to contact all baseline respondents. Efforts were made to interview 
baseline respondents irrespective of whether they were living in the project site or elsewhere, including outside  
the study district.
Statistical analyses of the intervention effect were performed using Stata 13. Effect estimates were computed as 
the difference in club-level proportions or means, as appropriate. Analysis was by intention to treat. We compared 
unadjusted cluster-level summary measures across arms using an unpaired t-test for the main outcomes. For 
outcomes that showed evidence of an intervention effect, we applied a t-test with unequal variances to check 
whether precision improved (see Chapter 5 for more details). 
Qualitative component 
A longitudinal qualitative assessment of programme effect was also made using in-depth interviews with boys from 
intervention clubs at three points in time—before beginning the intervention, about 6–7 months after rolling out the 
intervention, and after the intervention was over. At baseline, we selected 32 boys on the basis of their responses 
in the baseline survey and interviewed them in-depth; we selected a sample of boys who reported very gendered 
and somewhat gendered attitudes and who had reported the perpetration of physical violence as well as all boys 
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who reported perpetration of sexual harassment or violence at baseline. We followed up with those who could be 
contacted and had consented for re-interview about halfway through the intervention (midline) and about the time of 
the endline survey.
Study instruments
Two study instruments were developed: a survey questionnaire (at baseline and endline) to gather information 
from boys in intervention and control youth clubs; and an in-depth interview guide to collect insights from selected 
boys at about the time of the baseline survey, midway through the intervention (midline), and at about the time of 
the endline survey. The baseline survey instrument focused on respondents’ family background, their own socio-
demographic characteristics, media exposure, friendship networks, and agency; it also assessed their knowledge 
about the Protection of Women from Domestic Violence (DV) Act and services for women who experience violence. In 
particular, the instrument focused on assessing their attitudes, including gender role attitudes, notions of masculinity, 
attitudes about the right of men and boys to control women and girls; and attitudes about men’s and boy’s right to 
perpetrate violence against women and girls. With regard to behaviours, the study instrument assessed boys’ 
perpetration of gender-based violence, including both non-contact behaviours, such as verbal comments, whistling 
at girls, and so on, and contact behaviours, including unwanted touch, attempted rape, and rape or forced sex as 
well as substance misuse. Additionally, recognising the reluctance of study participants to disclose perpetration 
of violence against girls in a survey situation, at the conclusion of the interview, all respondents were asked three 
questions—whether they had teased a girl, perpetrated physical violence on a girl, and forced a girl to engage in 
sexual relations—and then they were asked to mark three blank cards with a “√” or a “X” as applicable for each of 
these questions, place the cards in an envelope, seal them and return them to the interviewer. Respondents were 
informed that the envelope would not be opened in the field and that only the principal investigators would be able to 
link the information provided in the envelope with what was provided in the main body of the questionnaire. Finally, 
we probed their participation in the youth club. 
For the endline survey, we used an identical questionnaire except for an additional module that probed boys in 
intervention clubs about their participation in the Do Kadam programme and their assessment about its quality. 
The module contained questions on the extent to which respondents had been exposed to the activities of the 
programme, their experiences and perceptions about its acceptability and quality, and the extent to which they 
perceived that their participation in the programme had influenced their attitudes and behaviours in the period 
between the baseline and endline interviews. 
The in-depth interview (IDI) guide for boys in intervention clubs included broad thematic areas to be covered and 
key questions that served as prompts under each broad theme. At baseline, the in-depth interview focused on the 
life experiences of the respondent, his relations and interaction with parents and family members, socialisation 
experiences, including performance of tasks traditionally assigned only to girls, perceptions of masculinity and 
femininity, gender role attitudes including those relating to control over and violence against women and girls, 
alcohol and substance use practices, and, finally, experience and perpetration of emotional, physical, and sexual 
violence and the circumstances in which the violence took place. At midline and endline interviews, many of these 
questions were repeated in order to explore the extent to which attitudes had become more gender egalitarian and 
behaviours modified. Additionally, we probed the perceptions of study participants about the intervention and the 
lessons, if any, they had learned from it, the perceived effectiveness and acceptability of the gender transformative 
life skills and cricket-coaching model, and whether exposure to it did indeed make their gender attitudes more 
egalitarian and enable them to condemn violence against women and girls. In-depth interviews were taped, 
transcribed, and translated into English.
All study instruments were prepared in English, translated into Hindi, pre-tested, and revised in light of the insights 
obtained during pre-testing. 
Recruitment, training, and fieldwork
A total of eight young men underwent training for administering the baseline survey instrument to boys. These 
research assistants are graduates in science or social science streams, are proficient in Hindi, and have at least 
3–4 years of experience in conducting field-based studies. The training team monitored each trainee’s progress 
on a regular basis and selected as interviewers only those trainees who demonstrated a full understanding of the 
questionnaire as well as the ability to ask questions appropriately and record responses accurately. All eight trainees 
were selected to administer the baseline survey and seven of them also administered the endline survey. Training, 
conducted by Population Council staff members, with input from C3 staff, focused on interviewing methods, the 
details of the questionnaire, and research ethics including issues of confidentiality and privacy. Training lasted seven 
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days and five days, for the baseline and endline survey, respectively, and comprised a combination of classroom 
sessions, mock interviews, and field practice. Interviewers were also familiarised with computers, and in particular, 
the computer-assisted personal interviewing (CAPI) technique that was used to collect data for this study.
Interviewers were divided into two teams to conduct the fieldwork. Each team had one supervisor who was 
responsible for quality control of interviews as well as for the overall management of fieldwork and team-related 
logistics. A field coordinator supervised the fieldwork.
Principal investigators and the field coordinator made frequent visits to monitor and supervise data collection 
operations and provided on-going supervision and support to the interviewers. 
Ethical considerations
We recognised that boys may fear adverse repercussions if they disclosed experiences of perpetrating violence. 
To allay these fears, we assured respondents that all the data gathered were entirely anonymous and that the 
interviewers would not share their responses with anyone, including their family members, other club members, or 
the authorities. 
Maintenance of privacy and confidentiality was stressed. Interviewer training emphasised the respondent’s right 
to refuse to participate or answer any question and to give informed consent. We also trained interviewers on how 
to ask sensitive questions regarding violence and alcohol abuse in empathetic and non-judgemental ways and 
emphasised the importance of offering to refer those in need to appropriate nearby organisations. In addition, before 
entering a village containing a youth club and initiating fieldwork, interviewer teams were instructed to acquaint 
community leaders and club leaders with the study as well as with the intervention and seek their support. This 
step ensured that community support was forthcoming and enabled team members to build rapport within the 
community easily. We note that despite the sensitive nature of the questions, not a single club refused permission to 
our teams on the grounds of study content.
Every effort was made to maintain privacy in the course of the interview and to ensure that interviews were not 
overheard by family members or others. Interviewers, therefore, conducted the interview in a separate room in 
the respondent’s home, or at the club premises, or any other place that the boys suggested would provide privacy. 
Interviewers were permitted to skip to relatively non-sensitive sections in case the interview was observed by others. 
Finally, the interviewers were instructed that if privacy could not be ensured, the interview must be terminated 
without asking sensitive questions.
All the questionnaires were anonymous and names were never recorded on them. In order to preserve the 
confidentiality of the respondent, signing the consent form was optional; however, the interviewer was required to 
sign on the consent form that he had explained the content of the consent form to the respondent. Consent forms 
were stored carefully. Finally, we also recognised the need for responding appropriately to requests from respondents 
for help or information related to violence and help-seeking options. Our field staff members were trained and 
equipped to refer such requests to local NGOs or concerned government authorities in the selected blocks as 
appropriate.
The Population Council’s Institutional Review Board approved the protocol for this study.
Response rates 
A total of 1,316 unmarried boys in the ages 13–21 who were listed as members of the selected clubs were invited 
for interview at baseline, and 1,149 or 87 percent of these boys were successfully interviewed (see Figure 1.1). The 
remaining boys could not be interviewed, as they were not available in the village (even after making three visits), 
expressed their lack of interest in joining the programme, or refused to participate in the survey. At the time of the 
endline survey, 90 percent of baseline respondents were successfully interviewed. 
Reasons for loss to follow-up are presented in Table 1.3 and show that the leading reason was that the respondent 
had migrated out of the district or state on his own or along with his family (73–75% of all boys who were lost 
to follow-up), followed by refusal by the respondent or his parents (14–16%). Notably, five boys had died in the 
intervening period; in addition seven boys could not be tracked or reached at home even after three attempts.
With regard to repeated in-depth interviews, as mentioned earlier, we interviewed 32 boys on the basis of their 
responses in the baseline survey and made efforts to follow them up and re-interview them midway through the 
intervention (midline) and at the time of the endline survey. In all, we were able to follow up 28 of the 32 boys at 
midline, and 24 at the endline survey. Our findings therefore draw on the insights of all 32 boys, but focus on the 24 
boys for whom we have information at endline as well as at baseline and midline.
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Figure 1.1: Flow diagram of the number of eligible club members, number of boys assigned to treatment arms, and 
number of boys lost to follow-up
1,149 boys completed baseline 
survey in 30 clubs
1,316 members in ages  
13–21 and unmarried  
enrolled in 30 clubs
15 intervention clubs 583  
boys surveyed at baseline
15 clubs retained  
67 boys lost to follow-up  
516 boys surveyed 
15 control clubs 566  
boys surveyed at baseline
15 clubs retained  
49 boys lost to follow-up  
517 boys surveyed 
167 did not complete baseline: 
109 couldn’t be contacted, 56  
did not consent/not interested,  
1 incapacitated
Randomisation of clubs
Table 1.3: Follow-up rate at endline and reasons for loss to follow-up, by treatment arm 
Intervention Control
Boys interviewed at baseline 583 566
Boys interviewed at endline 516 517
Follow-up rate at endline (%) 88.5 91.3
Reasons for loss to follow-up at endline
Not at home/hostel 2 1
Respondent refused 10 7
Respondent’s parents refused 1 0
Respondent not tracked 2 2
Respondent died in the previous year 3 2
Respondent/Family migrated outside the study district/ state 49 37
Total lost to follow-up at endline 67 49
Structure of the report 
The report is divided into seven chapters, including this introductory chapter. In Chapter 2, we present a socio-
demographic profile of boys along with an assessment of their gender role attitudes, violence-related attitudes and 
behaviours, and participation in youth club activities as reported in the baseline survey. Chapter 3 describes the 
objectives and the design of the intervention, the key components of the intervention, and the challenges faced in 
implementing the intervention; drawing from data used for monitoring the intervention, we also describe the exposure 
of boys to intervention activities. Drawing on survey data, Chapter 4 describes the participation of boys in the Do 
Kadam programme and their perceptions about the quality and usefulness of the programme. In Chapter 5, we draw 
on survey findings with regard to the effect of the intervention in changing gender role attitudes, notions of masculinity, 
perceptions about controlling behaviours over women, and attitudes about the acceptability of and justification for 
violence against women and girls; the chapter also presents changes in boys’ experience in intervening to stop incidents 
of violence they observe as well as their perpetration of non-contact and contact forms of violence against women and 
girls. Chapter 6 describes the changes that boys in intervention and control arms perceived in their own attitudes and 
practices over the six months preceding the endline interview and the perceived impact of the intervention, as revealed 
by the narratives of boys from the intervention arm who were interviewed in-depth about these issues at three points: 
before, during, and at the completion of the intervention. The final chapter (Chapter 7) summarises the main findings of 
the study and highlights lessons learnt for future programme and research implementation.
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Chapter 2
Profile of the life of boys in NYKS clubs 
Drawing on baseline survey data, this chapter provides a brief profile of the lives of boys in intervention and control 
arms prior to the start of the Do Kadam Barabari Ki Ore project. We start with a description of the context of the 
life of boys, notably, their socio-demographic characteristics and the extent of violence in their environments. We 
follow this by a discussion of the attitudes and behaviours our intervention aimed to modify. We assess their gender 
role attitudes, attitudes about masculinity and the right of men and boys to control women and girls, and attitudes 
towards violence against women and girls. We then assess their behaviours and actions on witnessing violence, and 
we explore their experiences of perpetration of violence by others and themselves. 
As discussed in the previous chapter, all eligible club members in the ages 13–21 of the intervention clubs were 
invited to participate in the Do Kadam Barabari Ki Ore project. As membership in each club varied considerably, we 
observed fairly large variations in the size of the clusters—ranging from 19 members to 51 members, with a mean 
of 39.5 members per club and a standard deviation of 6.1. In order to account for the variations in club size, in this 
chapter we present the cluster summaries, calculated as the mean of all cluster-level means instead of individual-
level means. 
Background characteristics 
In this section, we discuss socio-demographic characteristics of the study participants and the extent to which their 
home and community environments are characterised by violence.
Socio-demographic characteristics
Table 2.1 presents a profile of boys who participated in the baseline survey. Findings show that background 
characteristics of boys enrolled in intervention and control arms were by and large similar, with the exception of 
differences in the proportion of Hindus and those from socially disadvantaged groups—SCs, STs, and other backward 
castes (OBCs). We note that since the clusters were allocated randomly into intervention and control arms, these 
differences were purely by chance.
Boys were aged, on average, 16 years, with about two out of five boys in ages 13–14 (37–39%) and ages 15–17 
(35–39%), and somewhat fewer in the ages 18–21 (21–28%).
Almost all study participants were Hindu: 100 percent in intervention clubs and 89 percent in control clubs. Most 
boys came from socially disadvantaged groups; while 70 percent of boys from intervention clubs belonged to SCs, 
STs, and OBCs, 85 percent of those from control clubs belonged to these caste groups.
On average, boys in both intervention and control arms had completed nine years of schooling. Less than one 
percent had never been to school. Most boys were pursuing their education and were in school or college at the time 
of the baseline interview (89–93%). 
Participation in paid economic activity was reported by relatively few boys in both control and intervention arms. 
Some 18–23 percent of boys had been engaged in paid work in the 12 months preceding the interview. 
The economic status of the household was measured using an index composed of household asset data based 
on the ownership of selected durable goods, including means of transportation as well as access to a number of 
amenities. The wealth index was constructed by allocating scores to a household’s reported assets or amenities, 
with a possible minimum value of zero and a maximum value of 56 (for details of the scores, see Appendix 1.1). The 
majority of boys came from households with low or average economic status (mean score of 23–25).
Violence at home 
To better understand the extent to which violence pervaded the family life of boys, we explored whether they had 
witnessed their parents verbally or physically abusing each other, and whether they ever had been beaten by a 
parent since the age of 12 (Table 2.2). Findings suggest that two-thirds had observed their father verbally abusing 
their mother (65–68%) and fewer had observed their mother verbally abusing their father (33–41%). While more 
than one-fourth of boys had observed their father beating their mother (26–29%), just 1–2 percent had observed 
their mother beating their father. Large proportions of boys, moreover, had themselves been beaten since the age of 
12 by a parent (49–59%).
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Table 2.1: Background characteristics of surveyed boys 
Percent distribution of surveyed boys by selected background characteristics, according to treatment arms,  2013, 
baseline survey
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Currently studying in school/college 89.0 93.4
Engagement in economic activities 
Engaged in paid work in the last 12 months 22.9 17.8
Household standard of living
Mean score, household wealth index (range 0–56) 24.5 22.6
Number of clusters 15 15
Number of respondents 583 566
Note: SC=scheduled caste; ST=scheduled tribe; OBC=other backward caste, 1Includes those who do not belong to SCs, STs, 
or OBCs.
Table 2.2: Violence at home 




Respondent has seen his father shouting or threatening his mother 67.5 65.0
Respondent has seen his mother shouting or threatening his father 41.1 33.3
Witnessing physical violence
Respondent has seen his father beating his mother 28.5 26.3
Respondent has seen his mother beating his father 2.2 0.9
Experience of physical violence
Respondent has been beaten by parents since he was 12 years old 58.7 49.3
Number of clusters 15 15
Number of respondents 583 566
Violence in the community: Peer norms and practices with regard to the perpetration of violence 
on girls
Similarly, in order to better understand the extent to which violence pervaded the social life of boys, we explored their 
perceptions about attitudes of their peers towards violence against women and girls and violence perpetrated by 
their peers and others in their community. Findings are mixed (Table 2.3). About three-fourths of boys believed that 
the majority of their peers would find it unacceptable to pressurise a girl to have sex if she refused their advances. 
12
Somewhat fewer—56–63 percent—believed that most of their peers would not approve of teasing or harassing girls. 
In contrast, just one-third (31–35%) perceived that the majority of their peers believed that a girl who is raped had 
not provoked it by her behaviour or clothing. Their responses also brought out the influence of peer pressure. Fewer 
than one half—44–47 percent—believed that the majority of their peers would not make fun of them if they refused 
to take part in teasing or harassing girls. 
A considerable number of boys had also recently witnessed the perpetration of various forms of violence on a woman 
or girl by a peer or someone else from their community over the six months preceding the baseline survey (Table 
2.3). Large proportions of boys reported that they had witnessed someone passing dirty comments about a girl (53–
56%), teasing a girl (32–37%), and spreading sexual rumours about a girl (26–30%). While fewer, a considerable 
proportion of boys reported that they had witnessed someone perpetrating unwanted touch on a girl (15–18%) and, 
among those in ages 15–21, assaulting or molesting a girl (9–11%) over the six months preceding the interview.
Table 2.3: Norms and practices relating to the perpetration of violence on girls 
Percentage of boys reporting perceptions about the attitudes of peers on violence against girls and observation of 
violent acts against girls by men or boys in the preceding six months, by treatment arms, 2013, baseline survey
Attitudes of peers/practices of boys and men Intervention Control
Peer attitudes on the perpetration of physical and sexual violence
Most friends believe that it is unacceptable to pressurise a girl to have 
sex if she refuses their advances 73.9 72.5
Most friends believe that a girl who is raped has not provoked the 
incident 31.4 35.2
Most friends do not like to tease or harass girls 55.7 62.6
Most friends would not make fun of respondent if he refused to join in 
teasing girls 43.7 46.9
Observation of violent acts committed on a woman or girl by a man or 
a boy in the community in last 6 months 
Making dirty comments about a girl 55.8 53.4
Teasing a girl 37.0 31.8
Spreading sexual rumours about a girl 26.1 30.3
Pushing/grabbing or shoving a woman or girl 17.5 15.0
Assaulting or abusing a girl sexually, or molesting her1 8.8 10.5
Number of clusters 15 15
Number of respondents 583 566
Note: 1Asked only of those in ages 15–21.
Attitudes relating to gender roles and violence against women and girls
We probed norms and attitudes held by boys through their responses on four sets of statements: their gender role 
attitudes and notions of masculinity in general; their perceptions about peer reactions to boys acting in gender 
equitable ways; their perceptions about the right of men and boys to control the women and girls in their life; and 
their attitudes about the acceptability of committing violence against a girl and against a wife. For each set, 
statements were read out to the boys, of which some were posed in egalitarian ways and others in inegalitarian 
ways; boys were asked to indicate whether they agreed or disagreed with the statement. Because of the mixed 
direction of statements and because our aim was to measure the positive impact of the intervention on attitudes, 
in this section, as in Chapter 5, we opted to present responses in a consistent way to reflect gender egalitarian 
responses. 
Gender role attitudes and notions of masculinity
A series of nine questions were posed in the baseline survey that probed boys’ attitudes to gender roles, and the 
changes in these attitudes were assessed in the endline survey. We created an index from the responses of boys to 
these questions. The index is additive; each item takes a value of zero (0) if the response was gender inegalitarian 
and one (1) if gender egalitarian. The internal consistency of the index, as measured by Cronbach’s alpha, was fairly 
high (0.70).
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Table 2.4: Gender roles attitudes  
Percentage of boys reporting egalitarian gender role attitudes and notions of masculinity and mean scores of boys 
indicating gender egalitarian attitudes and notions of masculinity, by treatment arms, 2013, baseline survey
Statements on attitudes Intervention Control
Giving the kids a bath and feeding the kids are only the mother’s 
responsibility (Disagreed) 62.3 65.4
A woman should obtain husband's permission for most of the things 
(Disagreed) 8.9 11.7
It is better for girls to get married early than completing at least class 12 
(Disagreed) 84.5 82.0
Educating boys is more important than educating girls (Disagreed) 81.3 83.3
Girls cannot do well in Mathematics and Science  (Disagreed) 95.9 93.9
It is wrong for a girl to have male friends  (Disagreed) 69.2 67.6
It is necessary to give dowry  (Disagreed) 61.8 64.4
Husband alone/mainly should decide how to spend money (Disagreed) 61.3 54.8
Girls should be allowed to decide when they want to marry (Agreed) 45.9 44.6
Gender role attitudes and notions of masculinity: Mean number of 
egalitarian gender role attitudes expressed1 (range: 0–9, Cronbach’s 
alpha: 0.70) 5.7 5.7
Number of clusters 15 15
Number of respondents 583 566
Note: 1Statements listed above.
Findings, presented in Table 2.4, suggest a mixed picture. Large proportions of boys—between 81 and 96 percent—
disagreed on three statements, namely, that girls had inferior capacity in mathematics and science, that girls 
were better off being married early than completing higher secondary education, and that educating boys is more 
important than educating girls; between 55 percent and 70 percent disagreed on four statements—that it is wrong 
for a girl to have a male friend, that childcare is just the woman’s responsibility, that the husband should decide, for 
the most part, about spending money, and that it is necessary to give a dowry. Fewer than half (45–46%) agreed that 
a girl has the right to decide on when she will marry. Indeed, hardly any boys (9–12%) disagreed with the statement 
that a woman should obtain her husband’s permission for most things.
The average number of statements in which boys expressed gender egalitarian attitudes was six (out of nine), 
indicating that attitudes were moderately egalitarian. Differences between intervention and control arms were not 
observed.
Perceptions about peer reactions to boys acting in gender equitable ways
We also explored perceptions of boys regarding peer reactions to boys who acted in gender equitable ways. We 
explored the extent to which they believed that their peers would not lose respect if they discussed their personal 
problems with their friends, if they helped their mother in housework, if they walked away from a fight, and if a man 
refused to beat his wife even if she “disobeyed” him. In this instance, we opted for a summary measure that reflects 
the percentage of boys who perceived that their peers would respect boys who act in gender equitable ways in at 
least three of the four situations posed; we acknowledge that we opted for this measure as attempts to create an 
additive index, as in the above and other dimensions of boys’ attitudes, were unsuccessful, with relatively weak 
internal consistency as measured by Cronbach’s alpha.
Findings again are mixed. As reported in Table 2.5, most boys (77%) believed that a boy would not lose respect 
if he discussed personal problems with his peers; and somewhat fewer believed that a boy would be respected if 
he helped his mother with housework (61–64%). In contrast, far fewer (19–24%) believed that a man who did not 
beat his wife in certain situations would be respected by his peers, and hardly any boys believed that friends would 
respect a boy who refused to participate in a fight (6–7%). Finally, on average, in both arms, 16–20 percent of boys 
believed that their peers would still respect them if they acted in gender equitable ways in at least three of the four 
situations that we probed. 
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Perceptions about the right of men and boys to exercise control over the females in their life
We explored the perceptions of boys about the right of men and boys to control the practices of the females in 
their life in three sets of questions described in Table 2.6. We inquired whether a boy is justified in limiting the 
socialisation, mobility, and dress choice of his sister and that of his girlfriend; and whether a man is justified in 
limiting the practices of his wife in these ways. Findings suggest that relatively few boys held egalitarian views about 
controlling women and girls, that is, relatively fewer boys rejected the idea that men and boys should control the 
behaviours of the women and girls in their life, notably their sister, girlfriend, and wife.
Findings show, for example, that only a minority of boys rejected the notion that men and boys must control the 
mobility of their sister and wife (17–18% and 19–21%, respectively) and the clothing that their sister and wife may 
and may not wear (23–26% and 15–16%, respectively). A somewhat larger proportion of boys rejected the notion 
that boys and men, respectively, are justified in controlling the extent of interaction that their sister (38–39%) 
and wife (26–30%) may have with their friends. Somewhat more boys rejected the notion that a boy is justified in 
exercising the same authority over his girlfriend. Even so, less than half (43–48%) disagreed that a boy is justified in 
controlling what clothes his girlfriend may wear and her freedom of movement, and about three-fifths did not believe 
that a boy should control with whom his girlfriend socialises (60–61%).
Four summary measures were created—one each for measuring rejection of attitudes justifying a boy’s or man’s 
right to exercise control over his sister, wife, or girlfriend and one overall index. Each index was created by summing 
items representing respondents’ rejection of attitudes justifying a man’s or boy’s right to exercise control over the 
behaviours of his sister, wife, or girlfriend (1 if he rejected a man’s or boy’s right to exercise control, and 0 if he 
agreed that a man or boy should exercise control). Our fourth summary measure summed responses on all nine 
items. The internal consistency, as measured by Cronbach’s alpha was high (ranging from 0.67–0.80 for responses 
about controlling behaviours over a sister, wife, and girlfriend, and 0.80 for the overall summary measure).
Findings suggest that relatively small proportions of boys rejected a man’s or boy’s right to control the women and 
girls in their life. Indeed, boys rejected a man’s or boy’s right to control his sister or wife in less than one of the three 
situations about which we probed, and they rejected a boy’s right to exercise control over his girlfriend in 1.5–1.6 
situations probed. On the whole, boys rejected a man’s or boy’s right to exercise control over their sister, wife or 
girlfriend in just three of the nine situations probed. No differences between intervention and control arms are noted. 
Attitudes about violence against women and girls 
We explored boys’ attitudes about violence against women and girls in three ways. We first explored the extent to 
which boys rejected some seven traditional attitudes condoning violence against women and girls. We then assessed 
the extent to which they rejected a boy’s or man’s right to beat an unmarried adolescent girl in six situations, and 
a man’s right to beat his wife in four situations, as described in Table 2.7. As above, four summary measures were 
created—one each for measuring rejection by boys of traditional attitudes condoning violence, their rejection of a 
man’s or boy’s right to beat an unmarried adolescent girl, and their rejection of a man’s right to beat his wife. The 
summary measures are additive indexes, summing the number of situations in which a boy expressed attitudes 
rejecting a man’s or boy’s right to perpetrate violence on a woman or girl (1 if attitudes rejected the perpetration of 
Table 2.5: Perceptions about peer reactions to boys acting in gender equitable ways 
Percentage of boys reporting their perceptions about peer reactions to those who act in gender equitable ways in 
selected situations, by treatment arms, 2013, baseline survey
Situations Intervention Control
Boys will not lose respect if they talk about their problems with their 
friends or peers 77.2 77.0
If a boy helps his mother do her housework, his friends would respect 
him 64.4 61.2
If a man refuses to beat his wife even if she disobeys him, his friends 
would respect him 24.2 19.4
If a boys walks away from a fight, his friends would respect him 7.1 5.8
Boys would be respected in at least three of the four situations 19.7 15.6
Number of clusters 15 15
Number of respondents 583 566
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Table 2.6: Perceptions on right of boys and men to control the behaviour of their sister, girlfriend, and wife 
Percentage of boys who rejected the right of boys and men to control social interactions and freedom of sisters, 
girlfriends, and wives, and mean scores of boys indicating rejection of controlling behaviour, by treatment arms, 
2013, baseline survey
Situations Intervention Control
Controlling behaviour over sister
A boy is not justified in telling his sister which friends she can or cannot 
talk to or see 38.2 39.4
A boy is not justified in forbidding his sister to go out alone 17.8 17.3
A boy is not justified in telling his sister what clothes she can or  
cannot wear 23.1 25.6
Number of situations in which respondent perceives that a boy is not 
justified in controlling his sister  (range 0–3, alpha: 0.60) 0.8 0.8
Controlling behaviour over wife
A man is not justified in telling his wife which friends she can or cannot 
talk to or see 29.6 25.8
A man is not justified in forbidding his wife to go out alone 20.6 18.5
A man is not justified in telling his wife what clothes she can or  
cannot wear 16.4 14.8
Number of situations in which respondent perceives that a man is not 
justified in controlling his wife (range 0–3, alpha: 0.67) 0.7 0.6
Controlling behaviour over girlfriend
A boy is not justified in telling his girlfriend which friends she can or 
cannot talk to or see 61.4 59.8
A boy is not justified in forbidding his girlfriend to go out alone 48.1 43.2
A boy is not justified in telling his girlfriend what clothes she can or 
cannot wear 46.4 43.8
Number of situations in which respondent perceives that a boy is not 
justified in controlling his girlfriend (range 0–3, alpha: 0.73) 1.6 1.5
Overall index of attitudes about controlling behaviour: Mean number of 
situations in which the respondent rejected men’s right to exercise 
controlling behaviour (range:0–9, Cronbach’s alpha: 0.80) 3.0 2.9
Number of clusters 15 15
Number of respondents 583 566
violence and 0 if attitudes justified violence). Our fourth summary measure summed responses on all 17 statements. 
The internal consistency, as measured by Cronbach’s alpha ranged from moderate to strong on individual indexes, 
and 0.79 for the overall summary measure.
With regard to attitudes condoning violence against women and girls, findings presented in Table 2.7 show that more 
than 7 out of 10 boys rejected the notion that girls like to be teased, that it is a girl’s fault if she is sexually harassed, 
and that only persons from outside family rape a girl (76–92% and 72–93% in intervention and control arms, 
respectively). A somewhat smaller proportion disagreed with the remaining four statements (that a woman should 
tolerate violence to keep her family together; there are times when a boy needs to beat his girlfriend; there are times 
when a woman deserves to be beaten by her husband; and if a girl says no, it actually means yes). On average, 
respondents from both intervention and control arms disagreed with five of the seven statements posed. 
With regard to attitudes about a boy’s right to beat an unmarried adolescent girl, about one-third of boys believed 
that a boy is not justified in beating a girl if she stays out late (28–34%) or disobeys her elders (31–36%); between 
one half and two-thirds did not justify violence on a girl if she does not help in housework (45–52%), talks to a boy 
(58–66%), or has an affair (52–54%). A large proportion of boys also disagreed with the statement that a girl should 
be beaten if she goes out to play (84–88%). On the whole, boys rejected attitudes favouring a man’s or boy’s right to 
beat an unmarried adolescent girl in three of the six situations that we probed, and differences between those in the 
intervention and control arm were negligible (mean: 3.3 and 3.0, respectively). 
With regard to the acceptability of wife beating, just one-third of boys believed that a man is not justified in beating 
his wife if she disobeys him (31–35%), and just half did not justify wife beating if a woman makes a mistake  
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Table 2.7: Attitudes about violence on girls and women 
Percentage of boys holding attitudes rejecting the right of men and boys to perpetrate violence against girls and 
women in certain situations, and mean scores of boys indicating rejection of violence, by treatment arms, 2013, 
baseline survey
Attitudes Intervention Control
Attitudes condoning men’s right to perpetrate violence against women 
and girls
Girls like to be teased by boys (Disagreed) 92.3 93.2
It is a girl's fault if she gets sexually harassed (Disagreed) 82.4 80.4
Rape against girls is perpetrated only by persons not related to her  
(Disagreed) 76.4 71.8
A woman should tolerate violence to keep her family together     
(Disagreed) 62.6 61.1
If a girl says no it actually means yes (Disagreed) 59.8 70.4
There are times when a boy needs to beat his girlfriend (Disagreed) 47.7 51.6
There are times when a wife deserves to be beaten by her husband   
(Disagreed) 36.4 40.9
Index of rejection of violence against women/girls: mean number of 
7 situations in which respondent rejected men’s right to perpetrate 
violence against women and girls (range 0–7, Cronbach’s alpha: 0.47) 4.6 4.7
Attitudes rejecting a man’s or boy’s right to beat an unmarried 
adolescent girl
Did not justify a boy’s/man’s right to beat an unmarried adolescent girl 
in selected situations 
If she talks to a boy 66.3 58.3
If she goes out to play 87.8 84.0
If she stays out late 33.7 28.4
If she does not help in housework 52.2 45.2
If she does not obey her elders 35.6 30.8
If she has an affair with a boy 54.3 51.9
Index of attitudes rejecting the right of a man/boy to beat a girl (range 
0–6, Cronbach’s alpha: 0.78) 3.3 3.0
Attitudes rejecting a man’s right to beat his wife
Did not justify a man’s right to beat his wife in selected situations
If he suspects her of being unfaithful 70.5 65.6
If she goes out without telling her husband 57.8 47.3
If she disobeys her husband 35.2 31.3
If she makes a mistake 47.2 45.6
Index of attitudes about a man’s right to beat his wife (range 0–4, 
Cronbach’s alpha: 0.71) 2.1 1.9
Overall index of attitudes toward violence against women and girls: Mean 
number of situations in which respondent rejected attitudes justifying 
violence against women and girls (range: 0–17, Cronbach’s alpha: 0.79) 10.0 9.6
Number of clusters 15 15
Number of respondents 583 566
(46–47%), or goes out without telling her husband (47–58%). Surprisingly, somewhat more (66–71%) rejected 
a man’s right to beat his wife if he suspects her of being unfaithful. On average, boys disagreed that a man is 
justified beating his wife in just two of the four situations probed. 
Our overall summary index of attitudes toward violence against women and girls reveals that boys from both 
intervention and control arms held attitudes rejecting violence against women and girls in just 10 of the 17 
situations that we probed.
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Practices relating to the perpetration of violence on women and girls
Our survey explored two aspects of the behaviour of boys with regard to violence: whether and what action they 
had taken when they had witnessed a person perpetrating any form of violence on a girl and whether they had 
perpetrated non-contact and contact forms of violence on a girl. 
Action taken when incidents of violence were observed
Boys who had witnessed the perpetration of various forms of violence in the six months preceding the interview were 
asked about their reaction to the violence observed, namely, witnessing others making dirty comments about a girl, 
teasing a girl, spreading sexual rumours about a girl, or perpetrating unwanted touch on a girl, such as pushing, 
grabbing, or shoving a girl deliberately. 
Findings suggest that relatively few who had witnessed any such violence took action to stop it (Table 2.8). Thus, 
between 65 percent and 91 percent of boys who had witnessed others making dirty comments about a girl, teasing 
a girl, spreading sexual rumours about a girl, and pushing or grabbing a girl had done nothing to stop the incident, or, 
at most, had just felt uncomfortable. A small proportion (2–10%) admitted that they had joined in or laughed at the 
abuse in at least one such instance. Some 7–31 percent of boys in ages 13–21 reported that they had intervened 
Table 2.8: Response to violence against girls perpetrated by others in preceding six months 
Percentage of boys who witnessed incidents of verbal and physical violence perpetrated on girls reporting their 
reaction to the incident, by treatment arms, 2013, baseline survey
Incidents of violence Intervention Control
Reaction to someone making dirty comments about a girl 
Joined or laughed 6.4 10.2
Did nothing, felt uncomfortable 74.0 75.5
Told him to stop, intervened, reported the incident, confided to someone 19.6 14.3
Number of boys who saw someone making dirty comments about a girl 
in last 6 months 332 303
Reaction to someone teasing a girl
Joined or laughed 3.9 2.9
Did nothing, felt uncomfortable 65.3 75.9
Told him to stop, intervened, reported the incident, confided to someone 30.8 21.2
Number of boys who saw someone teasing a girl in last 6 months 223 182
Reaction to someone spreading sexual rumours about a girl
Joined or laughed 4.9 2.3
Did nothing, felt uncomfortable 78.6 90.7
Told him to stop, intervened, reported the incident, confided to someone 16.5 7.0
Number of boys who saw someone spreading sexual rumours about a 
girl in last 6 months 163 171
Reaction to someone pushing/grabbing or shoving a woman or girl
Joined or laughed 4.3 3.5
Did nothing, felt uncomfortable 74.7 77.6
Told him to stop, intervened, reported the incident, confided to someone 21.0 18.9
Number of boys who saw someone pushing/grabbing or shoving a 
woman or girl in last 6 months 105 85
Taken action on any of the four situations above 33.7 23.0
Number of boys who saw any of the violent acts against women and 
girls in last 6 months 390 347
Number of clusters 15 15
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or taken action to stop the abuse, namely, that they had told the perpetrator to stop, had physically intervened 
to stop the violence, had reported the incident to the authorities, or had confided in an adult about the incident. 
Boys reporting such intervention in response to abuse of girls constituted 14–20 percent when dirty comments 
were passed, 21–31 percent when a girl was teased, 7–17 percent when sexual rumours were spread, and 19–21 
percent when the perpetration of physical violence was observed. 
Our overall summary measure, namely, the percentage of boys who took action when they had observed an incident 
of verbal abuse (dirty comments, teasing, spreading sexual rumours) or physical violence reveals that 23 percent of 
boys from the control arm and 34 percent of those from the intervention arm had taken action to stop the incident of 
violence that they had observed. 
Perpetration of violence by respondents
We sought to understand the extent to which boys had engaged in various forms of violence. We asked all boys 
whether they had bullied younger boys as well as whether they had committed a range of violent acts against girls, 
including verbal and non-verbal forms of harassment, forcing a girl to watch pornographic films or materials, or 
touching a girl without her consent. In addition, boys in ages 15–21 were asked if they had ever forced sex on a girl. 
As mentioned in the first Chapter, we also posed three questions to those in ages 15–21 to which they responded 
anonymously via the sealed envelope format; we asked respondents whether they had teased a girl, perpetrated 
physical violence on a girl, and forced a girl to engage in sexual relations.  
Findings presented in Table 2.9 refer to the responses of boys in ages 13–21 and those of boys in ages 15–21 
with regard to the questions that were universally posed as well as responses of boys in ages 15–21 to questions 
specifically addressed to them, as described above. We report boys’ responses about their perpetration of violence in 
the six months preceding the interview.
Table 2.9: Perpetration of violence on girls and bullying of younger boys in the preceding six months 
Percentage of boys reporting bullying of younger boys and verbal, physical, and sexual violence on girls/women in the 
face-to-face interview and anonymous format, by age group and treatment arms, 2013, baseline survey
Violent acts perpetrated in the six months 
preceding the interview
Boys in ages 13–21 Boys in ages 15–21
Intervention Control Intervention Control
Face-to-face response
Bullied boys of younger age 43.0 38.4 41.3 38.1
Verbally abused a girl or a woman (passed 
comments, said bad words, made dirty gesture, 
shouted/yelled/used abusive language) 30.9 31.7 33.3 33.5
Followed/stalked a girl 7.7 1.5 9.5 7.4
Forced a girl to watch pornographic films/see 
pornographic materials 1.1 0.6 1.2 0.8
Hit/slapped/kicked/pushed/pulled hair of girl 14.9 14.7 13.7 11.8
Forcibly touched a girl when she did not want 5.7 4.7 6.3 5.5
Face-to-face interview or anonymous format
Verbally abused a girl or a woman (passed 
comments, said bad words, made dirty gesture, 
shouted/yelled/used abusive language) 36.0 36.6
Physically hit/slapped/kicked/pushed/pulled hair 
of girl 17.4 17.9
Had forced any girl/woman to have sex 2.8 3.7
Number of clusters 15 15 15 15
Number of respondents 583 566 378 342
Findings confirm that acts of violence perpetrated by boys in our sample were quite widespread, irrespective of age 
group, in the six months preceding the interview. Thus, about two out of five boys from both intervention and control 
arms (38–43%) admitted that they had bullied younger boys. About one-third (31–32% of all boys, 33–34% of boys 
in ages 15–21) reported that they had verbally abused a girl. Fewer reported that they had followed or stalked a girl 
(2–8% of all boys, 7–10% of boys in ages 15–21) or forced a girl to watch pornographic films or look at pornographic 
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materials (1%). Further, 15 percent of all boys and 12–14 percent of boys in ages 15–21 admitted that they had 
physically abused a girl in the last six months, and one out of 15 boys of both groups (5–6%) reported that they had 
touched a girl or woman inappropriately and without her consent in the six months preceding the interview. Finally, in 
the face-to-face interview for those in ages 15–21, fewer than one percent reported having forced a girl or woman to 
have sex (responses are not shown separately in Table 2.9).
Among those in ages 15–21, the opportunity to report the perpetration of violent acts anonymously did indeed result 
in higher levels of reported perpetration. While percentages reporting teasing a girl hardly increased as compared 
with the face-to-face response (33–34% versus 36–37% in the face-to-face interview or anonymous format), reports 
of the perpetration of physical and sexual violence increased considerably. Indeed, 17–18 percent reported the 
perpetration of physical violence in the face-to-face interview or anonymous format (compared with 12–14% in the 
face-to-face response format), and 3–4 percent reported the perpetration of sexual violence in the face-to-face 
interview or anonymous format (compared with less than one percent in the face-to-face response format, not shown 
in Table 2.9). 
Summary
This chapter has described the context of boys’ life in the settings in which the Do Kadam programme was 
implemented. 
Most boys in our sample (89-93%) were studying at the time of the baseline survey. Many boys reported an 
environment of violence: they had witnessed their father beating their mother (26-29%) and their peers and 
other community members perpetrating violence on a woman or girl (for example, more than half had witnessed 
someone making dirty comments to a girl or woman, 9-18% had witnessed someone abusing a girl physically or 
sexually). Many suggested moreover that many of their peers held norms condoning the perpetration of violence. 
Findings confirm the extent to which the attitudes of boys were gendered and the extent to which they condoned 
violence against women and girls. Gender role attitudes and notions of masculinity remained traditional for many 
(a score of 5.7 of 9 on a scale measuring egalitarian gender role attitudes) as did perceptions about peer reactions 
to boys acting in gender equitable ways (for example, only 16-20% boys perceived that they would be respected for 
acting in gender equitable ways in at least three out of four situations). Many boys adhered to attitudes justifying a 
boy’s or a man’s right to control his sister, wife, and girlfriend and to perpetrate violence on a girl or a wife; indeed, 
on average, boys rejected a man’s or boy’s right to exercise control over his sister, girlfriend or wife in just 3 of 9 
situations).
Most boys who witnessed their peers or others committing violence on a woman or girl took no action to prevent the 
violence. Indeed, irrespective of the act of violence witnessed, the majority of boys (75% or more) reported that they 
had done nothing to stop the violence, or, at most, had felt uncomfortable. One in three boys in the intervention arm 
and about one-fourth of those in the control arm had intervened to stop the violence.
Finally, one-third of boys—those both in ages 13–21 and in ages 15–21—had verbally abused a girl. Further, more 
than one in eight boys admitted that they had physically abused a girl in the last six months, and one out of 15 
reported that they had touched a girl or woman inappropriately and without her consent in the six months preceding 
the interview. Among those in ages 15–21 who reported the perpetration of violent acts both in the face-to-face 
interview and in the anonymous reporting format, 17–18 percent reported the perpetration of physical violence, and 
3–4 percent reported the perpetration of forced sex.
The findings presented in this chapter also show that the intervention and control arms were well balanced in 
relation to the background characteristics of boys who were enrolled in the study as well as in the outcomes that the 
intervention sought to influence.
Findings underscore a context in which violence and adherence to inegalitarian gender norms pervade the life of 
boys. They emphasise both the need for programmes intended to transform attitudes and behaviours among boys, 
as well as the difficulties that may be encountered in doing so in a setting in which traditional norms and practices 
are so deeply entrenched.
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Chapter 3
Do Kadam Barabari Ki Ore: The intervention
It is during adolescence that unequal gender norms and norms justifying the right of men and boys to commit 
violence on women and girls are established (as discussed in the first Chapter). Therefore, it is important that 
programmes promoting egalitarian norms are initiated in adolescence and before traditional norms and practices 
become internalised. While programmes to change norms and practices among rural boys are limited, there 
is evidence from programmes conducted among school-going boys in urban areas and girls in rural areas that 
adolescent norms may indeed be changed by exposure to gender transformative programmes implemented among 
adolescents (ICRW, n.d.; Santhya et al., 2013). Given the background of limited evidence on promising approaches 
to counter the establishment of traditional gender norms among boys, the Centre for Catalysing Change (C3) and the 
Population Council designed, implemented, and assessed the effectiveness and acceptability of a model intended 
to effect these changes among boys who were members of boys’ clubs of Patna district, Bihar. While the Population 
Council and C3 worked in partnership, C3 was primarily responsible for programme design and implementation, 
and the Population Council was responsible for programme evaluation. In addition, the Gender, Violence and Health 
Centre at the London School of Hygiene and Tropical Medicine provided inputs into the design of the evaluation.
In this chapter, we briefly describe the objectives, the design of the intervention, and its key components. Drawing on 
project monitoring data collected by C3, we also describe the extent to which boys in selected clubs had participated 
in the intervention activities. Finally, we discuss the challenges faced in implementing the intervention.
Objectives of the Do Kadam Barabari Ki Ore intervention
The goal of the intervention was to change attitudes towards violence against women and girls among adolescent 
boys in ages 13–21. The intervention targeted boys in this age group who were members of youth clubs that fall 
under the NYKS programme. The NYKS programme is sponsored by the Ministry of Youth Affairs and Sports. We 
selected 15 youth clubs that were spread across seven blocks of Patna district. 
More broadly, the objective was to implement our intervention within an existing government structure that has a 
wide reach in order to enable replication and upscaling of the model if it proved successful. Hence, we partnered 
with the NYKS for implementation of the intervention. NYKS is a group-based programme with wide outreach across 
the country at the village level. Its network was established with the objective of engaging youth in nation-building 
and developing their leadership skills. Given its focus on promoting citizenship, skill development, personality 
development, and engagement in sports among the young, the NYKS was a suitable fit and provided a sustainable 
framework to introduce a programme on changing gendered norms, imparting new norms of masculinity, and 
fostering abhorrence of violence against women.
Main components of the intervention programme
The outreach of the NYKS structure is its key strength. With a network of 28 zonal offices, 501 district-level offices, 
and 1.25 lakh youth clubs in about half of the villages of the country, the NYKS programme has huge potential for 
empowering youth and building their leadership skills and citizenship values. Youth clubs falling under the NYKS 
programme are established at village level and are open to all those in ages 13–35. Clubs are expected to offer 
young people a range of leadership development opportunities; activities are wide-ranging but are intended to inform 
youth, build leadership skills, and engage youth in community development activities. Youth clubs exist in every state 
of the country and receive nominal financial support from the NYKS. Although open to young men and women in 
ages 13–35, the membership of NYKS clubs tends to exclude adolescents and youth and includes, for the most part, 
men aged 25 and above.
The Do Kadam programme for boys was implemented among youth club members in ages 13–21 from 15 clubs. 
The project sought to enlist all such members across 15 youth clubs. As such, the intervention was group based; 
each youth club group had 30–40 participants in ages 13–21. The intervention consisted of a gender transformative 
life skills education programme combined with cricket-coaching and thus sought to build leadership skills and team 
spirit, while focusing on changing inegalitarian gender norms.
The gender transformative life skills curriculum
The curriculum drew upon and adapted various tested curricula that have focused on transforming gender norms, 
encouraging communication and negotiation in conflict resolution, and channelling sports-related activities in ways  
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that build team spirit and leadership skills. Key curricula upon which we drew included the “It’s All in One 
Curriculum”, developed by the Population Council and partners (Haberland et al., 2009); the “Yaari Dosti” 
curriculum for men, developed and tested by the Population Council (Population Council, 2006); the “Better Life 
Options” curriculum for adolescent girls and boys, developed and tested by the Centre for Development and 
Population Activities (CEDPA, now C3 India) (Centre for Development and Population Activities (CEDPA), 2003); the 
“Udaan—Towards a Better Future” model for school settings, also developed and implemented by C3 India (CEDPA, 
2006); the “Parivartan: Coaching Boys into Men” programme for boys, a sports-based programme implemented 
in urban schools, implemented and tested by ICRW (International Centre for Research on Women, 2009); and the 
“Working with Men on Gender, Sexuality, Violence and Health” model, developed jointly by SAHAJ, SAHAYOG, and 
TATHAPI (Fernandes et al., 2005).
The Do Kadam curriculum comprised:
1. Information on growing-up matters, ranging, as appropriate, from physical maturation and emotional 
development to sexual and reproductive health as well as vocational and career opportunities and where to go to 
seek help, if needed. 
2. Participatory learning sessions—case studies, role play, and group discussions—that aimed to promote critical 
thinking about gender roles and violence and the consequences of violence against women and girls. These 
sessions also aimed to enable boys to challenge social norms and understand concepts of power, respect, and 
consent in relationships. It highlighted gender issues and positive notions of masculinity and made boys aware 
of the rights of women and girls, and it encouraged boys to adopt gender egalitarian practices and to denounce 
violence against women and girls. It also sought to build communication and negotiation as a way of resolving 
conflict within the family. 
3. Introspection about boys’ own behaviour—teasing, verbal harassment, unwanted touch, forced sex, and so on—
and about ways in which boys and young men can intervene in situations in which verbal or physical harassment 
of girls takes place.
Capacity-building of peer mentors responsible for imparting the curriculum
In each club, two peer mentors were identified from among NYKS youth club members and were trained by C3 India 
to impart the curriculum and lead group activities. One trained peer leader was responsible for delivering the gender 
transformative life skills sessions, using participatory learning techniques, with support from C3. The second was 
responsible for conducting cricket sessions, supporting the cricket coach, and ensuring group participation. Peer 
mentors were selected on the basis of their educational attainment levels, their communication skills, commitment 
to the goals of the project, and willingness to spend the stipulated time on project activities. 
Peer mentors underwent an initial four-day training workshop prior to the initiation of the intervention. This workshop 
sensitised peer mentors about gender construction and masculinity, violence and consequences of violence against 
women and girls as well as inequitable gender norms, concepts of power, respect, and consent in relationships, and 
the role of men as caregivers and men’s participation in domestic activities. At the same time, peer mentors were 
oriented about programme content and approach, particularly on participatory education methods as well as on 
how to engage boys in cricket activities and develop team spirit among them. Finally, peer mentors were apprised 
about their responsibilities as facilitators of programme activities, such as mobilising club members, maintaining an 
attendance register, ensuring that supplies and equipment necessary for the session were in place, and discouraging 
the use of abusive language. Over the course of the intervention, all 30 peer mentors underwent three subsequent 
refresher training workshops lasting two days, each of which equipped them to implement subsequent sections of 
the curriculum and review experiences. Participatory methodology was used to impart training, including role plays, 
case studies, and discussions. 
Peer mentors were supported by the Do Kadam programme’s two core trainers. Core trainers were engaged in both 
training peer mentors and supporting them in implementing the gender transformative curriculum and the cricket-
coaching sessions. Core trainers supported peer mentors in ensuring that sessions were conducted as per the 
guidelines, that questions raised by participants were answered adequately, and that peer mentors were able to 
maintain discipline during the session. 
Gender transformative life skills sessions
Sessions were organised weekly over 18 months, with sessions being suspended during festivals and examinations. 
There were thus a total of 42 two-hour sessions. In these sessions, gender transformative life skills modules were 
22
imparted for one hour or half of the session, and cricket-coaching and practice were given for the other half or 
remaining one hour of the session. Sessions were led by peer mentors selected from amongst club members and 
supported by a project-based core trainer. Club members met at a designated space and time convenient to all. Peer 
mentors used the training module to deliver each session, using the guidelines and participatory methodologies 
recommended for each session. Core trainers were present at most sessions to support the peer mentors to explain 
difficult concepts and ensure that the sessions were interactive.
We note that the leadership and communications skills of peer mentors across the 15 clubs varied. Some were 
confident and able to engage club members, convey complex ideas to them, and encourage active participation in 
group discussions, role plays, and other activities. Others were more reticent. Among peer mentors who needed to be 
supported in their roles, the core trainer played a far more active role in conducting sessions than we had envisaged. 
In most sessions, the core trainer’s role was prominent in the early days of the project and became less prominent 
as peer leaders gained confidence and authority. While the core trainer attended all or part of most sessions, their 
role varied according to need—from serving as an observer in many sessions, especially after the first few months of 
the intervention, to serving as the facilitator, especially in early sessions and sessions in which peer mentors were 
shy or unable to communicate ideas. Core trainers supported peer mentors by ensuring that sessions were held on 
a regular basis and proceeded according to the curriculum, responding to questions from club members if it was 
obvious that the peer mentor was unable to answer them, resolving conflicts between members, and so on.
Sports-coaching component 
Sports-coaching activities entailed not only cricket-coaching, but also efforts to develop among boys a better 
understanding of commitment to the team, of complying with rules and regulations of the sport, and of the importance 
of team spirit and the spirit of fairness. A cricket kit was given to each club in both intervention and control groups.
Cricket sessions were preceded by a short discussion about healthy practices, appropriate diet for a sportsperson, 
fair play, team spirit, and use of respectful language. Coaching sessions were held by a professional cricket coach, 
who instructed the boys about the rules of the game, on the one hand, and provided individual attention to improving 
each one’s playing techniques, on the other. The sports coach visited each club at least four times during the 
intervention phase. Although the intention was to hold cricket sessions following each gender transformative life 
skills session, we recognised that this was not always possible (weather, availability of playing fields, etc.) and, as 
such, a total of 35 cricket sessions were held in each club.
At the end of the intervention, a cricket league tournament was organised. League matches were conducted 
according to the rules set by the coach and had a fixed programme agenda. At these matches, team members 
shared experiences of personal change that they attributed to the Do Kadam Barabari Ki Ore sessions. At the 
beginning of each match, team members took a collective symbolic oath to stop violence against women and 
girls. At the end of each match, a Man of the Match was declared and all team members were given a certificate 
of participation. Cricket matches were generally well attended by club members as well as the communities they 
represented. Elected panchayat representatives, teachers, and local NYKS coordinators were invited as chief guests 
at these events.
Community events
Aside from the cricket matches, several clubs held activities that aimed to engage communities more generally. Over 
the course of the intervention, clubs organised a total of 20 community events that were attended by NYKS club 
members and their families as well as other community members. As in cricket tournaments, in an effort to reach 
out to community members and leaders, elected panchayat representatives, teachers, and local NYKS coordinators 
were invited as chief guests to these events.
In all, ten clubs held painting and essay competitions on themes related to violence against women and girls 
and ways to prevent violence in their community; in some events, girls were invited to join in the competition. 
Other activities, which were conducted in three villages, included slow cycling and gender power walks aimed at 
encouraging a violence-free community and preventing gender discrimination. Events thus provided space for NYKS 
club members to discuss the Do Kadam project and its activities and to engage with their parents, key community 
leaders, as well as with girls in their community on issues related to violence against women and girls. Each event 
concluded with the distribution of certificates to young people who had participated in the drawing competitions, 
slow cycling, and gender power walks and with a public pledge-taking ceremony in which all club members pledged 
to end violence against women and girls. 
23
Monitoring progress
Progress was monitored in two ways. C3 and Population Council project implementers conducted regular field 
visits to observe sessions; their process documentation reports highlighted challenges faced in implementing the 
programme and possible solutions to resolve these challenges. Each club also maintained registers that recorded 
activities conducted at each session and each member’s attendance. Progress was assessed through monthly 
monitoring reports that consolidated the information recorded in these registers. These reports outlined the progress 
made in each club in imparting the curriculum and recorded boys’ attendance at gender transformative life skills 
sessions as well as at cricket sessions. Monthly reports were then entered in computers.
In all, 583 boys, who were members of intervention clubs at about the time the Do Kadam programme was initiated, 
were interviewed in the baseline survey. As mentioned in the first Chapter, 67 boys had moved away in the course 
of the intervention and could not be interviewed for the endline survey. Table 3.1 presents the attendance levels 
recorded in the monitoring system; we define those who attended at least half of the 42 gender transformative life 
skills sessions or half of the 35 cricket sessions as having regular attendance, those who had attended 3–20 gender 
transformative life skills sessions (3–11 as having very irregular attendance and 12–20 as having somewhat irregular 
attendance) or 3–17 cricket sessions (3–9 as having very irregular attendance and 10–17 as having somewhat 
irregular attendance) as having irregular attendance, and those who had never attended or attended just 1–2 
sessions as non-attenders. 
Of the 583 boys enrolled in the clubs at the beginning of the intervention, just 38–39 percent had regularly attended 
the gender transformative life skills sessions as well as cricket-coaching and practice sessions. At the other extreme, 
18 percent and 19 percent had never attended the gender transformative life skills sessions and the cricket games 
and coaching sessions, respectively. The remaining 43–44 percent of boys were reported to have attended irregularly. 
In the monitoring activities conducted by implementing partners, moreover, peer mentors reported considerable 
changes in their own self-confidence and their perceptions about changes experienced by club members. Thus, 
most peer mentors reported that their most valuable experience during the project period was the respect they had 
earned from their club members and community members. They reported that initially no one was ready to listen to 
them in the sessions. They were themselves not very confident, as the issues they were discussing were new to them 
and had not been addressed in school. They read the manual before each session and discussed topics with core 
trainers to compensate for their lack of awareness of the topics. Many observed positive changes in themselves, 
including better leadership and communication skills, ability to convince others and make decisions, greater 
awareness of various issues, and awareness of own attitudes about gender equality and violence against women. 
Boys pointed out that the body language and behaviour of club members had also changed significantly. In the 
beginning they used to laugh at others, pass lewd comments, whistle, use abusive language, etc. during the life skills 
sessions and cricket sessions, but gradually they learned to listen to others patiently, pay attention to the topic being 
discussed, and relate these topics to their own family and society too.
Table 3.1: Attendance of club members at gender transformative life skills and cricket-coaching sessions 
Percent distribution of boys by attendance at gender transformative life skills and cricket-coaching sessions, as per 







and play sessions 
(Number of  
sessions=35)
Never attended 
(None of the sessions or 1–2 sessions) 17.5 19.0
Attended very irregularly  
(3–11 sessions for LSE, 3–9 sessions for cricket-coaching) 24.3 22.5
Attended somewhat irregularly 
(12–20 sessions for LSE, 10–17 sessions for cricket-coaching) 19.5 20.9
Attended regularly 
(21–42 sessions for LSE, 18–35 sessions for cricket-coaching) 38.6 37.6
Number of club members 583 583
Note: LSE= Life skills education.
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Challenges faced in implementing intervention activities
We faced a number of challenges when implementing the intervention. Perhaps the biggest challenge was ensuring 
regular attendance of club members in all sessions. Boys who were pursuing their education also attended after-
school coaching classes or they were attending schools and colleges outside their village, because of which they 
found it difficult to attend intervention sessions on a regular basis; those working commuted often to places 
outside their village and faced similar difficulties in ensuring regular attendance. A few boys reported that they 
were uninterested in the content of sessions, some reported that their parents had objected to their participating in 
intervention activities, and a few boys had migrated out of the village for education or employment over the course 
of the programme. Many boys suggested, moreover, that a programme that had also included livelihood-training 
opportunities would have attracted more regular attendance.
Attending the cricket sessions posed additional challenges. Although the programme had accommodated the 
preference of boys for coaching in cricket rather than other sports that required smaller playing fields, fulfilling the 
requirements for this game proved difficult in some clubs.  In some villages, for example, it was difficult to identify a 
playing field that was suitable, accessible, and within a reasonable distance; in inclement weather, cricket sessions 
had to be suspended or conducted in the early morning or late evening as in peak summer months. We made efforts 
to resolve this problem by holding extra sessions to make up for missed sessions, but recognised that despite this, 
some boys faced difficulty in attending the cricket sessions regularly for reasons described above. 
A second challenge was the lack of confidence and skills in public speaking and in organising and leading meetings 
and other public events among peer mentors. Many peer mentors held, as did the boys in their community, 
traditional gender role attitudes and views about the acceptability of perpetrating violence on women and girls. 
The initial training workshop focused considerably in supporting peer mentors to question these norms. Other club 
members held the same traditional norms, and, as such, peer mentors initially found it difficult to elicit the respect of 
their peers in a group situation, and many were hesitant to impart topics such as gender discrimination and violence 
against women and girls to their peers. To enable peer mentors to overcome these inhibitions, we held frequent and 
regular refresher workshops in which they had an opportunity to act out what they would do in the following sessions 
with their club members. We also encouraged core trainers to take on a more prominent role than originally intended 
in supporting peer mentors to conduct sessions, narrate case stories, organise role play, and initiate discussion 
among participants. We note that by the end of the intervention, most peer mentors did indeed demonstrate 
greater confidence and skills in leading sessions. Even so, our experience calls for greater introspection into ways of 
modifying the model—the use of a peer mentor who is somewhat older and commands more respect from boys than 
a boy of their own age; a longer capacity-building period during which peer mentors can be identified, trained, and 
supported to conduct sessions independently; and the incorporation in peer mentor capacity-building activities a 
strong focus on their own gender transformation. 
Third, peer mentors were also challenged by intra-group conflict. As mentioned above, peer mentors came from the 
same society as other club members, and some had to deal with deeply entrenched caste-based dynamics, on the 
one hand, and unruly club members who mocked their authority, on the other. Core trainers made efforts to hold 
discussions with affected groups to resolve these conflicts, emphasising team spirit and group solidarity as key in 
addressing gender discrimination and fighting against violence against women and girls. 
A fourth challenge was turnover among peer mentors. Given that boys in the ages 13–21 are hugely mobile, several 
of them had migrated out of their village over the course of the intervention (a few were disqualified for lack of 
discipline as well), and, as a result, we had to replace these peer mentors mid-programme; recruiting new mentors 
from the existing pool of club members posed a challenge in a few instances where more than one boy sought to 
take on this role. Special training sessions had to be conducted, moreover, for these new peer mentors. 
Finally, working through the NYKS structure, while ideal in many ways, also posed some challenges. For one, as 
mentioned earlier, the membership of NYKS clubs tends to concentrate on those aged 25 and above, and a special 
membership drive was undertaken prior to the initiation of the project to inform boys and their parents about the 
eligibility of boys for membership in NYKS clubs and to enrol those interested in becoming members. In addition, the 
NYKS programme is poorly resourced, and because of their limited human and financial resources, their engagement 
in the Do Kadam programme was more limited than envisaged and was restricted to attending a few community 
events and cricket tournaments. Moreover, at village level, meetings were held irregularly, and social issues were 
rarely addressed under the broader auspices of the NYKS programme. As such, and in the absence of a strongly 
supported NYKS structure, a major challenge faced was in integrating the structured design of the Do Kadam 
initiative into the regular work of youth clubs. In short, while NYKS youth clubs offered an attractive platform for the 
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Do Kadam programme, given its spread and potential for upscaling, it may be useful to explore other opportunities 
to deliver such a programme at scale—for example, through the school setting and networks proposed through the 
recently launched Rashtriya Kishor Swasthya Karyakram (RKSK) programme.
These challenges underline the message that the intervention programme operated in less than ideal situations and 
that programme implementers need to be alert to the need for modification to accommodate “real life” situations.
Activities conducted in control clubs
As mentioned in the first Chapter, a public randomisation event was held in order to assign clubs into the intervention 
and control groups. At this event, on behalf of the project, the Zonal Director, NYKS, provided each club with a cricket 
kit and promised those in control clubs that at the conclusion of the project, a series of inter-club matches would be 
held in control clubs. The Population Council met this commitment and held inter-club matches among the 15 control 
clubs after the entire intervention (including inter-club matches among the 15 control clubs) had been completed in 
intervention clubs. Prior to each of these matches, teams took an oath to play fairly and maintain team spirit.
Summary 
The intervention programme was delivered from August 2013 to December 2015, excluding days coinciding with 
school and college examinations or festivals, to boys in ages 13–21 who were members of NYKS youth clubs. 
It comprised two main components delivered weekly—exposure to a gender transformative life skills education 
curriculum and cricket-coaching and games sessions. The gender transformative life skills curriculum covered 14 
broad topics relating to gender discrimination, notions of masculinity, and violence against women and girls; the 
sports component sought to build team spirit and sportsmanship, aside from developing cricketing skills. Sessions 
were delivered by club members selected as peer mentors, who underwent several pre-programme and refresher 
training programmes, often together with core trainers from the implementing agency, C3 India. Project activities 
also included preparing a curriculum to engage boys in NYKS clubs on topics related to gender discrimination, 
notions of masculinity, and violence against women and girls; building team spirit and sportsmanship among boys; 
addressing capacity-building and sensitisation of peer mentors about these topics and supporting them to serve 
as mentors to their peers; supporting peer mentors to take their peers through a gender transformative life skills 
curriculum; enabling boys, through the cricket-coaching component, to build cricketing skills as well as team spirit;  
and motivating them to join the Do Kadam programme. Just 38–39 percent attended more than half the sessions.
Many challenges were noted in the implementation of the Do Kadam programme for boys, and questions have 
arisen regarding the ideal length of a programme necessary to make fundamental changes in norms and practices 
espoused by boys. Irregular attendance was perhaps the leading challenge, and it is one that will confront any 
community-based programme intended for boys in this dynamic age group. Almost two in five boys did not attend 
at all or attended just one or two sessions, because, for most of these boys, the timing of the sessions was 
inconvenient; efforts are needed to resolve these and other challenges of attendance. In addition, while the peer 
mentor model is ideal in many ways to encourage behaviour change, in our programme, it required extensive efforts 
to change the norms held by peer mentors and build their capacity and confidence about imparting the programme. 
Indeed, project staff played a more active role than originally envisaged in engaging boys, encouraging discussion, 
explaining difficult concepts, and addressing intra-club conflict. Finally, we note that while the NYKS structure is 
an ideal base for an upscaled Do Kadam programme, its limited human and financial resources may inhibit the 
expansion of the programme.
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Chapter 4
Participation in youth clubs and Do Kadam 
project activities
Drawing on data from the endline survey of intervention club members as well as monitoring data and data from 
in-depth interviews with selected survey respondents from the intervention arm, this chapter focuses on study 
participants’ experiences of the Do Kadam project. 
All endline survey participants (516 from the intervention arm and 517 from the control arm) were probed about 
their membership status in the club and whether they had participated in activities undertaken by their club in the 
preceding 12 months. Almost all boys reported that they were members of their youth club at the time of the endline 
survey interview (98% and 100% in intervention and control arms, respectively, not shown in Table 4.1). However, 
while just 42 percent of those in clubs in the control arm reported participating in any club activity (mostly sports), 
as many as 84 percent of those in the intervention arm had done so—clearly the result of the Do Kadam programme. 
Other activities, such as cleanliness drives, celebration of festivals and national days, and so on were rarely reported 
by boys in both intervention and control arms (1–2%) (not shown in Table 4.1).
Participation in gender transformative life skills sessions and cricket sessions
In total, 516 boys were interviewed during both the baseline and the endline survey from the 15 intervention 
clubs, and 24 of these boys were also interviewed in-depth at the time of the baseline survey, midway through 
the intervention, and at the time of the endline survey (six boys who were interviewed in-depth about the time of 
the baseline survey could not be followed up for the endline interview). This section describes their exposure to 
the programme as recalled by the boys at the time of the endline survey. On the whole, 79 percent of boys in the 
intervention arm had participated in one or more of the gender transformative life skills sessions and 74 percent 
had attended at least one cricket session (Table 4.1). We assessed the regularity of their attendance in gender 
transformative life skills sessions and in cricket sessions separately by the proportion of boys whose attendance 
was considered regular, defined as participation in half or more of the 42 sessions held, or irregular, which refers 
to participation in fewer sessions as in once a month or less. More than three-fifths (64%) reported that they had 
participated in the gender transformative life skills sessions regularly, that is, at least twice a month. In contrast, 15 
percent reported that they had attended irregularly, and 21 percent reported that they had never attended. One-
fourth acknowledged, however, that they had at least once missed three consecutive sessions. 
Reported attendance at cricket sessions was similar. In all, 57 percent reported that they had attended most 
sessions (at least twice a month), 17 percent had attended less often, and 26 percent reported that they had never 
attended a session. In addition, 22 percent reported that they had at least once missed three consecutive sessions.
Table 4.1: Attendance in gender transformative life skills and cricket sessions 
Percent distribution of boys by attendance of sessions, and percentage of boys ever missed three consecutive 
sessions, intervention arm, 2015, endline survey
Attendance Gender transformative 
life skills sessions
Cricket sessions
Attended one or more sessions 78.9 73.6
Regular: attended all sessions (whenever the session was held/once a 
week) 42.6 41.3
Regular: attended most sessions (2–3 times a month) 21.1 15.5
Irregular: attended 1–2 sessions a month or less frequently1 15.2 16.9
Never attended 21.1 26.4
Ever missed three consecutive sessions 24.6 22.1
Number of respondents in intervention clubs 516 516
Note: 1Includes 7.6 percent and 7.6 percent who reported attending 1–2 sessions per month and fewer gender transformative life 
skills sessions, respectively; and 6.8 percent and 10.1 percent, who reported attending 1–2 sessions per month and fewer cricket 
sessions, respectively.
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Table 4.2: Participation in gender transformative life skills sessions 
Percent distribution of boys reporting participation, by frequency and facilitators of gender transformative life skills 
sessions, intervention arm, 2015, endline survey
Gender transformative life skills sessions Percent
Frequency of gender transformative life skills sessions
Once a week 91.4
2–3 times a month 5.7
Once a month 0.5
Rarely 2.5
Facilitators of gender transformative life skills sessions 
Peer mentor 12.8
Core trainer 7.6
Peer mentor with support from the core trainer 79.4
Cannot remember 0.3
Number of respondents who had participated in LSE sessions 407
Note: LSE= Life skills education.
We note that the extent of participation reported by boys at the time of the endline survey was higher than 
attendance assessed from monitoring data (Chapter 3). It is possible that at the endline survey, boys were asked to 
recall their attendance over the entire 42 sessions, and recall bias may result in boys reflecting attendance in the 
latter part of the programme rather than over the course of all 42 sessions. It is also possible that boys displayed a 
social desirability bias, that is, they reported more frequent than actual levels of attendance to interviewers. 
Perceptions about the gender transformative life skills sessions
Among boys who had attended one or more sessions, almost all (91%) reported that sessions were held weekly; six 
percent reported that sessions were held 2–3 times a month, and just three percent suggested that they were held 
less frequently. They reported that, by and large, sessions were held by peer mentors with support from core trainers 
(79%). In a few instances, boys reported that the core trainer (8%) or the peer mentor (13%) had independently 
conducted most sessions; we note that in some clubs, there had been a turnover in peer mentors and core trainers 
during part of the programme and, as such, the sessions were, for a period of time, conducted by the available team 
member (Table 4.2). 
The 42-session curriculum covered a total of 14 broad topics on egalitarian relations with women and girls and 
reducing various forms of emotional and physical violence against them. Consensual sexual relations was also 
covered under the topics to sensitise boys on this matter. Each broad topic was covered over a varying number of 
sessions. Boys who reported attending one or more sessions were asked whether they were aware that each broad 
area covered in the session had been imparted, whether they had attended the session, whether they had learned 
something new from the session, and whether they had enjoyed the session.
Between 64 percent and 93 percent were aware that sessions had been held on each of the 14 topics, while more 
than eight out of ten boys were able to recall that sessions had been held on helping with housework, respecting 
women and girls, maintaining healthy relationships with family and friends, team spirit and team building, teasing 
women and girls, and substance abuse. The majority of boys—between 54 percent and 92 percent—recalled 
attending at least one session in which a particular topic had been addressed. Notably, just between half and 
two-thirds reported that they had attended sessions on new notions of masculinity, healthy sexual relationships, 
importance of never committing violence on a woman, violence and aggression, bragging about relationships with 
girls, and taking responsibility for one’s own behaviour with girls (Table 4.3).
Boys were also asked whether they had learned something new and whether they had liked what was imparted in 
each topic. Almost all boys who had attended sessions on each topic reported that they had learned something new 
and had liked the sessions attended.
On the whole, more than one in three recalled that all 14 topics had been imparted, 20 percent reported that they 
had attended sessions relating to all 14 topics, and similar percentages (17–19%) reported that they had learned 
something new from and had liked all 14 topics. On average, boys attended sessions relating to 10 of the 14 topics 
imparted and had liked and learned from all ten.
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In in-depth interviews, boys elaborated on what they had learned in the course of the gender transformative life 
skills sessions. While most boys were aware of the focus of the sessions, some elaborated on their experiences and 
reactions. A large number of boys discussed such topics as sexual harassment and spreading rumours about girls 
(13 boys) and violence against women and girls (13 boys). Several also recalled sessions about the importance of 
developing new notions of masculinity and helping in household chores (12 boys), the importance of communication 
(how to speak to others, how to resolve conflicts through discussion) (9 boys), and the importance of friendships (7 
boys). Positive responses of boys to gender transformative life skills sessions are evident from their narratives that 
follow.
Yes, I liked it a lot and had fun too. Because there we were taught about how to talk to people, how to 
live well in the home, to study well, to help in household chores, not to harass girls, to live in peace with 
everyone and we were also taught about sports as well.....Whatever sessions I attended I liked it,. [Hindu, 
age 15, completed Class 7, selection criterion: highly gendered, ID6]
We learned that there should be no domestic violence and if domestic violence takes place then we should 
stop it. We also learned that there should not be child marriages, we should help in household chores, that 
we should not spread rumours and wrong things about any girl.....The sessions gave us the opportunity to 
live life in a healthy and better way. [Hindu, age 20, undergraduate student, selection criterion: perpetrated 
physical violence, ID16]
Table 4.3: Recall of content and perceptions about the quality of gender transformative life skills sessions  
Percentage of boys reporting awareness of topic discussed, attendance, and learning experiences, intervention arm, 
2015, endline survey





Learning experiences among 








Helping with housework  93.1 91.9 97.3 99.2
Respecting women and girls 90.7 88.0 96.6 99.4
Healthy relationship with family and friends 84.8 77.9 97.8 98.7
Team spirit and team building 87.2 80.8 98.8 99.7
Life skills and how to use these skills in own life 75.2 69.8 99.3 99.6
New notions of masculinity 69.0 59.2 98.3 99.2
Healthy sexual relationship 63.9 53.6 98.2 99.5
Teasing women and girls 93.4 88.7 95.6 99.7
Importance of never committing violence on a 
woman 75.4 65.8 96.3 99.3
Violence and aggression 76.5 66.6 97.4 100.0
Bragging about relationship with girls 74.0 67.1 99.3 99.6
Responsibility for own behaviour towards girls 72.5 63.4 99.2 100.0
Substance abuse and links to violence 86.7 79.6 96.6 100.0
Sexual abuse towards women and girls 77.4 70.5 96.9 98.6
Perceptions about quality
Aware about, who attended, learned from, and 
liked all 14 topics (%) 36.1 19.7 17.2 19.2
Mean number of topics about which the 
respondent was aware, that the respondent had 
attended, from which the respondent learned 
something new, and that the respondent liked 11.2 10.2 9.9 10.2
Number of respondents attended LSE sessions 407 407 NS NS
Note: LSE= Life skills education; NS=Not shown; the denominator for each row varied, and therefore, not shown.
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I felt good because I got to learn good things. I mean I got to learn what is good and bad in this world, what 
all to do. It included educational discussions so that is why I liked it. I learned many things, like, if there is 
domestic violence going on, then we should explain, stop it, and not encourage it. I already told you about 
domestic violence and I will tell you one more thing that I learnt there: even if we see an adult member 
doing something wrong then it is our responsibility to explain to them not to do these things. Like if they 
are hitting or abusing their wife, we should explain to them not to do it....We learned a lot about domestic 
violence, I mean what to do and what not to. This is what I liked. [Hindu, age 18, completed Class 12, 
selection criterion: perpetrated sexual violence, ID28]
We were taught nice things in it like how to live in a society, how to talk, how to work in a group, and if a 
woman is facing violence then how to stop it from taking place. All these things were taught. We were taught 
how to behave outside the home, we were taught that we should do household chores. [Hindu, age 21, 
completed Class 12, selection criterion: moderately gendered, ID15]
We learned about domestic violence, I learned that at home everyone should make decisions together; it 
should not depend on one person’s interest. We should help in household work. I also learned that one 
should not hit his wife after getting drunk, all this was taught.... Yes they taught us about teasing girls and 
they told us, like on the road how boys tease a girl by tugging on her dupatta, that is wrong, we should not 
tease girl/woman. As much rights as we boys have, the same rights should be given to girls, all this was 
taught....what I like there is that when I went there I got to meet lots of friends. I even learned how to study 
properly. [Hindu, age 16, completed Class 10, selection criterion: moderately gendered, ID25]
I participated in everything. In Jivan Kaushal sessions I learned about what is being a man, I learned that 
teasing girls is not love. I got to learn so much, along with our friends. Lots of things, like earlier I used to 
think that girls cannot be friends with a boy, but now I don’t think that, they can be our friends. Violence 
against woman or teasing girls is wrong, doing any kind of drugs is wrong, I learned all these things..... Sir, 
we went there and were taught good things, got to know new stuff. To help with household work, not to sit 
idle in our free time, instead to do something, not to tease girls and to see everyone as equal, all this was 
taught. [Hindu, age 15, completed Class 11, selection criterion: perpetrated physical violence, ID31]
I learned that one should not waste their precious time on useless things. We should not tease girls and if 
someone is doing this then we should stop it from happening. If a man is helping in household chores then 
his value is not getting reduced because of doing this kind of work, we should help in household work and 
in our village, if there is any big or even small kind of violence taking place then we should help the victim. 
[Hindu, age 19, completed Class 12, selection criterion: sexual violence, ID17]
Yes, I enjoyed the programme. The class on how boys exaggerate a normal conversation between them 
and a girl was very good because it is reality and this actually happens. [Hindu, age 15, completed Class 
8, selection criterion: perpetrated physical violence, ID8]
Yes, they taught us that if one of my friends misbehaves with a girl then I am supposed to make him 
understand or I should explain to him not to do it as it is a bad behaviour or inappropriate. All these things 
were taught to us in the programme. [Hindu, age 16, completed Class 8, selection criterion: moderately 
gendered, ID18]
Perceptions about the cricket sessions
Two out of three boys who had attended at least one cricket session (67%) reported that sessions had been held 
weekly, while 19 percent reported that they were held 2–3 times a month. Most boys reported that the cricket 
sessions they attended had been led by the core trainer and/or sports coach together with the peer mentor (69%); 
seven percent reported that sessions were led by the core trainer and/or coach on his own, and 21 percent reported 
that sessions were led only by the peer mentor (Table 4.4).
A key component of the Do Kadam programme was the organisation of inter-club cricket matches. Half (51%) of all 
boys had participated in the cricket tournament, either as a team member (38%) or as a spectator (14%).
All 24 boys interviewed in-depth had also participated in cricket sessions, and 15 of them narrated their experiences 
extensively. Almost all described how their cricket technique had improved, and many noted that their team spirit 
and courtesy on the playing field had also improved. Aside from cricket, several boys described how the sessions had 
strengthened their bonds of friendship with team-mates, while others spoke of the oath they would take to uphold 
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team spirit and ethics and also not to tease girls, and still others suggested that participating in the cricket sessions 
had boosted their self-confidence. The following narratives show the impact that the cricket-coaching sessions had 
on the boys.
Yes in the past six months, I played in a tournament. The coach came to teach us. He taught me how to 
hold the bat well and how to bowl. All these basic things he taught me. Yes, definitely I have started playing 
very well; there has been a change in the way I play the game now. We won two matches. [Hindu, age 18, 
completed Class 8, selection criterion: moderately gendered, ID5]
Yes, I got training for cricket….One coach used to come and he would teach us how to bowl and how to 
bat and as well as how to field. The coach taught us how to plan a game, how long the pitch is, what is the 
weight of a ball, how long and wide a bat should be and how to hold the bat. We were taught that before 
playing, we should take an oath not to tease girls, not to cheat in the game, and not to make mistakes in the 
game. Now I think if I had been taught these things earlier, my life would have been a lot better now. I play 
a lot better than before...... [Hindu, age 21, completed Class 12, selection criterion: moderately gendered, 
ID15]
I play cricket in school and in the village too; there is a park in this village that is where I play. I like it 
because in the evening, it is a good form of time pass and it also makes our body fit, our body gets exercise. 
Friendship becomes stronger. When one plays a sport with friends and spends maximum time with friends 
then friendship becomes stronger. We start understanding each other and enjoy each other’s company so 
friendship becomes stronger.... Also the class on cricket was good; there were many things I was not aware 
of so I go to learn lot of things about cricket so I enjoyed it. [Hindu, age 15, completed Class 8, selection 
criterion: perpetrated physical violence, ID8]
Yes, I do play games —cricket and football. We were taught that playing is good for healthy life. I enjoy 
cricket a lot. When we play on a regular basis, eventually we start knowing each other well and this leads 
to friendship. When we meet each other quite often then we get much better and our friendship becomes 
much stronger, thicker. Yes, I enjoyed the training session a lot. Because they taught us how to hold the 
ball in a proper way, how to hold the bat so that we can make more runs. They taught us how to bowl.... Yes, 
there was change. Earlier I didn’t know how to bowl, but now I bowl well. [Hindu, age 16, completed Class 
8, selection criterion: perpetrated physical violence, ID32]
In the cricket tournament I was selected as a bowler in the team. I took part in playing cricket in the club 
as well....Yes, I liked all these activities, everything was enjoyable and I was enjoying every bit of it....Yes. 
Table 4.4: Participation in cricket-coaching sessions  
Percent distribution of boys reporting participation, by frequency and facilitators of cricket sessions, and percentage 
reporting participation in cricket tournaments, intervention arm, 2015, endline survey
Cricket sessions Percent
Frequency of cricket sessions
Once a week 67.1
2–3 times a month 19.2
Once a month 7.9
Rarely 5.8
Facilitators of cricket sessions
Peer mentor 21.3
Core trainer/coach 6.6
Peer mentor and core trainer/coach 69.2
Cannot remember 2.9
Number of respondents who participated in cricket sessions 380
Participation in cricket tournament
Participated in cricket tournament 51.2
As a team member 37.6
As spectator 13.6
Number of respondents in intervention clubs 516
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I learnt how to behave with people; before I could not play so well, but in the club we were taught to play 
sports well, I also took part in the training given for playing cricket so in that I learned how to catch the ball, 
how to bowl, how to hold a bat and where one is supposed to stand for fielding. [Hindu, age 17, completed 
Class 9, selection criterion: perpetrated physical violence, ID19]
Participation in community events organised by intervention clubs
As mentioned earlier, aside from cricket tournaments, events organised by club members to engage other community 
members included special events, such as cycling, drawing and essay competitions, a gender power walk, and public 
events at which eminent individuals addressed the community. Findings presented in Table 4.5 show that about half 
of the boys in the intervention arm had attended one or more community events. 
Among those who had participated in a community event, more than three in five had attended events at which 
eminent individuals shared their views on discrimination and violence against women and girls (63%), 44 percent 
had participated in a drawing competition, and 23 percent had participated in the gender power walk. In contrast, 
much fewer had participated in an essay competition, a slow cycling competition, or any other competition organised 
by the club (5–13%).
Table 4.5: Participation in community events 
Percentage of boys reporting participation in one or more community events of the Do Kadam programme, by events, 
intervention arm, 2015, endline survey
Community events Percent
Participation in any community event
Participated in any community event during Do Kadam programme 49.0
Number of respondents in intervention clubs 516
Community events in which respondent participated 
Gender power walk 22.9
Essay competition 5.1
Slow cycling competition of boys and girls 13.1
Drawing competition 43.9
Any other competition 4.7
Attended any event at which an eminent/influential person spoke on social issues 62.9
Number of respondents who participated in one or more community event 253
Reasons for irregular participation or non-participation in Do Kadam activities
Earlier findings have shown that attendance in various Do Kadam programme activities—the gender transformative 
life skills sessions, the cricket sessions and inter-club cricket competitions, and the community events—was irregular 
for a number of boys and that several club members had never attended or participated in these activities. Table 4.6 
explores the reasons among boys who reported irregular attendance or non-attendance in the endline survey.
Among those who had never participated or had participated irregularly in the gender transformative life skills 
sessions and the cricket sessions, more than half (50–53%) attributed their non-participation to the inconvenient 
timing of sessions. One-third of all boys reported that the timing of the gender transformative life skills sessions 
(31%) did not suit them or that session timings clashed with their school or work responsibilities (14–23%). A second 
major reason was out-migration: a large proportion of boys (21–24%) reported that they had moved away from 
their village for work or education and had revisited their homes only occasionally and hence had attended gender 
transformative life skills sessions sporadically.
Other reasons reflected a host of personal reasons. Notably, about one-fifth of those who had never attended 
sessions or had attended sessions irregularly reported that they were not aware about the location or timing of the 
session (19–22%). A small proportion of boys reported conflicts as the reason for their lack of participation: caste 
related dynamics (3–4%) and conflict among group members (5–9%). 
With regard to reasons for non-participation in inter-club cricket competitions and community events, 34 percent 
and 43 percent, respectively, attributed their lack of participation to inconvenient timings of these events. At the 
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Table 4.6: Reasons for irregular participation and non-participation in the Do Kadam programme  
Percentage of boys reporting reasons for irregular participation in LSE and sports sessions and non-participation in 
cricket tournaments and community events, by session type and events, intervention arm, 2015, endline survey
Reasons for irregular participation and non-
participation














Time did not suit 31.0 30.9 17.9 23.2
Clashed with school timing 13.9 18.8 12.7 12.9
Clashed with work responsibilities 22.5 22.0 9.5 17.5
Any reason related to inconvenient timing 50.3 53.4 34.1 43.4
Other
Out-migration: respondent had moved away from 
village for schooling/work 24.1 20.6 18.3 19.0
Lack of awareness: respondent not aware about 
session/activity 18.7 21.9 18.7 32.4
Caste issues 4.3 3.1 2.4 3.0
Conflict among group members 4.8 9.0 4.0 4.6
Not selected in team – – 24.2 –
Location did not suit 1.1 0.9 0.0 0.0
No friends in the group 0.5 0.0 0.0 0.4
Respondent did not like the group activities 1.6 2.7 2.4 1.1
Parents refused 1.1 0.4 0.8 0.8
Any other reason (illness, got married, etc.) 2.1 1.8 2.3 0.0
Number of respondents who participated once a 
month/rarely or not at all 1872 223 252 262
Notes: LSE= Life skills education; 1Boys who reported participation in gender transformative life skills sessions and cricket sessions 
irregularly or had not participated at all were asked about the reasons for their irregular participation; 2Among 187 boys, nine did 
not give specific reasons for irregular participation.
same time, a sizable proportion, one-fourth of boys, attributed their non-participation in cricket matches to the fact 
that they were not selected to play on the club team. Again, one-third of boys who did not attend a community event 
reported that they were not aware that such an event was being held.
Findings from in-depth interviews with 24 boys held at the time of the endline survey also suggest that the leading 
reasons for non-/irregular participation related to inconvenient timing of the sessions. Indeed, while 12 boys 
reported that they had attended almost every session, nine reported they had sometimes attended sessions, and 
two reported they had rarely attended sessions. Most of those who had attended sometimes or rarely reported that 
the timing of the sessions did not suit them. These boys had work or school commitments, and some had lived away 
from home for some weeks or months during the course of the intervention. Notably, not a single boy attributed his 
irregular attendance to lack of interest. Given below are the narratives of boys who discussed the reasons for their 
irregular attendance of the Do Kadam programme.
I have participated in the sports sessions and the Jivan Kaushal sessions, but not the tournaments because 
I wasn’t in the village all the time. Sometimes I had to go out so I missed the sessions, but whenever I was 
in this village I made sure to be a part of this club. [Hindu, age 15, completed Class 8, selection criterion: 
had perpetrated physical violence, ID8]
The reason that I didn’t take part in club activities was because I wasn’t in the village all the time, and when 
I was here, I was not aware of the programme timings, etc. I was working in another area, so I was moving a 
lot from one place to another. [Hindu, age 17, completed Class 9, selection criterion: highly gendered, ID13]
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Yes, I went a few times and at times I did not attend it. I attended less than half of all sessions. If there 
were 100 sessions in total, I attended only 20–25 sessions. I took part in Jivan Kaushal sessions along with 
sports sessions. Due to my studies I could not get time. From morning to evening I was out of the house and 
in the evenings when I came back home, I give tuitions to a few children and then I have to work on the field 
as well. Yes, this programme was scheduled on every Friday in our village, but I would like it to take place on 
Sundays, because on Sunday we are free and there is no work, whereas on Fridays I have coaching classes. 
[Hindu, age 19, completed Class 12, selection criterion: perpetrated sexual violence, ID17]
I took part in 15–20 sessions, in the cricket tournament as well; I was selected as a bowler in the team. I 
also used to play cricket in the club....I was not able attend these regularly because I was working so I had 
to go out. I don’t think that I would be able to participate in your sessions or programme regularly because 
of my work commitments. I mean if you want you can make as many changes as you want but still I won’t 
be able to attend it regularly, I will have to miss 2–3 sessions. [Hindu, age 17, completed Class 9, selection 
criterion: perpetrated physical violence, ID 20]
Perceived quality of the Do Kadam programme
Boys who reported participation in any Do Kadam programme activities provided their perspectives on the quality of 
the intervention (Table 4.7). Almost all (89%) reported that they looked forward to participating in activities; however, 
while 37 percent believed that the programme duration was sufficient, almost half (46%) believed that the duration 
of the programme was too short and needed to be extended.
We also explored boys’ perceptions about the quality of the gender transformative life skills sessions, the cricket 
sessions, and, more specifically, the cricket-coaching sessions (Table 4.7). In general, most boys were satisfied with 
the contributions of peer mentors as well as the core trainer and cricket coach. Indeed, 75 percent and 80 percent 
of boys reported that the sports peer mentor and the gender transformative life skills peer mentor, respectively, 
always explained session content clearly; somewhat more—93 percent—reported that the core trainer and the sports 
coach had done so. A large proportion of boys—72 percent— also reported that the gender transformative life skills 
peer mentor and the core trainer were always approachable, and 70 percent reported that peer mentors of the 
gender transformative life skills sessions were always able to answer effectively the questions that boys raised during 
discussions. Negative assessments were reported by less than 10 percent of boys who had ever participated in Do 
Kadam programme activities.
Among the 24 boys who were interviewed in-depth about the time of the endline survey, perceptions about the 
quality of the programme were overwhelmingly positive. Indeed, they noted that the peer mentors were, by and large, 
punctual, able to convey new ideas, and able to respond to queries of boys (18 boys). They also believed that the 
strategy of combining the gender transformative life skills sessions with sports encouraged participation and built 
cohesiveness among club members. Positive responses of boys to the programme are evident from the following 
narratives.
They were able to run the sessions well. They would make us understand things pretty well. For example, 
there were situations in which I was not able to understand three things out of five so I would ask them. 
They would also ask during the session if someone had not understood any point. So then I would say that 
I did not understand the domestic violence session, or the psychological and physical violence session, 
and they would explain these things to us, even taking an extra two hours time to do so. [Hindu, age 16, 
completed Class 9, selection criterion: perpetrated physical violence, ID7]
Yes, they were able to direct and run this programme well. No he (the peer mentor) did not lack in anything, 
he was fine. When we had a session, he would call students from his cell phone or he would go to their 
homes to call them. No other peer mentor would have done this. [Hindu, age 15, completed Class 8, 
selection criterion: perpetrated physical violence, ID8]
Both the peer mentors were good. They would give information to every member and would seat everyone 
in a group before starting the class. They were also good in maintaining discipline while the class was 
going on; they would do everything nicely; they would make everything understandable to us and they 
would concentrate on everyone and everyone would listen to what they were saying....I would ask them to 
explain this or that if I was not able to understand something, and if they had the information they would 
definitely help me. If they didn’t have the answer to my question, they would get the information from 
elsewhere and give me my answer. [Hindu, age 21, completed Class 12, selection criterion: perpetrated 
physical violence, ID11]
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Table 4.7: Perceptions about the quality of the Do Kadam programme 
Percent distribution of boys who participated in the Do Kadam programme reporting their perceptions and 
assessment, by duration of programme and inputs of facilitators, intervention arm, 2015, endline survey
Perceptions Percent
Perceptions about the Do Kadam programme in general
Looked forward to attending Do Kadam programme activities 88.7
Assessment of the duration of the Do Kadam programme 




Number of respondents who participated in any Do Kadam activity (LSE/cricket/community 
events) 423
Perceptions about the gender transformative life skills sessions




















Number of respondents participated in gender transformative life skills sessions 407
Perceptions about cricket sessions




Number of respondents who participated in cricket sessions 380
Perceptions about cricket-coaching sessions




Number of respondents who participated in cricket-coaching sessions 294
Note: LSE= Life skills education.
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They were very nice. There wasn’t any issue. They explained thing properly, both were okay. Yes they 
had proper knowledge, and apart from them, we could ask X sir too (the core trainer). There wasn’t any 
weakness in the peer mentors, they gave good quality lessons, explained thing properly, looked after 
every boy in the group, and if someone was not paying attention they would talk to him and tell him to pay 
attention so that that everyone understands everything; that way they kept everyone in order. [Hindu, age 
16, completed Class 10, selection criterion: moderately gendered, ID25]
Some dissatisfaction was also expressed: a few boys reported that the core trainer and/or the peer mentor did not 
hold sessions regularly or punctually, that the peer mentor could not manage the sessions or convey its messages 
appropriately, and some complained about unfair distribution of snacks in each session.
Recommendations for change in the programme
Boys interviewed in-depth were also asked their perceptions, on the whole, about the Do Kadam programme and 
the extent to which they recommended changes in it, if it was repeated. Most boys agreed that the programme was 
useful and should be replicated. Indeed, narratives of 14 boys highlight their perception about the need to repeat 
the programme, and several also made recommendations about how the programme should be modified. Key 
suggestions included: the inclusion of a parallel programme for girls (10 boys), introduction of additional sports or 
activities (5 boys), and maintenance of better club-level discipline (3 boys), punctuality of peer mentors, coaches, 
and core trainers (4 boys), and better quality peer mentors (3 boys). One boy made a strong plea for introducing 
the programme at school level, so that girls and boys and younger students as well, would be exposed to it. Some 
examples of their recommendations are given here.
According to me there should be more programmes like Do Kadam because boys will join it and with what 
they learn, they won’t think about doing violence like this ever. Girls too should be included so that they 
know their rights, what they should do and not. It will be better if sessions are held separately for girls, so 
that their parents won’t stop them from attending, and boys and girls won’t feel embarrassed if they want 
to ask something; they won’t hesitate to ask questions in front of their brother or sister [same sex peers]. 
[Hindu, age 16, completed Class 10, selection criterion: moderately gendered, ID25]
I think this programme should be introduced again so that people who were not able to take part in it 
and whose thinking didn’t change will have a chance. I don’t think there is a need to change anything in 
it, but girls should be a part of it. They should have different sessions and different classes and, to teach 
them, there should be a female because then only will people in the village allow their daughters to attend. 
[Hindu, age 21, completed Class 12, selection criterion: perpetrated physical violence, ID11]
Now if you put cricket in your programme then it should take place regularly. This is where it failed; there 
should be a proper routine or schedule for cricket. It should be done properly and punctually. [Hindu, age 
18, completed Class 9, selection criterion: highly gendered, ID3]
Your programme is good; you were successful to bring about changes in our attitudes towards women and 
girls....You were able to change say 40 percent of the group.... People who are smart and educated they 
were able to change their mindset, whereas the remaining 60 percent are fools and uneducated, therefore, 
there has been no impact on them and they still abuse women someway and somehow....I think you should 
also introduce these sessions to girls as well along with boys.... And I think there should be a film screening 
where men and women sit and watch; the movie should be based on violence against women. [Hindu, age 
20, undergraduate student, selection criterion: perpetrated physical violence, ID16]
Everything in it is good, keep everything as it is but please add football to it. Please also remove or replace 
X (peer mentor) with someone else. This programme of yours, Do Kadam, was good and it has made a lot 
of changes in this village. I think this should be started once again. [Hindu, age 17, completed Class 9, 
selection criterion: perpetrated physical violence, ID19]
Whatever was organised by you people was good in a way. I mean the way you people came and made a 
group of so many boys and educated them was good. But giving them sweets and snacks was not good. I 
am being honest that the sweets and snacks actually made boys bad because they think, “Come at least 
we will get one plate of snacks”, so they come, eat and go. [Hindu, age 17, completed Class 11, selection 
criterion: perpetrated physical violence, ID22]
See the way boys are getting educated, in the same way girls’ education is also important, so then a 
programme should be started for girls as well. Better if it is introduced at school level, then it will be very 
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successful and reach more boys and girls. Some may have found what you tried to teach them cheap 
and controversial, so if it is taught to students as a subject in school, then there will definitely be a 
transformation. We all know that there are examinations for topics printed in books so then students and 
guardians take it seriously. Guardians insist that children learn and understand the topic because they 
will be examined in it. Like you know, we were taught about traffic signals in our childhood days and we 
still remember them. In the same way, if we learn about teasing or domestic violence in class, if we have 
classes on how to behave with girls, then students will pay attention to it and the situation will improve. 
Boys will always remember this and won’t behave nastily with girls. I think it is important to generate this 
kind of knowledge in school level because then only mentality will change or else it won’t. [Hindu, age 18, 
completed Class 12, selection criterion: moderately gendered, ID29]
Summary
The findings presented in this chapter confirm that far more boys in the intervention than control arm reported 
engagement in club activities. While those in intervention clubs reported participation in a wide range of activities, 
mostly those who were initiated through the Do Kadam programme, almost all those in the control arm who reported 
participation in club activities had been engaged in sports. 
Most boys in the intervention arm participated in Do Kadam activities. Almost four in five had attended gender 
transformative life skills sessions, three in four had attended cricket sessions, and half had participated in 
community-level events organised by the club. Regular attendance in gender transformative life skills sessions and 
cricket sessions was, however, reported by fewer: 64 percent and 57 percent, respectively. Reasons for irregular or 
non-participation were largely related to inconvenient timings, out-migration, and lack of information about the timing 
and location of sessions or events.
Most boys reported that sessions had been indeed conducted by the peer mentor in conjunction with the core trainer 
or coach (69%). Among those exposed to the gender transformative life skills sessions, most were aware of the 
14 broad topics discussed in these sessions (64%-93% were aware that sessions had been held on each of these 
topics) and had attended sessions covering, on average, 10 of these sessions; one in five had attended sessions 
relating to all 14 topics. Almost all those who had attended sessions reported that they had both liked the sessions 
on each topic and learned something new from them. 
Boys were largely positive about the quality of the programme. Almost all (89%) reported that they looked forward to 
sessions, and almost half believed the duration of the programme was too short. They reported, moreover, that the 
peer mentor was always approachable (72%), always explained issues clearly (80%), and could always answer their 
questions (70%); more were positive about the core trainer’s and the coach’s ability to explain issues clearly (93% 
each in life skills and cricket programme). Those interviewed in-depth confirmed the perceptions that the quality of 
the programme was good, although a few boys did indeed suggest that the sessions had not been held punctually 
or regularly, that the peer mentor could not manage the session, and that he could not always convey its messages 
appropriately. Well over half those interviewed in-depth suggested the need to expand the programme to other clubs, 
and suggestions for modifications included adding a component for girls, introduction of additional sports and other 
activities, maintenance of better club-level discipline, punctuality, and uniformly high-quality peer mentors.
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Chapter 5
Effect of the intervention on the attitudes 
and behaviours of boys
The main outcomes that the Do Kadam project sought to influence were gender role attitudes and notions of 
masculinity held by boys, perceptions about peer reaction to boys acting in gender equitable ways, perceptions about 
controlling behaviours over women and girls, and attitudes about gender-based violence. The secondary outcomes it 
sought to affect were to encourage boys to intervene if they witnessed violence perpetrated against women and girls 
and to reduce the perpetration of gender-based violence by boys. This chapter presents findings with regard to the 
effect of the intervention on influencing these outcomes, that is, the attitudes and behaviours of boys. We begin with 
a discussion of the method used for analysing the effect on main outcomes, followed by a description of the results 
of the effect analysis.
Method used for effect analysis 
We used data from the endline survey of boys to analyse the effect of the intervention. As mentioned in the first 
Chapter, out of 1,149 respondents of the baseline survey, we were able to successfully interview 1,033 respondents 
in the course of the endline survey. Analysis of the effect of the programme was carried out on those for whom both 
baseline and endline data were available. We note that the endline survey was carried out about 20 months after the 
baseline survey, and respondents who were in ages 13–21 at the time of the baseline survey were in ages 14–23 at 
the time of the endline survey. Only 68 respondents were aged 14 and the remaining 965 were in ages 15 or above.
In the first part of this chapter, we estimate the overall impact of the programme on both primary and secondary 
outcomes; the impact of the programme was estimated using cluster summary measures. Following this, we explore 
whether the impact of the intervention differed by the regularity of attendance in the programme; our analysis uses 
Generalised Estimating Equations models to do so. We describe the two methodologies below. 
Cluster summary approach
As described in Chapter 2, the outcomes for which effect is to be estimated and the factors that might affect these 
outcomes were well balanced between intervention and control arms at baseline level, which thereby ruled out 
the need for covariate-adjusted impact analysis. Thus, using the endline data, we compared cluster-level summary 
measures of the outcome measures between intervention and control arms. As discussed earlier, there was 
considerable variation in cluster size, and thus we preferred to present cluster summaries over point estimates from 
individual values.
We applied the intention to treat (ITT) analysis for estimating the effect of the intervention, or, in other words, the 
analysis is based on the initial treatment assignment (that is, which club receives intervention). Effect estimates 
were computed as the difference in cluster-level proportions or means, as appropriate. We also examined the 
distribution of each outcome in each of the two arms and they all appeared fairly normally distributed (that is, no 
significant positive or negative skewness was apparent). Hence, no further transformation of data was required prior 
to the analysis (Hayes and Moulton, 2009). We compared unadjusted cluster-level summary measures across the 
two arms using unpaired t-test for the outcomes. For outcomes that showed evidence of an intervention effect, we 
applied the t-test with unequal variances to check whether precision of the variance estimates improved.
Generalised Estimating Equations (GEE) approach
In order to assess whether the impact of the programme differed by the regularity of attendance in intervention 
activities, we defined regular programme participants to include boys who had attended at least two of the four 
monthly sessions on gender transformative life skills education as well as cricket-coaching. All those in the 
intervention sites who had never participated in either the gender transformative life skills sessions or the cricket 
sessions were defined as “non-participants in intervention sites”. All other participants from intervention sites were 
defined as “irregular participants”. With this definition, 53 percent of boys in the intervention arm (N=273) were 
considered regular, 29 percent (N=149) of participants were considered irregular, and the remaining 18 percent 
(N=94) were defined as non-participants. Survey participants from the control clubs (N=517), where no intervention 
was offered, served as the reference group for all the three groups described above.
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In order to ensure that the four groups may be compared, we first examined the balance between the four groups 
described above, and then adjusted during regression analysis for the differences in those covariates for which 
considerable differences were observed. Our investigation revealed that the four groups continued to be balanced in 
terms of most of the indicators reported at the baseline level. Differences were however observed in some indicators, 
notably the wealth score, engagement in paid work in the 12 months preceding the baseline, witnessing their father 
beating their mother, and the index measuring gender role attitudes and notions of masculinity. A table comparing 
key baseline indicators for these four groups is presented in Appendix 1.2.
The effect of regularity of attendance in intervention activities has been estimated through Generalised Estimating 
Equations (GEE) models. GEE models provide a method of individual-level regression modelling that allows for 
clustering without incorporating additional terms in the model for estimating cluster effects. GEE models assume 
that observations within the same cluster are correlated and adjust for such correlation (Hayes and Moulton, 2009).
For dichotomous outcomes the GEE model can be written as follows:
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their mother, and the index measuring gender role attitudes and notions of masculinity. A table 
comparing key baseline indicators for these four groups is presented in Appendix 1.2. 
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where,  πijk is a parameter related to the outcome of interest and refers to the kth individual in the jth 
cluster in the ith treatment arm; βi is the intervention effect, and γl represent the effects of a set of 
individual-level covariates z1 z2 z3 z4…. zl. The term α is the intercept that represents the average 
outcome in the control arm when all covariates are set to zero. 
 
A similar equation may be written for non-dichotomous quantitative outcomes; 
 






Effect of the Do Kadam programme on attitudes of boys Subheading A 
As in Chapter 2, we explore the attitudes reported by boys in the endline survey in four broad areas: 
gender role attitudes and notions of masculinity, perceptions about peer reactions to boys acting in 
gender equitable ways, perceptions about a man’s or boy’s right to control women and girls, and the 
acceptability of a man’s or boy’s right to perpetrate violence on women and girls. Summary 
measures constructed to summarise the responses provided by boys in each of these four domains 
as well as the baseline levels of individual components of the indexes used have been described in 
Chapter 2. Endline levels of individual components of all summary measures are presented in 
Appendices 1.3–1.6. 
 
Table 5.1 describes the findings on the effect of the intervention on the attitudes of boys in the 
above-mentioned four domains. It presents both the endline values (means or percentages) of each 
indicator, as well as the effect estimate (that is, the difference in the proportion or mean at endline 
between intervention and control arms), along with its confidence interval and significance levels. 
There is strong evidence that the intervention was able to change their gender role attitudes and 
notions of masculinity (p=0.0439), attitudes about a man’s or boy’s right to exercise controlling 
behaviours over women or girls (p=0.0035), and attitudes about a man’s or boy’s right to perpetrate 
violence on a woman or girl (p=0.0019). Thus, a larger proportion of boys in the intervention than 
control arm expressed egalitarian gender role attitudes and notions of masculinity (6.6 versus 6.2 
of 9 attitudes), rejected men’s and boys’ right to exercise control over women (4.9 versus 4.2 of 9 
behaviours), and rejected men’s and boys’ right to exercise violence against women and girls (11.7 
versus 10.3 of 17 situations). There was strong evidence, in addition, to suggest that perceptions 
about peer reactions to boys acting in gender equitable ways had been affected by their participation 
in the intervention; 20 percent of boys in the intervention arm compared with 13 percent of those 
in the control arm believed that their peers would respect them for demonstrating non-traditional 
behaviours in at least three of the four situations probed (effect estimate 7.2, p=0.0426).    
 
Table 5.1 Estimated intervention effect on attitudes held by surveyed boys, 2015, endline survey 
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Chapter 2. Endline levels of individual components of all summary measures are presented in 
Appendices 1.3–1.6. 
 
Table 5.1 describes the findings on the effect of the intervention on the attitudes of boys in the 
above-mentioned four domains. It presents both the endline values (means or percentages) of each 
indicator, as well as the effect estimate (that is, the difference in the proportion or mean at endline 
between intervention and control arms), along with its confidence interval and significance levels. 
There is strong evidence that the intervention was able to change their gender role attitudes and 
notions of masculinity (p=0.0439), attitudes about a man’s or boy’s right to exercise controlling 
behaviours over women or girls (p=0.0035), and attitudes about a man’s or boy’s right to perpetrate 
violence on a woman or girl (p=0.0019). Thus, a larger proportion of boys in the intervention than 
control arm expressed egalitarian gender role attitudes and notions of masculinity (6.6 versus 6.2 
of 9 attitudes), rejected men’s and boys’ right to exercise control over women (4.9 versus 4.2 of 9 
behaviours), and rejected men’s and boys’ right to exercise violence against women and girls (11.7 
versus 10.3 of 17 situations). There was strong evidence, in addition, to suggest that perceptions 
about peer reactions to boys acting in gender equitable ways had been affected by their participation 
in the intervention; 20 percent of boys in the intervention arm compared with 13 percent of those 
in the control arm believed that their peers would respect them for demonstrating non-traditional 
behaviours in at least three of the four situations probed (effect estimate 7.2, p=0.0426).    
 
Table 5.1 Estimated intervention effect on attitudes held by surveyed boys, 2015, endline survey 
Effect o  the Do Kada  programme on attitudes of boys
As in Chapter 2, we explore the attitudes reported by boys in the e dline survey in four broad are s: gend r role 
attitudes and notions of masculinity, perceptions about peer reactions to boys acting in gender equitable ways, 
perceptions about a man’s or boy’s right to control women and girls, and the acceptability of a man’s or boy’s right to 
perpetrate violence on women and girls. Summary measur  constructed t  ummarise t  r sponses provided by 
boys in e ch of these four domains a  well as the baseline l vels of ind vi ual components of the index s used have 
been described in Chapter 2. Endline levels of individual components of all sum ary m asu s are presented in 
Appendices 1.3–1.6.
Table 5.1 describes the findings on the effect of the intervention on the attitudes of boys in the above-mentioned 
four domains. It presents both the endline values (means or percentages) of each indicator, as well as the effect 
estimate (that is, the difference in the proportion or mean at endline b tween intervention and control arms), 
along with its co fidence interv l and significance levels. There is strong evidence th t the interve tion was able 
to change their gender role attitudes nd notions of masculinity (p=0.0439), attitud s about a man’s or boy’s right 
to exercise controlling behaviours over women or girls (p=0.0035), and attitudes about a man’s or boy’s right to 
perpetrate violence on a woman or girl (p=0.0019). Thus, a larger proportion of boys in the intervention than control 
arm expressed egalitarian gender role attitudes and notions of masculinity (6.6 versus 6.2 of 9 attitudes), rejected 
men’s and boys’ right to exercise control over women (4.9 versus 4.2 of 9 behaviours), and rejected men’s and boys’ 
right to exercise violence against women and girls (11.7 versus 10.3 of 17 situations). There was strong evidence, in 
addition, to suggest that perceptions about peer reactions to boys acting in gender equitable ways had been affected 
by their p rticipation in the intervention; 20 percent of boys in the interventio  rm compared with 13 percent of 
those in the control arm believed that their peers would resp ct them for demonstrat ng non-traditional behaviours in 
at least three of the f ur situations probed (effect stimate 7.2, =0.0426). 
Effect of the project on boys’ behaviours
The secondary outcomes that the project sought to affect were to encourage boys to intervene if they witnessed 









































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Effect of the project on boys’ intervention to halt incidents of violence against 
women and girls
Table 5.2 describes findings on the effect of the project on boys’ intervention on incidents of violence against 
women and girls. A larger proportion of boys in the intervention than control arm reported that they had intervened 
when they observed incidents of teasing and other forms of verbal abuse against a girl or woman, spreading sexual 
rumours about a woman or girl, or perpetration of unwanted touch on a woman or girl, with a mean difference of  
13 percentage points; statistical analysis suggests that there is strong evidence that the intervention was effective in 
making boys take action more than those in the control arm (p=0.0143). 
Table 5.2: Estimated intervention effect on attitudes held by surveyed boys, 2015, endline survey





Told perpetrator to stop or intervened 
himself, or reported the incident1, or 
confided to someone (%) 39.8 26.5 13.3 (2.88, 23.80) 0.0143
Number of clusters 15 15 – – –
Number of respondents who saw any 
incidents of violence against women 
and girls in the 6 months prior to 
interview 356 322 – – –
Note: Significant p-values are shown in bold text; 1includes someone teasing a girl/woman, pushing/grabbing/shoving of a girl/
woman, making dirty comments about a girl, spreading sexual rumours about a girl.
Effect of the intervention programme on boys’ perpetration of violence
As described in Chapter 2, because boys aged less than 15 years were not asked questions about the 
perpetration of forced sex either through face-to-face interview or through the anonymous format, we present 
findings separately for all boys in ages 14–23 and for all those in ages 15–23, for which age group these details 
are available. 
Findings with regard to behaviour change were not encouraging. Table 5.3 shows the effect of the project on the 
perpetration of various acts of violence against girls, identified as verbal harassment and other non-contact forms 
of violence and physical and sexual violence, during the six months preceding the interview. Findings suggest that 
among boys in ages 14–23, a weak effect of the intervention was evident on just one indicator, namely, stalking a 
girl. No differences were observed between boys in the intervention and control arms on other indicators.
Table 5.3 also presents responses to questions relating to the perpetration of violence over the six months 
preceding the interview that were posed to older boys, that is, those in ages 15–23, both in the face-to-face 
interview and in the anonymous format. There was no evidence to suggest that the intervention had contributed to 
behaviour change in the perpetration of violence on any indicator probed.
Effect of regular participation in intervention activities on the attitudes of boys: 
Results from GEE models
Table 5.4 presents the findings on the effect of regular participation in intervention activities on attitudes of boys 
in the four domains as discussed before. Clearly, results, presented by way of odds ratios or regression coefficients 
show that irrespective of the domain, the effect of the intervention was most pronounced among those who had 
attended the intervention regularly (that is, attended gender transformative life skills sessions as well as cricket 
sessions at least twice in a month). Thus, after adjusting for covariates, the mean number of gender egalitarian 






























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Table 5.5: Action boys took against harassment of or violence on girls/women in the six months preceding the 
survey, by treatment arms and regularity of programme attendance: GEE regression odds ratios, 2015, endline 
survey




Told perpetrator to stop or intervened himself or 
reported the incident or confided to someone (%)
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Notes: LSE= Life skills education;  significant effects are shown in bolded text; Odds ratios are adjusted for baseline levels of 
household wealth score, engagement in paid job in 12 months preceding baseline, witnessing intergenerational violence at 
home, index of gender attitudes, action taken by boys when they saw someone harassing or committing violence against girls 
and women.
clubs (standard error 0.124 and p-value 0.000). Similarly, after adjusting for covariates, boys in the intervention 
arm were 1.339 times more likely than those in the control arm to reject men’s and boys’ right to exercise 
controlling behaviour on women and girls (standard error 0.293, p-value 0.000), and 1.905 times more likely 
to express egalitarian attitudes about a man’s or boy’s right to perpetrate violence against women and girls 
(standard error 0.287, p-value 0.000). Finally, the analysis showed that regular attendance in intervention 
activities had a strong effect on the perceptions of boys that they would be respected for behaving in non-
traditional ways in at least three of four situations: boys who had attended the programme regularly were 2.3 
times more likely than those from control clubs to report peer acceptance of non-traditional behaviours practised 
by respondents.
It is important to note here that boys in the intervention arm who attended the programme irregularly were no 
different from those in the control arm. In fact, a comparison of findings presented in Table 5.1 and 5.4 reveals 
that almost the entire effect of the intervention may be attributed to regular attendance in the programme, which 
underscored the importance of regular attendance in the programme. 
Effect of regular participation in project activities on intervention by boys to halt 
incidents of violence against women and girls
Table 5.5 presents findings on the effect that regular attendance in project activities had on the intervention of 
boys in incidents of violence against women and girls. Odds ratios (OR) show that boys who participated regularly 
in the intervention programme were 2.0 times more likely than those in the control arm to have intervened when 
they observed incidents of verbal abuse or the perpetration of unwanted touch on a woman or girl. A weak positive 
effect of the intervention was also observed among those who participated in the programme irregularly.
Effect of regular participation in project activities on boys’ perpetration of 
violence
Findings with regard to behaviour change in boys were less encouraging even for those who had participated 
regularly. Table 5.6 shows the effect of the regularity of attendance in intervention activities on the perpetration  
of various acts of violence identified as verbal harassment and other non-contact forms of violence and physical 
and sexual violence during the six months preceding the interview. Findings suggest that among boys in ages  
14–23, regular attendance in the intervention activities had a strong effect on one of the six behaviours presented 
in Table 5.6, namely, stalking a girl (OR: 0.477, p-value 0.050). No differences were observed between boys in  
the intervention and control arms on other indicators, irrespective of the regularity of programme attendance.
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Table 5.6: Perpetration of non-contact violence and physical and sexual violence on girls/women by surveyed boys 
in the six months preceding the survey, by treatment arms and regularity of programme attendance: GEE regression 
odds ratios, 2015, endline survey




Bullied boys of younger age in last 6 months
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Verbally abused a girl or a woman (passed comments, 
said bad words, made dirty gesture, shouted/yelled/
used abusive language) in last 6 months
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Followed/stalked a girl in last 6 months 
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Hit/ slapped/kicked/pushed/ pulled hair of girl in last 6 
months 
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Forcibly touched a girl in last 6 months when she did 
not want 
Control area (reference category)  
Intervention area: 
  Never attended any cricket or LSE session
  Attended cricket and/or LSE session irregularly













Number of clusters 15 – – –
Number of respondents
Control area






273 – – –
Notes: LSE= Life skills education; significant effects are shown in bolded text; Odds ratios are adjusted for baseline levels of the 
household wealth score, engagement in paid work in the 12 months preceding the baseline, witnessing intergenerational violence 
at home, and index of gender attitudes.
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Summary
The project achieved its primary outcome. It succeeded in making the attitudes of boys more gender egalitarian, 
changing norms with regard to notions of masculinity, and enabling boys to reject men’s and boys’ right to exercise 
control over women and girls and perpetrate violence on them. For example, a larger proportion of boys in the 
intervention than control arm expressed egalitarian gender role attitudes and notions of masculinity (6.6 versus 
6.2 of 9 attitudes), rejected men’s and boys’ right to exercise control over women (4.9 versus 4.2 of 9 behaviours), 
and rejected men’s and boys’ right to exercise violence against women and girls (11.7 versus 10.3 of 17 situations). 
There was strong evidence, in addition, to suggest that perceptions about peer reactions to boys acting in gender 
equitable ways had been affected by their participation in the intervention; 20 percent of boys in the intervention 
arm compared with 13 percent of those in the control arm believed that their peers would respect them for 
demonstrating non-traditional behaviours in at least three of the four situations probed (effect estimate 7.2, 
p=0.0426). The effect of programme participation on most of these indicators, moreover, was most pronounced for 
those who had regularly participated in the programme and had relatively little effect on those whose attendance 
was irregular.
With regard to our secondary objective, namely, encouraging boys to intervene if they witnessed violence perpetrated 
against women and girls and reducing the perpetration of gender-based violence by boys, evidence was mixed. 
There was evidence that the intervention had succeeded in empowering boys to intervene in order to stop verbal 
harassment and physical violence (effect estimate 13.3, p=0.0143). However, there was weak evidence that non-
contact forms of violence, such as stalking a girl, had declined because of the intervention. However, there was no 
evidence of an effect on the perpetration of other forms of non-contact violence or physical and sexual violence. 
Behaviour change in boys was less encouraging even for those who had participated regularly. However, those who 
had regularly participated in the programme were less likely than those in the control arm to have followed or stalked 
a girl (odds ratio of 0.48). But no such effect was observed among irregular participants. 
In summary, findings presented in this chapter on the effect of the Do Kadam project are largely positive. They 
suggest that exposure to a gender transformative life skills education and cricket-coaching programme—and 
particularly regular participation in the activities of such programmes—can indeed modify the attitudes of adolescent 
boys and young men in rural Bihar. The effect of such a programme on behaviours was more muted, with evidence 
suggesting only that regular participation in programme activities had resulted in a reduction in such non-contact 
forms of violence as stalking a girl. Overall, findings point to the promise of the Do Kadam approach of combining 
gender transformative life skills education and cricket-coaching as a pathway toward engendering norms and 
behaviours among boys and young men in disadvantaged rural settings in Bihar.
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Chapter 6
Changes in attitudes and practices:  
Self-assessments
The study explored self-assessments of boys about changes in their own life at various points over the course of the 
year preceding the endline survey and in-depth interviews. For one, the survey probed, in intervention and control 
arms, perceptions of boys about changes they had experienced or observed in the year prior to the interview, a 
period which overlapped with the duration of the Do Kadam project. Second, we probed changes in their attitudes 
and practices from narratives of boys in the intervention arm by comparing their responses from each of the in-depth 
interviews held at about the time of the baseline survey, midway through the intervention (midline interview), and 
about the time of the endline survey. In this chapter, we focus on self-assessments of boys of these changes.
Self-assessment of changes experienced or observed in the last year
In the course of the endline survey, we probed study participants in both intervention and control arms about 
whether, over the year preceding the interview, their exposure to information had increased, their self-efficacy, sports 
skills, and peer network had expanded, and whether they believed they had become more gender sensitive. Findings 
are summarised in Table 6.1. They suggest that while large proportions of boys in both arms perceived changes in 
themselves over the year preceding the endline interview, more study participants from the intervention than the 
control arm perceived positive changes in their life. 
Boys in the intervention arm were more likely to report that they had become better informed about a range of 
issues, that their self-efficacy had been enhanced, and that their gender role attitudes and practices had undergone 
a change (Table 6.1). Thus, those in the intervention arm were more likely than those in the control arm to report 
exposure to new ideas (90% versus 70%), awareness about respecting women and girls (81% versus 52%), 
awareness about what happens to men and boys who commit violence on women (76% versus 43%), and awareness 
about the rights of women and girls (75% versus 45%). Those in the intervention arm were also more likely than 
those in the control arm to report greater self-confidence (92% versus 84%), better communication skills (78% 
versus 54%), better sports skills (70% versus 53%) and behaviour on the sports field (62% versus 30%), and a larger 
Table 6.1: Perceptions about changes 
Percentage of boys reporting increased exposure to information, self-efficacy, sports skills, wider social networks, 
and greater gender sensitivity in the year preceding the endline interview, intervention and control arms, 2015, 
endline survey
Perceptions of changes Intervention Control
Exposure to information increased
Exposed to new subjects 89.5 69.8
Better informed about the importance of respecting women and girls 81.4 52.0
Better informed about what can happen to men and boys who commit 
violence on women 76.0 43.1
Better informed about the rights of women and girls 75.0 44.7
Increased self-efficacy and sports skills, and wider social networks
Made new friends 67.8 57.1
Became more self-confident 92.2 83.6
Became better about speaking out when respondent disagreed with 
somebody 77.7 53.8
Improved sports skills 70.2 52.6
Less likely to use abusive language even when playing cricket/sports 61.6 30.4
Increased gender sensitivity 
Learned that it is wrong to touch a girl against her will even in fun 66.3 34.6
Helps more with household chores 54.8 25.5
Number of respondents 516 517
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network of friends (68% versus 57%). Finally, more boys in the intervention than in the control arm reported that 
their contributions to household chores had increased (55% versus 26%) and a greater proportion of boys in the 
intervention than in the control arm felt more strongly than before that it is wrong to perpetrate unwanted touch on a 
girl (66% versus 35%).
Observation of changes in boys by others
In addition, we explored the perspectives of boys who had participated in the intervention activities about 
whether others had noticed a positive change in their behaviour over the course of their participation in the Do 
Kadam programme. While 42 percent reported that no one had remarked about any change in their behaviour, 
the remaining 58 percent noted that others had commented on the change in their behaviour following their 
participation in the programme (Table 6.2). Among those who reported that others had observed a positive change 
in them, the majority (62%) reported that their friends had observed so, followed by their mother (45%), father (29%), 
and extended family members (27%). Fewer reported that their siblings (10%), teachers (3%), or female friends (2%) 
had observed changes in them. 
Table 6.2: Observation of changes in boys by others 
Percentage of boys who participated in the intervention activities reporting changes in their behaviour observed by 
family members, friends, and others in the year preceding the endline interview, intervention arm, 2015, endline 
survey
Changes observed in boys Percent
No one observed change 42.1
Someone observed positive changes 57.9
Numbers of boys who had participated in any Do Kadam activities 423









Number of respondents 245
Insights about changes experienced over the course of the Do Kadam programme: 
in-depth interviews
At in-depth interviews, boys provided their own assessments of personal changes experienced over the course of the 
Do Kadam project. They reiterated many of the changes described above. By the time of the endline survey, almost 
all boys (22 of 24) reported that they had indeed experienced changes in their attitudes or behaviours, and many of 
these boys elaborated on the specific changes they had experienced.
Peer networks and self-esteem
A few boys (seven of them) noted that the bonds of friendship had become stronger as a result of their participation 
in the cricket component of the Do Kadam project; a few even suggested that their self-confidence had improved and 
that they had developed a sense of fair play in sports. Excerpts of positive responses from boys are reproduced in the 
following. 
Yes, I liked it. Because playing any kind of sports is a good form of exercise, your body remains healthy.... 
Friendships get stronger and relationships improve. We become good friends....[Hindu, age 18, completed 
Class 8, selection criterion: moderately gendered, ID5]
After taking the training and bowling well it has boosted my self-esteem and confidence. [Hindu, age 16, 
completed Class 8, selection criterion: perpetrated physical violence, ID32]
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I liked it because earlier when we used to play, if we lost the game we would accuse the winning team 
of cheating or we would not talk to the wining team, but we were taught that unity is important between 
people, whether we lose or win the match. We should hug the other team-mates, shake their hands and 
should say that in future we would try our best to perform. [Hindu, age 21, completed Class 12, selection 
criterion: moderately gendered, ID15]  
Several boys (seven of them) suggested that participation in the life skills sessions had improved their ability  
to communicate with others, speak in front of a group, and even how to maintain cordial relations with family and 
friends, as reported below.
Yes, there are changes. Earlier I used to be very shy and used to get very nervous to talk in front of 10 
people. [Hindu, age 20, undergraduate student, selection criterion: perpetrated physical violence, ID16]
There are many changes. Now I know how to talk to people, I stay with everyone nicely. [Hindu, age 15, 
completed Class 7, selection criterion: highly gendered, ID6]
Yes, I told you before also that I got to learn how to talk to people and how to behave with people. [Hindu, 
age 17, completed Class 9, selection criterion: perpetrated physical violence, ID19]
Relationship with parents
Several boys reported improvements in their relationship with their parents and their ability to communicate with 
them. While most boys reported a good relationship with their mother, many reported that they feared their father. 
Even so, nine out of 24 boys reported over the period of the three in-depth interviews that their relationship and 
ability to communicate with their mother and/or father had improved. Responses of those who reported change in 
their relationships with parents are given in the following.
Baseline: Yes, I talk to my mother easily. I don’t face any problem in talking to my mother but I can’t talk to 
my father that easily. I find it difficult to talk to him because I haven’t ever talked to him much. I am unable 
to talk to my father because my father does not fulfil my needs even if I ask him ten times. 
Midline: Not discussed
Endline: Generally I am close to everyone in my family but if I have to choose between my mother and 
father, then I am closer to my mother. I never ask my father for money as I am scared he will scold me.... 
Yes, compared to last time, I talk to them more now. In this club they explained to us that one should not 
be reluctant to talk to one’s own family about anything, rather they should honestly tell them everything 
or every problem. Because of this, I spend more time with my family now and share all my problems with 
my family. [Hindu, age 16, completed Class 8, selection criterion: moderately gendered, no violence, ID18]
Baseline: I am closer to my mother than my father; my father gets angry on small issues and scolds us 
whereas my mother listens.... I feel uncomfortable talking to them on some issues. I fear that my parents 
will scold me or get angry so I talk about very few issues comfortably and that too with my mother only. I 
don’t talk much with my father.
Midline: I’m closer to my mother. Yes, there are some changes as compared to before. Earlier I didn’t talk a 
lot to my mother but now I talk to her about everything easily because we are told at the club that we should 
discuss everything at home so that if there are problems, parents have all the information and can help.
Endline: Before I could not talk to my mother with an open heart but now I try to talk to her openly. No I don’t 
talk to my father because I am very scared of him. [Hindu, age 16, completed Class 8, selection criterion: 
perpetrated physical violence, ID32]
Baseline: Yes, I talk to my mother openly and then my mother tells my father. I don’t talk to my father 
directly…. I talk about my friends with my mother…. I talk to my mother about my future.... I talk about all 
these matters very comfortably with my mother. I don’t have any problem talking to her. I don’t get much 
time to talk to my father because he wakes up early and goes to work and comes back drunk in evening. 
Midline: As earlier, now also I am closest to my mother because she understands me, she loves me and 
fulfils my needs. Whenever I need something, I tell my mother about it and then she fulfils my needs. As 
compared to before, now I have started talking more to my father also. Earlier I did not talk to him much; I 
used to think that he may get angry.... Yes, as compared to before now I spend more time at my home and 
tell everything to my parents because we are told in the club that even after living in the same house, if we 
do not share our thoughts with our family then this means that our family is broken. So we should always 
stay with togetherness and we should tell everything to our family members. 
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Endline: Yes I talk more to my parents now compared to earlier, because we were scared of getting them 
upset; but, now all the fear has gone, because of what the club has taught us. [Hindu, age 15, completed 
Class 11, selection criterion: perpetrated physical violence, ID31]
Baseline: Generally I talk with my mother or brother who is in Delhi. I don’t talk much with my father 
because he doesn’t have much time and he comes late at night; I also feel afraid to talk to him because 
he gets annoyed over each and every matter, thus I talk less with him.... Regarding school or college fees, 
I tell my mother that I need money for fees....
Midline: I’m closest to my mother as before.... I can talk to my mother nicely and don’t face any problem in 
talking to her whereas I feel some hesitation in talking to my father. I fear that he will scold me or get angry 
with me.... No, there is no change like that. I talk to my parents in the same way as I used to do it earlier. 
Endline: Yes, mostly I discuss it with my mother. In comparison with earlier, now I talk to both my parents 
more freely because if you have a problem and don’t tell your family then how would they come to know 
about it. This change was only possible because of the club. In sessions we were told that whenever there 
is a problem it should be discussed openly and freely with your family. If anyone has threatened or tried 
to scare you or if there is any kind of problem related to your education then it is important to tell them or 
else how will they solve it. If I have made a mistake and I don’t tell my family about it, then, how will they 
support me to resolve it? Therefore, it is important to tell them everything. [Hindu, age 19, completed Class 
12, selection criterion: perpetrated sexual violence, ID17]
The others reported that there had been no such change in their relationship. Several suggested in all three 
interviews that they were able to communicate with their mother but not their father, that their father appeared 
threatening to them, or that their father did not spend much time at home. Given below is a narrative of a 
respondent reporting no change in his relationship with his parents in all three interviews.
Baseline: I speak with my mother easily, I don’t hesitate while talking to her, but I never speak like this with 
my father because I am a bit scared that he will scold me or get angry with me. I can’t speak with my father 
comfortably like I do with my mother.
Midline: I can talk easily to my mother. Just as I am talking to you now, I talk to my mother in the same way. 
In the evening, while eating, I talk to her, as much as I used to do earlier, there is no change in that.
Endline: I like my mother and we often talk to each other, and if I want to say something I tell my mother. 
I fear my father will get upset with me and scold me. Anyway most of the time, he is not at home. [Hindu, 
age 17, completed Class 10, selection criterion: physical violence, ID20]
Participation in household chores
Participation in household chores was a key area of behaviour change noted by boys. Some 16 of 24 boys, for  
example, who reported at the baseline in-depth interview that they did not help in housework elaborated when 
interviewed midway through the intervention or at endline that they had begun to spend more time doing 
housework than before. Many of these boys attributed the change to their participation in the project, as evident 
from the narratives below.
Baseline: I watch TV and listen to music on my mobile, that’s how I spend my free time. I also chat with my 
friends, wander around with them, or play sports with them in my free time.
Midline: I help my family in farm work. I get the wheat ground, buy vegetables from the market, sometimes 
I fetch water, clean the house, and even cook.
Endline: I learned to help my mother in household chores….I did these chores earlier too, but I didn’t do so 
much of the work the way I now do, because we were taught about this in the club. We were taught that 
we should help in household chores, and housework should be done by everyone in the family. [Hindu, age 
21, completed Class 12, selection criterion: perpetrated physical violence, ID11]
Baseline: I roam around with my friends in my free time, I play with them and we study together. I also watch 
television at home. I spend my free time by doing all these things.
Midline: Yes, when there is no one at home, I cook food, clean the house, mop the floor, wash the dishes, 
and take care of the animals, etc. I do all this work. Earlier, I was forcefully asked to do all these things but 
now I do them by my own wish, because in the club we were told that everyone in the family should work 
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together. Till when can our mother do everything alone? If we all contribute in housework and help her, 
then it will be easier for her. This change has come in me only after joining the club because we are taught 
all this. I still roam around with my friends, talk to my friends and play with them, and at home I watch 
television or do household work....Yes, earlier I used to spend my free time here and there, doing useless 
things with my friends. Now I have started utilising my time in a better way. Now I do household work in my 
free time. By doing so, household work gets done and my free time is also well spent. 
Endline: Yes, I look after our animals, fetch drinking water and if my mother or sister aren’t home then I 
prepare food for us. I have been doing this for some time but now, I am doing more work; now in my free 
time I do household work. Because of the club, there we were told we should always help with housework. 
What is the shame in a boy doing housework? We should always divide the work and help each other.... By 
playing games with friends or hanging out, by doing work at home.... Some change is there. [Hindu, age 15, 
completed Class 11, selection criterion: perpetrated physical violence, ID31]
Baseline: In my free time, I watch the news on TV, sleep, and wander around with my friends here and there. 
I sit with my friends, gossip, wander around and play sports etc. 
Midline: I do domestic work like bringing vegetables from market, filling water, grinding wheat, cleaning the 
house on festival days, cooking food in case of need, etc. I also help on our farm. As compared to before, 
now I have started to do more domestic work…
Endline: After participating in this programme there have been many changes—like earlier I did not take 
interest in my education and would instead waste my whole day with friends, but now I don’t do all these 
things. Now I spend my free time in household work as I know that household chores are my responsibility 
as well…. I help with household work. Usually men think that household work is the responsibility of women, 
and if we help them, our manliness will reduce, but nothing like this will happen so we should also help 
women in household work. I help in household work and I don’t spend my free time on useless things.... 
Yes, there has been change when it comes to these issues. [Hindu, age 19, completed Class 12, selection 
criterion: perpetrated sexual violence, ID17]
Baseline: I spend my free time at home by watching TV. In my spare time I play with friends and sometime 
roam around, chat with them.
Midline: Yes, I sometimes cook, take care of the animals in our house, wash the dishes, fill water, and 
sometimes I clean the house. I did all this earlier also but now I do much more. We were told in the group 
that if one person of the family does all the work then that person will be over-burdened and will have to 
spend more time. So all the members of the family should do the work together and they should help each 
other so that the work becomes easier and is distributed. I believe that after joining the club these changes 
have taken place in me; otherwise I did not know much about all these things.... In my free time, I listen to 
music, watch television, I go out with my friends, and I play. I entertain myself with all these things....Yes, 
earlier we friends used to only roam here and there and waste our time. But now, we friends, rather than 
roaming here and there, we sit together at one place and discuss about our future plans. In all, now our 
outlook has changed and the credit of all this goes to this project. As compared to before, now I have started 
giving more time to my family and my home. 
Endline: Yes I do household chores. Cooking, sweeping, at times when my mother is not well then I also 
wash the dishes, and apart from all these things I also work on the field. I used to do some work earlier, 
but not that much, but now recently I have started doing it more. Because of my mother and also due to 
the club there has been a change in my life. In the club, the core trainer explained to us that household 
work is important, we should also take responsibility for household work and we should help our mother 
in household work...Yes, now I spend less time on roaming out and now I don’t waste my time on roaming 
around with my friends, whereas now I invest my time more in my house. I spend most of my time with my 
family and when there is free time I do household work…there has been a transformation in me. Earlier I did 
not do household chores but now I do. [Hindu, age 14, completed Class 8; selection criterion: perpetrated 
physical violence, ID21]
In contrast, five boys reported in all three interviews that they did not contribute to housework, two reported that 
they were doing housework even at baseline level and continued to report this in subsequent interviews, and one 
reported that he resided mostly in a hostel and hence did not contribute to housework. Their reports are reproduced 
below.
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Baseline: I sit at home and watch television. I listen to music on my mobile and go out with my friends. We 
roam around in the village or outside the village. I go to a movie at the movie hall in Bihta.
Midline: I do some small work in the fields; apart from this I don’t do anything. Six months ago it was the 
same.
Endline: I feed our animals, give them water. No I don’t cook. There is no change in what I do at home. 
Spend my free time in entertainment, I watch television, go out with my friends somewhere or play sports, 
talk to my relatives and friends, like that…. No, it’s the same as what I did earlier. [Hindu, age 19, completed 
Class 11, selection criterion: perpetrated physical violence, ID1]
Gender role attitudes and attitudes about a man’s right to perpetrate violence on women  
and girls
In the course of in-depth interviews, boys discussed reasons for a man beating his wife or a boy beating his 
girlfriend, as well as their perceptions about circumstances in which wife beating may be justified, if any, and what 
can be done to stop it. Narratives suggest that attitudes about the acceptability of such violence had changed for 
several boys from justifying wife beating in most situations to justifying wife beating in very extreme situations, such 
as extramarital relations, to not justifying it under any situation. In the baseline interview, all 24 boys recognised 
that wife beating took place if a woman is disobedient, does not care for the children or her husband’s parents, 
makes a mistake, does not listen to her husband, goes out without his permission, and if she has extramarital 
sexual relations. Two boys qualified this by suggesting that the man should first explain matters to his wife and 
if she repeats the behaviour, violence is justified. At midline, some 18 boys suggested that it was acceptable 
for a man to beat his wife in some situations, and three held that wife beating is justified if the wife repeats 
unacceptable behaviour; three boys reported that it was unacceptable in any situation. 
By the time of the endline in-depth interviews, five out of the 24 boys rejected a husband’s right to beat his wife 
in any situation, while the majority continued to believe that it was acceptable in extreme situations such as 
extramarital relations. By endline, those who had condoned violence in any situation experienced the following 
changes in attitudes over the course of the intervention.
Baseline: There is no benefit from doing violence on one’s wife.... Violence occurs on the wife because she 
doesn’t obey her husband, doesn’t do work that the husband tells her to do. 
Midline: Such men are not worth being called a man even. I believe that instead of being violent, one 
should explain with love. Beating anyone is not a solution for anything…. No, in any situation, it is not right 
for a husband to beat his wife. No matter how big is the mistake of the wife, she should not be beaten up, 
and explained politely with love. In my opinion, it is not right for a husband to beat his wife in any situation.
Endline: No, according to me there is no such situation where it is right for a man to beat his wife. No, not 
even when she is having an extramarital affair. If so, he should talk to her and make her understand that, 
“What you are doing is wrong and because of that everything will be ruined, and if you don’t stop then I 
will leave you”. Like this he should make her understand, hitting her is wrong.... In the club, they told us 
that when the husband gets involved in an extramarital affair, does his wife beat him? She too talks to him 
and makes him understand, so we too should make her understand. [Hindu, age 16, completed Class 10, 
selection criterion: moderately gendered, ID25]
Baseline: When a wife makes a mistake, like if she does something without asking her husband, spends 
money without asking him or if she goes out without asking him, then violence takes place. Similarly, 
girlfriends also do some mistakes like when the boyfriend calls them, they do not come or they do not listen 
to their boyfriend. Then violence takes place.
Midline: Instead of beating their wife, they should explain to her with love because violence is not the 
solution to any problem. A person who commits violence lacks knowledge or else it’s because he consumes 
alcohol…. in any situation, it is not right for a husband to beat his wife. No matter how big the wife’s mistake 
may be, she should not be beaten up and the husband should explain to her politely.... 
Endline: I think they should be taught to understand, so that they don’t do any kind of violence. No, instead 
of tolerating it, the woman should protest. The husband gets violent when his wife does something wrong, 
but when it comes to a man doing something wrong, his wife doesn’t say anything to him. So in such 
situations the wife should remind the husband that, “See I didn’t say anything that time and look what 
you are doing to me....” No, according to me, there is no such situation where it is right to hit their wife, 
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no matter how big a mistake she committed. It’s not going to change her by beating…. Now I think there 
shouldn’t be any violence against females. Even though most of the time it is the man’s fault still it is the 
woman who gets the beating. Men think that women are weaker than them, that’s why they do that.... 
Earlier, I used to think that girls cannot be our friends but now I don’t think that; they can be our friends. 
Violence on woman or teasing girls is wrong, doing any kind of drugs is wrong. [Hindu, age 15, completed 
Class 11, selection criterion: perpetrated physical violence, ID31]
The majority of boys (13 out of 24) had indeed modified their views about the acceptability of violence perpetrated 
by a man on his wife. This group, in many instances, had shifted from views suggesting that wife beating was justified 
in a host of situations, to agreeing that wife beating was unacceptable, except in the extreme situation of a woman 
engaging in an extramarital affair. Evolving attitudes on the unacceptability of violence are apparent from the 
narratives of boys over the three in-depth interviews, as indicated below. 
Baseline: When wives do not listen to their husbands, when they do not do housework on time, then they 
are beaten up. No one beats their wife without any reason. She must have made some mistake. Similarly a 
boy may commit violence on his girlfriend if she argues with him on small issues or does not listen to him 
or refuses to meet him. That’s why, he may beat her.
Midline: A man who beats his wife for no reason or no mistake is a mad man, but if she does a mistake, then 
it is right to beat her up. If a woman does something wrong, then her husband should first explain to her, 
and if she does not listen, then only she should be beaten up.... Yes, if a woman is at fault, then she should 
bear violence, but if violence is done on her without any mistake of hers then she should never bear it. 
Endline: Yes, now I have started thinking that women should not face any kind of violence and girls should 
also not face torture. Before I would not think about all these things, but after joining this programme I have 
started thinking about it. Men who beat their wife are not good human beings, such men are not actual 
men.... According to me, hitting for any reason is not right, but yes, if a wife cheats on her husband and she 
has an affair with some other man, in this situation if he is hitting her is fine, but except this if she doesn’t 
listen to her husband even after explaining to her time and again or she doesn’t follow what her husband 
has asked her to do, then also hitting her is fine. [Hindu, age 17, completed Class 9, selection criterion: 
perpetrated physical violence, ID19]
Baseline: Such men are not good; they should not do violence on women. But if a woman repeats her 
mistakes again and again and does not improve herself after her husband has explained to her, then in 
such situations violence toward wife is not wrong. In such situations, those husbands who do violence with 
their wives are not bad.
Midline: Such men are not good. A woman should not be beaten up; her husband should explain to her with 
love…. Yes, in a way, she should bear it because if she does something, then a family matter will become 
public and this will be an insult to the family in the society. So, to be safe from any kind of insult in the 
society, family issues should be kept within the home only. At most, she can talk to her in-laws and tell them 
how their son behaves with her, then they will explain her and like this the matter will be solved.
Endline: Violence is not a way to show masculinity. Masculinity or manliness is when there is some work to 
be done in the house, and the husband does it himself, not letting his wife do it. This is masculinity. Yes, 
the men who abuse their wife should be punished. From prison, police, people in village should explain to 
him... But if his wife forms a sexual relationship with some random man, then the man is correct in beating 
her. Aside from this situation, hitting is never right. [Hindu, age 18, completed Class 8, selection criterion: 
moderately gendered, ID5]
Finally, even at the time of the endline survey, some four boys continued to hold traditional attitudes and suggested 
that a man is justified in beating his wife if she disobeys him or makes a mistake. The narrative of one such 
respondent is reported below.
Baseline: Such men are not good, they are bad and should not beat their wives so much that they get hurt 
or break their bones. But of course, if there is a small fight, then it is fine because a husband will beat or 
scold his wife only when she is at fault.
Midline: These types of men are not good if they do violence on their wife when they are drunk. Otherwise, 
when wife don’t finish her house work on time, when she doesn’t listen to her husband, doesn’t follow the 
instructions from her husband or if she does anything without informing her husband, all these are the 
reasons for the violence on wives. Like this violence happens with the woman.
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Endline: A man who is hitting his wife for no reason should be punished but if a man is hitting his woman 
because she committed a mistake then he should not be punished. [Hindu, age 18, completed Class 11, 
selection criterion: perpetrated physical violence, ID1]
Intervention in cases of perpetration of violence on girls
Aside from refraining from perpetrating violence on girls, several boys (11 boys) reported that as a result of the 
programme, they now intervened when they witnessed violence in their community or home. Several boys described 
incidents in which they had tried to intervene when a man was beating his wife or when a boy was harassing a girl. 
Some reported that they would ask the boy to think about his own sister and his feelings if she were harassed; some 
reported that they reminded boys that their harassment of a girl may be the cause of her withdrawal from school or 
community life. The following reports are evidence of intervention by boys when they witnessed violence against girls.
Earlier in our village we did not have any kind of discussion or debate on domestic violence as an issue, 
but now I also go and explain to a couple if there is violence.... Now if I hear someone or see someone 
spreading rumours or exaggerating stories about girls then I talk to them and try to stop them.... Yes, now if 
in this village there is a case of domestic violence or any violence against women then I personally go and 
try to make them understand. If any boy or anyone in this village tries to spread rumours and exaggerate 
a normal incident about a girl then I try and stop them. [Hindu, age 20, undergraduate student, selection 
criterion: perpetrated physical violence, ID16]
Yes, I have changed. Now if I go to the market and see that a boy is harassing a girl, then I scold the guy. 
If I see someone doing wrong to a girl then I go to them and tell them that if you don’t stop such thing 
then you will be behind the bars. I explain to them. [Hindu, age 18, completed Class 8, selection criterion: 
moderately gendered, ID5]
If anyone fights in this village then I tell them not to do so because it is not good.... It is because of this 
programme that boys in my village who used to tease girls who happened to be walking on the street, no 
longer do these kinds of things. [Hindu, age 15, completed Class 7, selection criterion: highly gendered, 
ID6]
There is also change regarding violence against women/girls. If someone is teasing a girl on the road then 
we stop them and tell them, “She too has the right to work or go out of the home, and because of your 
behaviour her family might not let her get out of house ever again”. Even in the market, I have told off boys 
who are harassing a girl. One time one boy asked, “Who is she to you?” I said, “My sister, what will you do?” 
What could he have done, especially when he thought that girl was my sister. So he went away. [Hindu, age 
16, completed Class 10, selection criterion: moderately gendered, ID25]
Yes, there is change in me. Yes there has been change, like now when I see any boy commenting or 
teasing a girl then I explain to him that the girl also has a family. I tell them, “If tomorrow some random boy 
teases or comments on your mother or sister, how would you feel?” But these kinds of boys don’t always 
understand.... [Hindu, age 16, completed Class 8, selection criterion: perpetrated physical violence, ID32]
Perpetration of violence against women and girls
While five boys reported in each of the three interviews that they had never harassed a girl, a number of boys 
(14 boys) reported in the first and/or sometimes the second interview as well that they had done so, but they 
had changed their behaviour toward girls and no longer teased, harassed, passed comments, or spread rumours 
about them or perpetrated violence on them. In many instances, boys reported that even their friends had stopped 
perpetrating violence on girls. Changes indicating respectful behaviour towards girls can be seen in the following 
narratives from the three in-depth interviews.
Baseline: Yes, around two years ago I said something to one of my classmates. Actually it happened that 
she was healthy (overweight) and once when she was going somewhere so I said that, “Look, the bulldozer 
is going”. On hearing this that girl didn’t say anything to me, but one of the men in the village heard this 
and he said, “Do you go to school to study or to look at the bulldozer?” (started laughing). Other than this, 
I have never teased any girl. 
Midline: Yes, I have 1–2 friends at coaching class, who still tease girls and pass comments about them. 
They pull the dupatta (scarf) of the girls sitting in front of the class, touch their hair, but the girls don’t do 
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anything. Maybe she also likes it because if she doesn’t like it, she would have definitely complained about 
it to the teacher, but she didn’t complain. But I have stopped doing all these things that I used to do before.
Endline: I liked what they taught us about not commenting on girls. I have changed, now I do not comment 
on any women. [Hindu, age 19, completed Class 12, selection criterion: perpetrated sexual violence, ID17]
Baseline: Yes, a few days ago, we friends were sitting outside by the road, then my friends did this. A girl 
was walking along, and my friend sang a song and when he did this that girl said she will beat him with her 
shoes. Then that boy ran from there and went back home and that girl went back to her home. After coming 
back home, we scolded him a lot and when we said that we will tell his parents then he started apologising 
and said that he will not repeat this in future.... Two of my friends snatched the dupatta of a girl who was 
passing them and then people nearby beat them up badly and handed them to the police later. After this 
incident I broke up my friendship with them and now I don’t know where they are.
Midline: Not addressed at midline.
Endline: I don’t harass girls. Earlier, my friends and I would tease or harass girls but since this club started, 
no one in our group behaves this way. [Hindu, age 16, completed Class 8, selection criterion: moderately 
gendered, ID18]
Baseline: Yes, I have a few friends who do all this. They whistle at girls who are passing by, they follow them 
on their bicycle, make a sharp turn on their bicycle so they overtake the girl, perform stunts, comment 
about the girl, say things like, “I will snatch away your dupatta”, “You are beautiful”. Yes, once or twice I have 
whistled at girls, It happened like this, we were coming back after finishing out game and my friends were 
troubling girls who were passing; they were commenting about them and whistling at them, then because 
of them, I also whistled, but the girl didn’t said anything, quietly she passed.
Midline: Yes, some of my friends used to do all this earlier. They used to whistle at girls passing by, they used 
to do stunts in front of them, they used to suddenly stop their cycle in front of their cycles, etc. They used to 
do all this and tease girls, but all this happened earlier. Now for the past few months, nothing like this has 
happened. They don’t do all this now because they all are also associated with the club and in the club we 
are taught to not to do all this at all. Because of this, there has been a change in them.... Yes, I also used to 
do all this sometimes with those friends, but now I do not do all this. Earlier, I also used to whistle at girls, 
I used to say something or the other wrong to them, I used to try to snatch their dupatta, etc., but for past 
few months I have not done anything like this because after being associated with the group I have learnt 
that I should not do all this, because if someone will do the same with my sister then I will feel very sad.
Endline: Earlier my friends would tease girls on the road, would snatch their dupatta. They used to say 
all this, but now they don’t do all this; since they joined the club they have changed.... With them I too 
would tease girls, but now I don’t do that. [Hindu, age 17, completed Class 10, selection criterion: physical 
violence, ID20]
Five boys reported teasing or harassing a girl in all three interviews. Some of them focused on teasing and harassing 
by their peers, and others discussed peer pressure to tease or harass a girl, as reported in the following narratives.
Baseline: Yes, my friends irritate girls and comment on girls who are passing by. They whistle at them and 
follow them. 
Midline: I have one or two friends who trouble girls when they are returning from school. They whistle at 
them, or take their bicycle behind them and say things like: “Where are you going?” or whisper to her, “Why 
are you doing nakhra (playing hard to get)?” They do this often. Only four or five days ago, a boy said this 
to a girl passing by. Girls don’t do anything, they just continue quietly. Once I too did it, 8–9 months ago, 
because my friends insisted, I whistled at a girl. But I don’t like doing this. A year ago, a friend pulled off 
a girl’s dupatta. She was going home after school, and when she went home she told her family and they 
came to the boy’s house and told his family. I too did that once. A girl pushed me and I fell, so I shouted at 
her and abused her.
Endline: My friends whistle at girls passing by, they say, “Where are you going? Let’s go together”. And 
then the girl gets scared and just continues on her way. In the last six months, once we were on the bridge 
playing ball and a girl went by so they asked her where she was going. A long time ago, I had whistled at 
girls, and once, my friend told me to, so I pulled a girl’s dupatta a little but she didn’t say anything and just 
continued on her way. [Hindu, age 17, completed Class 9, selection criterion: moderately gendered, ID10]
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Perspectives about action against men who perpetrate violence
In the course of in-depth interviews, boys discussed options available to women who face domestic violence and 
courses of action that may be taken to stem violence. A notable change in the discourse was apparent between 
attitudes held at the time of the baseline survey and those at the endline survey; indeed, while at the time of the 
baseline survey, only two boys suggested that women had options other than tolerating the violence, this number 
increased to nine at the time of the midline in-depth interview and to 14 at the endline in-depth interview. The 
options that they articulated for women experiencing domestic violence ranged from familial options, such as 
informing parents and parents-in-law and obtaining their intervention and moving temporarily to the natal home to 
options that entailed more formal recourse, such as requesting intervention from locally elected representatives, 
filing a case in the police station, seeking helpline support, and even obtaining a divorce. Several boys, especially in 
the interview held midway through the intervention, suggested that “mild” violence should be tolerated, but it was 
imperative for women to take action if the violence is severe or sustained, as seen in the reports that follow. 
Baseline: Not mentioned
Midline: Such men should be punished for sure. Such men should be punished by their guardians. If they 
do not listen to their guardians, they should be punished by the Panchayat. These days there are women 
helplines too, she can complain there and get them punished. Such men can also be punished by the police 
or by the law also....
Endline: Women shouldn’t tolerate violence...they should file a complaint with the police helpline, should 
tell their family so that they take some action.... [Hindu, age 16, completed Class 10, selection criterion: 
moderately gendered, ID25]
Baseline: Not mentioned
Midline: Yes, she should bear the violence because if she does something then the family issue will go out 
and this will be insulting for them in the society. At most, she can talk to her in-laws and tell them how their 
son behaves with her, then they will explain to him and like this the matter will be solved.
Endline: Men who abuse their wife should be punished. They should be sent to prison, the woman should 
go to the police, people in the village should explain to him. [Hindu, age 18, completed Class 8, selection 
criterion: moderately gendered, ID5]
Baseline: Not mentioned
Midline: Not mentioned
Endline: I cannot stand such men; torture or atrocity is not right. Even I have mother and sister; this can be 
the case with them as well. No, women should not tolerate it. If the man does not stop, then he should be 
taken to court. Yes, if he is abusing his wife then he should be punished. [Hindu, age 17, completed Class 
9, selection criterion: highly gendered, ID13]
Baseline: Not mentioned
Midline: According to me, instead of tolerating violence, a woman should take the help of the police, but 
before doing this, she should consult people in the village or in the society or in the Panchayat, and if even 
then the condition doesn’t get under control, then she should go to the police. She can also take help from 
her parents or her in-laws. Such men should be punished by others in the village, society or Panchayat, 
else by the police, etc.
Endline: When the torture crosses the limit, then she should not tolerate it at all. She should tolerate 
violence only to the extent of her mistake, beyond that, she should not. Men should be punished by their 
mother-father, village and society people, Panchayat, headmen, police station, and by police... [Hindu, age 
21, completed Class 12, selection criterion: moderately gendered, ID15]
Summary
Boys in both arms perceived that over the year preceding the endline interview, they had become better informed 
and more gender sensitive, had exhibited greater self-efficacy and sportsmanship, and had a larger peer network. 
However, on each issue explored, more boys in the intervention than control arm reported improvements. For 
example, among boys in the intervention arm, between 75 percent and 90 percent reported increased exposure to 
information, 62 percent to 92 percent reported increased self-efficacy, sports skill and a larger peer network, and 55 
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percent to 66 percent reported increased gender sensitivity, corresponding percentages among those in the control 
arm were considerably lower (43-70%; 30-84% and 26-35%, respectively). Many boys in the intervention arm – 
almost two-thirds -- reported, moreover, that their family and friends had noticed the changes that had taken place in 
them over the course of the year.
In-depth interviews were held with boys in the intervention arm prior to the initiation of the intervention, midway 
through the intervention, and at its conclusion. Narratives suggest that notions of masculinity and men’s right to 
perpetrate violence had been considerably tempered over the three interviews, with more boys at the final interview 
suggesting that violence is unacceptable in any situation, and that women who experience marital violence should 
seek legal and other options for redressal.
Findings also showed that large numbers of boys who reported at the baseline in-depth interview that they rarely 
helped in household chores indicated at the endline in-depth interview that they were doing so more regularly. 
Likewise, several boys whose narratives suggested at the time of the baseline in-depth interview and/or the midline 
in-depth interview that they had participated in teasing girls in different ways reported by the time of the endline in-
depth interview that they no longer did so. Finally, by the time of the endline interview, many boys reported that they 
had intervened to stop a boy from harassing or perpetrating violence on a girl over the year preceding the interview. 
Many attributed the change they had experienced directly to what was conveyed in the Do Kadam programme.
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Chapter 7
Summary and way forward
This chapter summarises the major findings of the project with regard to the acceptability and effectiveness of 
the Do Kadam Barabari Ki Ore model, which was implemented among adolescent boys and young men who were 
members of youth clubs falling under NYKS in Patna district, Bihar. This chapter also highlights lessons learnt for 
programme implementation, sustainability, and upscaling. 
Summary
Programme participation
Most boys in the intervention arm had participated in Do Kadam activities. Almost four in five had attended 
gender transformative life skills sessions, three in four had attended cricket sessions, and half had participated 
in community-level events organised by the club. Regular attendance in gender transformative life skills sessions 
and cricket sessions was, however, reported by fewer: 64 percent and 57 percent, respectively. Most boys exposed 
to the gender transformative life skills sessions had attended sessions covering, on average, 10 of the 14 broad 
topics covered and reported that they had both liked the sessions on each topic and learned something new from 
them. Boys were, moreover, largely positive about the quality of the programme. They looked forward to sessions 
(89%), found that the peer mentors were approachable and that they explained issues clearly and could answer their 
questions. Some boys reported, however, that the sessions had not been held punctually or regularly, that the peer 
mentor could not manage the session, and that he could not always convey its messages appropriately. 
Programme effects
Programme effects were generally promising, and lend support to our hypothesis that gender transformative life 
skills education combined with sports coaching can go a long way in engendering boys’ attitudes to girls, and 
enabling boys to take steps to stop violence against women and girls.
Attitudes 
The project achieved its primary objective. Evidence strongly suggests that the intervention was able to change 
gender role attitudes and notions of masculinity of boys. Moreover, perceptions about peer reactions to men and 
boys acting in gender equitable ways—for example, helping in housework, sharing personal problems with a peer, 
refusing to participate in a physical fight, and refusing to beat their wife even if she has “erred”—had been affected 
by their participation in the intervention. Exposure to the intervention also had a significant effect on fostering more 
egalitarian attitudes regarding the right of men and boys to control the women and girls in their life. Finally, findings 
confirmed that exposure to the intervention had a significant effect on enabling boys to reject men’s and boys’ right 
to perpetrate violence on women and girls. For example, a larger proportion of boys in the intervention than control 
arm expressed egalitarian gender role attitudes and notions of masculinity (6.6 versus 6.2 of 9 attitudes, p=0.0439), 
rejected men’s and boys’ right to exercise control over women (4.9 versus 4.2 of 9 behaviours, p=0.0035), and 
rejected men’s and boys’ right to exercise violence against women and girls (11.7 versus 10.3 of 17 situations, 
p=-.0019). There was strong evidence, in addition, to suggest that perceptions about peer reactions to boys acting 
in gender equitable ways had been affected by their participation in the intervention; 20 percent of boys in the 
intervention arm compared with 13 percent of those in the control arm believed that their peers would respect them 
for demonstrating non-traditional behaviours in at least three of the four situations probed (effect estimate 7.2, 
p=0.0426).
Findings from in-depth interviews confirm, moreover, that notions of masculinity and men’s right to perpetrate 
violence had been considerably tempered over the three interviews, with more boys at the endline in-depth interview 
expressing the view that violence is unacceptable in any situation and describing various legal and other options for 
women who experience marital violence.
Action taken to stop the perpetration of violence by others 
The programme also succeeded in motivating boys to take action to stop violence being perpetrated on a woman 
or girl by others. Indeed, compared with boys in the control arm, those in the intervention arm were significantly 
less likely to report that they had done nothing, had felt badly or had joined in when they observed an incident of 
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violence, and far more likely to report that they had intervened, informed someone in a position of authority, or taken 
other action to stop the violence (effect estimate 13.3, p=0.0143). 
Narratives of boys in in-depth interviews also suggest that by the time of the endline in-depth interview, many 
more boys than at the time of the baseline in-depth interview reported that they had intervened to stop a boy from 
harassing or perpetrating violence on a girl over the year preceding the interview. Many attributed the change they 
had experienced directly to what was conveyed in the Do Kadam programme.
Perpetration of violence 
With regard to reduction in the perpetration of various forms of gender-based violence, there was weak evidence that 
non-contact forms of violence, such as stalking a girl, had declined because of the intervention. However, there was 
no evidence of an effect on the perpetration of other forms of non-contact violence or physical and sexual violence. 
In in-depth interviews, several boys whose narratives suggested at the baseline and/or midline interview that they 
had participated in teasing girls in different ways reported at the endline interview that they no longer did so. Some 
of these boys specifically attributed the change they had experienced directly to what was conveyed in the Do Kadam 
programme.
Regularity of exposure 
Findings highlight that the effects of exposure to the programme were most pronounced for those who had regularly 
participated in the programme and had relatively little effect on those whose attendance was irregular. These 
findings confirm that a minimum of attendance in at least half of all sessions of both gender transformative life skills 
and sports was essential to effect a change in boys’ attitudes and practices.
Self-perceived changes 
Boys in both intervention and control arms perceived that over the year preceding the interview, they had become 
better informed and more gender sensitive, that they exhibited greater self-efficacy and sportsmanship, and had 
a larger peer network. However, on each issue explored, more boys in the intervention than control arm reported 
improvements. Many boys in the intervention arm reported, moreover, that their family and friends had noticed the 
changes that had taken place in them over the course of the year.
In in-depth interviews, moreover, boys described other ways in which the intervention had changed their behaviour. 
Thus while large numbers of boys reported at the baseline in-depth interview that they rarely helped in household 
chores, many more described by the time of the endline in-depth interview that they were doing so or doing so more 
regularly. 
Potential for models relying on peer mentors
Findings also add to the evidence about the feasibility and effectiveness of programmes for youth employing the peer 
mentor approach. While many studies report mixed and inconsistent results, the Do Kadam programme experience 
was positive. It showed that peer mentors did take on leadership roles, and that club members did indeed accept 
their leadership, perceive them as mentors and take the messages they transmitted seriously. Even so, we 
recognised that peer mentors often lacked confidence and communication skills, and were uncomfortable conveying 
sensitive messages (such as, for example, sexual violence). Our model incorporated two activities to overcome these 
challenges: repeated capacity building workshops for peer mentors on the one hand, and the inclusion of an adult 
mentor (in the form of the core trainer and the coach) who attended sessions and supported the peer mentor in 
delivering the gender transformative life skills education programme, and the spirit of fair play.
Lessons for scaling up
The Do Kadam Barabari Ki Ore project has proven to be feasible to implement, acceptable to young people and 
effective in engendering boys’ attitudes and commitment to reducing violence against women and girls. This success 
was achieved notwithstanding many potentially insurmountable challenges. These included, most notably a setting 
characterised by deeply entrenched inegalitarian gender norms, a sense of entitlement among boys to control the 
women in their life and to perpetrate violence on them, as well as a weak and poorly-resourced platform, namely 
NYKS clubs on which to layer the Do Kadam programme. The success of the model, given these challenges, is all 
the more encouraging, and the programme holds great promise for replication in and upscaling to other parts of the 
district or state. 
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While the NYKS offered an appropriate platform for the Do Kadam programme, it represents, by no means, the 
only platform for housing an upscaled programme. Indeed, the Do Kadam programme is flexible enough to be 
incorporated within any programme that has potential for the formation of boys’ group. The RKSK platform, with its 
emphasis on peer mentors, offers one such opportunity.
Several questions arise from our experience that must be addressed while replicating or up-scaling the Do Kadam 
programme. For one, efforts are needed to determine the ideal length of an upscaled intervention: 42 sessions may 
be too short to change behaviours in a sustainable way, and many boys themselves suggested the need for a longer 
duration intervention. 
Second, our findings have confirmed that the intervention had little effect on those who attended irregularly, that is, 
those who attended fewer than half of the gender transformative life skills sessions and cricket sessions. Findings 
reiterate the importance of regular attendance, and they call for measures that accommodate work- and education-
related time commitments of boys, are responsive to their own preferences about intervention activities during each 
session, and ensure that sessions are interactive and fun.
Third, programme designs are needed that offer gender transformative life skills exposure that take into 
consideration boys’ own preferences with regard to other components. Our programme was designed keeping in 
mind the interest that boys had expressed in a cricket-coaching component. However, in other settings, boys may 
express interest in other sports and even components other than sports, such as livelihood skill building or training 
in English language and/or computer skills. It is important therefore to engage with club leadership at the district 
level to arrive at a mutually acceptable intervention design prior to initiating the intervention.
Fourth, our findings have suggested the need to invest in peer mentor capacity-building on a regular basis. While 
the peer mentor model is ideal in many ways to encourage behaviour change, in our programme, it required 
extensive efforts to change the norms held by peer mentors and build their capacity and confidence about imparting 
the programme. An upscaled programme would need to invest in pre-intervention and regular refresher training 
programmes for peer leaders as well as supportive supervision of intervention progress.
Fifth, the NYKS membership in general tends to include young adults rather than adolescents, and it is critical that 
membership drives are undertaken prior to the introduction of programmes, such as the Do Kadam Barabari Ki Ore 
programme, that will encourage young people to become members of NYKS clubs.
Finally, we note that while the NYKS structure is an ideal home for an upscaled Do Kadam programme, activities 
will require committed human and financial resources that the NYKS structure, in its current form, may not possess. 
Other platforms need to be identified, and their potential for housing the Do Kadam programme investigated. 
The RKSK platform, with its emphasis on peer mentors whose role is to raise awareness, build gender egalitarian 
norms and attitudes, and enable informed and empowered decision making among adolescents, offers one such 
opportunity.
The NYKS youth club structure is ideal for engaging boys to foster social change at scale; the goal of the NYKS is 
to build leadership skills and citizenship values among the young, and the Do Kadam intervention works directly 
to achieve these goals. Our model has demonstrated a considerable impact on changing traditional norms and 
attitudes, building leadership skills and citizenship values, and laying the groundwork for a reduction in the 
perpetration of violence against women and girls. Findings point to the promise of the Do Kadam approach of 
combining gender transformative life skills education and sports coaching as a pathway toward engendering norms 
and behaviours among boys and young men in disadvantaged rural settings in Bihar. They also suggest that the 
programme is flexible and may be implemented successfully within programmes aside from NYKS clubs, such as, for 
example, the RKSK model and other peer-led and group forums.
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Appendix 1.1: Construction of the wealth index
Type of house: 2 for pucca; 1 for semi-pucca; 0 for kachcha
House owned: 1 if the household owns a house; 0 if not
Agricultural land owned: 1 if the household owns some land; 0 for no land
Main source of light: 3 for electricity 0 for kerosene or other fuel 
Access to toilet facility: 4 for own flush toilet; 2 for shared flush toilet or own pit toilet; 1 for shared pit toilet or other 
types of toilet; 0 for no toilet facility
Cooking fuel used: 2 for liquid petroleum gas, electricity, or bio-gas; 1 for kerosene, wood, crop residue, dung cakes, 
coal or charcoal; 0 for other types of cooking fuel, for example, straw, shrubs, or grass
Access to drinking water facility: 4 for own piped water, hand-pump or covered well; 3 for own open well; 2 for public 
or shared piped water, hand-pump or covered well; 1 for public or shared open well; 0 for other sources of drinking 
water, for example, surface water, tanker/truck, or rainwater
Access to electricity: 3 for electricity; 0 for no electricity
Ownership of household assets: 4 for car or truck or tractor; 3 each for motorcycle or scooter, refrigerator, computer/ 
laptop, telephone (landline or mobile); 2 each for bicycle, electric fan, television, sewing machine, water pump, 
animal-drawn cart, thresher; 1 for watch or clock; 0 for each of the above items that the household does not 
possess.
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